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Students’ Learning Autonomy Readiness in Grade 9 of
English Subject in Indonesia

AbstractEducation now requires students to be more active in the classroom because they arethe center of learning. However, what often happens is that students show less initiativein learning. Therefore, it is essential to find out first how ready our students are inlearning autonomously. The objective of this research is to measure the learningautonomy readiness of grade 9 students in English lessons. This is considered necessarysince the grade 9 students in Indonesia will advance to the high school level (SMA)where the demand for autonomous learning is even higher. The data were collectedthrough the Learner Autonomy Readiness questionnaire which was adapted from Chanet.al. (2002) on a scale of 1-5, to measure students' perceptions of responsibility,decision-making ability, motivation, and English learning activities, with a reliabilitylevel of 0.895 based on the Cronbach alpha coefficient. Data analysis was conductedusing descriptive statistics and it was found that respondents tended to be less prepared(2,963 on a scale of 1-5) for autonomous learning in English lessons, especially in termsof their perception of their own responsibility in learning and independent learningactivities in the classroom. This finding means that students need to have moreopportunities to exercise their own learning responsibilities in their regular classroomactivities.
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A. IntroductionThe 21st century educational paradigm is heading towards learner-centered. This is partlydue to the need to support 21st century skills which focus on 3 major skills: learning andinnovation skills, digital literacy skills, and life and work skills (Fadel & Trilling, 2010). With thedevelopment of technology, many people put more emphasis on digital literacy skills, but forgetthat these abilities can be supported by the right learning and innovation skills. That is why theability to learn independently is also needed to direct students towards learning that is morefocused on the student's own learning goals.In Indonesia, the implementation of 21st century skills has been made into a guide for thehigh school level (Kemdikbud, 2017). It is stated that the first pillar that needs to be built is
learning to know which is related to ways of gaining knowledge. 21st century skills directstudents to find out from various available sources, either through listening or reading books,people, or from technology such as the Internet and mass media. Language lessons, especiallyEnglish as an international language, are important because in these lessons students aretrained to develop their listening and reading abilities -- receptive skills that enable them tounderstand information -- as well as writing and speaking to communicate information that hasbeen processed in their understanding.Seeing the development of the current trend and the nature of language learning, studentsshould realize the importance of independent study in developing language skills. However, it isoften encountered in classrooms that students only wait for the teacher to provide materials inclass while they just sit and absorb the information delivered. Therefore, this study seeks tomeasure the learning autonomy readiness of grade 9 students, who will advance to high schoollevel, in a private school in Indonesia.This study aims to find out how to measure the level of readiness of grade 9 students tostudy autonomously in their high school later. It is hoped that the results of this study can bebeneficial for teachers who will teach these students in high school in the future so that they canprepare learning approaches that are in accordance with the students’ readiness and encouragelearner autonomy. In addition to high school teachers, the results of this study are also usefulfor teachers who are currently teaching as feedback and evaluation of the ongoing learningactivities.For students themselves, this study aims at giving prompts that will make them morereflective and aware of their learning attitudes or activities that can prepare or carry out todevelop autonomous learning skills. This research can be the first step in initiating otherresearch that can explore learner autonomy to greater extent.
B. Literature ReviewThe term learning autonomy has become an important aspect in language learning since itwas popularized by Holec (1981, in Kartal & Balçıkanlı, 2019) because of its close relationshipwith student-centered learning. He considers learning autonomy as a result of learning and isalso a supporter of the language learning process. At the end of the decade of the 20th century,Baume (1994, in Kartal & Balçıkanlı, 2019) considered that this learning autonomy wasindispensable, especially in higher education, but with the rapid development of the era,learning autonomy was considered to be a crucial component that determines the success ofstudents' learning progress in language (Ertürk, 2016).The definition of learning autonomy in general can be interpreted as a person's ability totake over his own learning (Holec, 1981, in Kartal & Balçıkanlı, 2019). This can be interpretedbroadly, so to understand correctly, some experts try to narrow the meaning.Holec (1981, in Chan et. al., 2002) defines 'taking charge of one's own learning' into abilitiesand responsibilities in 5 areas: (1) setting learning goals; (2) defining the content and progressof learning; (3) choosing learning methods and strategies; (4) observing the process ofcapturing information; and (5) evaluate what happened.Furthermore, Littlewood (1999, in Cirocki, 2019) divides the concept of learning autonomyinto two levels: proactive autonomy and reactive autonomy. Proactive autonomy encouragesstudents to be able to determine their learning objectives, methods, and strategies and evaluatethe learning process. Proactive autonomy determines the responsibility and ability of studentsto make decisions. Reactive autonomy helps students organize their available resources (such



19 JEE/7.1; 17-27; Juni 2022as time, textbooks, and the Internet) to achieve the learning goals they want to achieve. In thisreactive autonomy, students do not make their own learning goals but when these goals areintroduced, students can organize themselves independently to achieve these goals.This willingness to be able to self-regulate is based on motivation and self-confidence to takeresponsibility for their choices. Deci & Ryan (1985, in Chan et al., 2002) also stated that one ofthe factors that indicate the existence of intrinsic motivation in students is learning autonomy.Learning autonomy does not mean that students teach themselves without help from teachersor others (Little, 1991, in Chambers & Davies, 2001). The teacher still has a role in providing thefoundation for thinking, but the direction of developing ideas is determined by the studentsindependently.In a study in Kampung Inggris Kebumen, it was found that non-formal education also has animportant role to support the development of students' English skills (Rahayu, 2020). This isdue to the relaxed learning atmosphere outside the classroom which allows students to be moreconfident to try and participate actively in their learning.This does not mean that autonomous learning only occurs outside the classroom, but it canalso occur in the classroom (Dam, 1995; Benson, 2001, in Kartal & Balçıkanlı, 2019). Studentscan still think autonomously and give their opinions in class so as to create active involvementin learning activities in class. Therefore, all learning activities that are decided to be carried outby students both inside and outside the classroom become one of the factors that support theirlearning autonomy.Cirocki (2016) summarizes the characteristics of independent learners into 11 points,namely:1. Having intrinsic motivation in learning language as a communication tool.2. Making logical decisions and taking responsibility for their own learning.3. Setting realistic personal targets and regulating their own behavior with the aimof achieving these targets.4. Negotiating the syllabus, making decisions regarding lesson content, materialsand assessments.5. Measuring your own strengths and weaknesses and choosing learning tasks thatare in accordance with the learning objectives.6. Identifying what is discussed in class and knowing when, how and why they learnnew information and what learning resources are available for foreign languagelearning.7. Being able and willing to adapt to new learning contexts.8. Selecting and implementing appropriate strategies in order to maximize thelearning environment by discussing one's own desires and the learning needs ofothers.9. Organizing their own foreign language learning experience, systematicallyobserving their learning progress and critically evaluating learning outcomes.10. Engaging fully in collaborative practice, seeking help from classmates andteachers when needed.11. Reflecting on their learning experience in order to determine the next step.A more detailed description of Cirocki (2016) above can be classified into 4 majorcategories, namely regarding: (1) student responsibilities in learning; (2) students' ability tomake decisions; (3) students' motivation in learning, especially their intrinsic motivation; and(4) activities or actions that students take inside and outside the classroom on an initiativewithout direct orders or instructions from the teacher. This classification is also the basis formaking research instruments in this paper.
C. Methodology

1. Research DesignThis research used the descriptive quantitative method to measure the learner autonomyreadiness of grade 9 students in a private school in West Jakarta. Therefore, this research needsstatistical data to analyze.



JEE/7.1; 17-27; Juni 2022 20The research wanted to find out the level of readiness these students have when it comes tolearning English autonomously. The findings are hoped to help the teacher design lessons whichare more accommodating for students to develop their learning autonomy in English.
2. Participants/Respondents/Population and SampleThis research was conducted on 137 students from 4 classes of grade 9 at an Indonesianprivate school in an English lesson under the supervision of theteacher. This purposive sample is selected because it is consisted of individuals with the samecharacteristics who are especially familiar or knowledgeable in a phenomenon ofinterest (Cresswell & Plano, 2011). This means the population being researched are from thesame school, at the same grade level, and around the same age. They also experience thesame lesson with the same English teacher.
3. Technique of Data CollectionThis research was collected during an English lesson under the supervision of theteacher. Instructions were given before the students (respondents) filled out the questionnairein order to provide an overview of the contents of each section in the questionnaire.Respondents then filled out a questionnaire through Google Forms to ensure honest answerswithout coercion or pressure in self-reflection and evaluation through the questionnaire given.It takes about 15-20 minutes to fill out the questionnaire in each class.
4. InstrumentsThe researcher used the questionnaire of Learner Autonomy Readiness created by Chanet.al. (2002) in this study. In Chan’s study, the research subjects were students in Hong Kong.There are 4 parts that become indicators in this questionnaire, namely (1) students' perceptionsof the responsibility of the English teacher and themselves; (2) students' perceptions of theirdecision-making abilities; (3) students' perceptions of level of their motivation own; and(4) activities student learning inside and outside the classroom. This questionnaire was chosen because the context is quite easy for 9th graders tounderstand with language skills around B1+ CEFR level. Several adjustments were made to theitems in the questionnaire to better fit the current research context. The reason for replacing orremoving items in the original questionnaire was because they were not in accordance with thelearning context of grade 9 students, for example item 29 in the original questionnaire whichread 'written English letters to pen pals' was discarded because it was previously known thatnone of the students had pen pals and item 35 in the questionnaire. The original which read'listen to English radio' was changed to 'listen to English podcasts' to better suit the context ofthe current trend.The adapted version of this questionnaire has 13 items that measure students' perceptionsof teacher and student responsibilities in learning activities and 10 items regarding decision-making abilities. These two sections are based on Holec's 5 areas of responsibility (1981, inChan et. al., 2002). In the indicator “responsibility”, respondents were asked to choose from aLikert scale of 1 which means ‘completely teachers’’ (teacher takes full responsibility) to 5'completely mine' (completely the responsibility of students). Meanwhile, in the indicator of'decision-making skills' (the ability to make decisions), respondents were asked to choose froma Likert scale of 1 which means 'very poor' to 5 which means 'very good’.There is only one question regarding students' perceptions of their own motivationsbecause what is needed is only students' perceptions of their intrinsic motivation in general inthis lesson, not in specific learning activities, such as reading English books. In this indicator,respondents are asked to choose from a Likert scale of 1 which means 'not at all motivated’ to 5which means 'highly-motivated'.The last category consists of 18 items consisting of 15 questions about activities outside theclassroom and 3 questions in the classroom. This is because the variety of autonomous activitiesthat students can do outside the classroom is more than what can be done in the classroom. Inthis indicator, respondents are asked to choose from a Likert scale of 1 which means 'never' to 5which means 'always'.Table 1 contains an overview of the indicators and items in the questionnaire for LearnerAutonomy Readiness used in this study.
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Table 1 Indicators and sub-indicators in the instrument

Indicator  Sub-indicators  Number of items

Responsibilities

Learning objectives 6, 7

Content and learning progress 1, 2, 10

Methods and strategies 5, 8, 13

Information capture process 3, 9

Evaluation  4, 11 , 12

Decision making skills

make of learning, content and learning
progress

16, 17, 23

Methods and learning strategies 14, 15, 18, 19

The evaluation process 20, 21, 22

Motivation  Intrinsic  24

Activities
In the class

25, 26, 27, 28, 29 , 30, 31, 32, 33, 34, 35, 36, 37,
38, 39

Outside class 40, 41, 42The results of this study were categorized into four stages of readiness seen from theaverage results of the entire mean (M) of the four indicators. tested. The result categories can beseen in Table 2 below.
Table 2 Research Results of Student Learning Autonomy Readiness

Average of all mean (M) Information
1 – 1.99 Very unprepared
2 – 2.99 Not ready

3 – 3.99 Ready
4 – 5 Very ready5. Technique of Data AnalysisFor reliability testing, the alpha coefficient to find the internal consistency of the research ins-trument with the following formula (Cronbach, 1951, in Juliandi, 2008):

α = alpha coefficient
k = number of questionnaire items

= total variance of questionnaire items
= total varianceThe data collected were then processed using Google Spreadsheet to obtain a reliabilityscore of 0.895 which means there is a high internal consistency in the research instrument used.

D. Findings and DiscussionThe following are the results of the analysis of the data obtained in this study and theexplanations will be presented per instrument indicator.
Table 3 Students' perceptions of the responsibilities of teachers and students

No. In English lessons,whose responsibilityshould it be to
Completely theteacher's Mostly theteacher's, partlymine Half mine, halfthe teacher's Mostly mine,partly theteacher's Completelymine M SDf % f % f % f % f %
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1. make sure you makeprogress duringlessons? 3 2.2 10 7.3 59 43.1 49 35.8 16 11.7 3.47 0.875
2. make sure you makeprogress outsideclass? 1 0.7 2 1.5 16 11.7 35 25.5 83 60.6 4.44 0.812
3. stimulate yourinterest in learningEnglish? 12 8.8 34 24.8 36 26.3 28 20.4 27 19.7 3.18 1,254
4. identify yourweaknesses inEnglish? 4 2.9 16 11.7 56 40.9 36 26.3 25 18.2 3.45 1.014
5. make you workharder? 4 2.9 17 12.4 31 22.6 45 32.8 40 29.2 3.73 1.101
6. decide the objectivesof the English course? 28 20.4 25 18.2 33 24.1 28 20.4 23 16.8 2.95 1.374
7. decide what youshould learn next? 60 43.8 35 25.5 21 15.3 13 9.5 8 5.8 2.08 1,225
8. choose what activitiesto use in your Englishlessons? 65 47.4 36 26.3 29 21.2 2 1.5 5 3.6 1.88 1,032
9. decide how long tospend on eachactivity? 47 34.3 44 32.1 25 18.2 5 3.6 16 11.7 2.26 1.291

10. choose what materialsto use in your Englishlessons? 84 61.3 32 23.4 15 10.9 2 1.5 4 2.9 1.61 0.949
11. evaluate yourlearning? 24 17.5 34 24.8 46 33.6 24 17.5 9 6.6 2.71 1,145
12. evaluate your course? 25 18.2 31 22.6 35 25.5 24 17.5 22 16.1 2.91 1.333
13. decide what you learnoutside the class? 9 6.6 6 4.4 14 10.2 32 23.4 76 55.5 4.17 1.186

Based on the data in table 3, in the responsibility indicators, it is found that points 7 (decide
what you should learn next), 8 (choose what activities to use in your English lessons), and 10(choose what materials to use in your English lessons) is the responsibility of the teacher.Activities that are considered a shared responsibility between teachers and students includepoints 1 (make sure you make progress during lessons), 4 (identify your weaknesses in English),and 11 (evaluate your learning). Meanwhile, students consider their responsibility to be greatestin item 2 (make sure you make progress outside class), 5 (make you work harder), and 13 (decide
what you learn outside the class).The average mean (M) of all items in this indicator is 2.99, which shows the tendency ofrespondents to answer a scale of 3 (half mine, half the teacher's) and slightly towards theteacher's responsibility.

Table 4 Students' perceptions of their ability to make decisions

No. If you have the opportunity, how good do you thinkyou would be at: Verypoor Poor OK Good Verygood M SDf % f % f % f % f %
14. choosing learning activities in class? 9 6.6 18 13.1 86 62.8 23 16.8 1 0.7 2.92 0.768
15. choosing learning activities outside class? 9 6.6 20 14.6 59 43.1 48 35.0 1 0.7 3.09 0.887
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16. choosing learning objectives in class? 6 4.4 18 13.1 87 63.5 26 19.0 0 0.0 2.97 0.706
17. choosing learning objectives outside class? 6 4.4 21 15.3 61 44.5 46 33.6 3 2.2 3.14 0.859
18. choosing learning materials in class? 12 8.8 35 25.5 59 43.1 26 19.0 5 3.6 2.83 0.959

19. choosing learning materials outside the class? 8 5.8 33 24.1 56 40.9 37 27.0 3 2.2 2.96 0.914
20. evaluating your learning? 5 3.6 20 14.6 68 49.6 38 27.7 6 4.4 3.15 0.854
21. evaluating your course? 5 3.6 24 17.5 58 42.3 46 33.6 4 2.9 3.15 0.871
22. identifying your weaknesses in learning English? 5 3.6 11 8.0 37 27.0 63 46.0 21 15.3 3.61 0.964
23. deciding what you should learn next in your Englishlessons? 8 5.8 29 21.2 70 51.1 25 18.2 5 3.6 2.93 0.880

Table 4 shows students' perceptions of their own ability to make decisions related to theirlearning in English lessons. Broadly speaking, more respondents chose a scale of 3 (OK), butmany of the respondents found it difficult to make decisions in points 18 (choosing learning
materials in class), 19 (choosing learning materials outside the class), and 23 (deciding what you
should learn next in your English lessons). The activities that are considered neutral byrespondents are items 14 (choosing learning activities in class), 16 (choosing learning objectives
in class), and 23 (deciding what you should learn next in your English lessons). Respondentsconsidered the activities that could be carried out well were items 15 (choosing learning
activities outside class), 17 (choosing learning objectives outside class), 21 (evaluating your
course), and 22 (identifying your weaknesses in learning English).The average mean (M) of all items in this indicator is 3.07, which shows that on average therespondents chose a scale of 3 (OK) in measuring their decision-making ability and slightlytended to consider themselves quite good at making decisions.

Table 5 Students' perceptions of their own level of motivation

No. Not at allmotivated Slightlymotivated Motivated motivated Well-Highly-motivated M SDf % f % f % f % f %
24. How would you define yourlevel of motivation to learnEnglish? 0 0.0 25 18.2 47 34.3 56 40.9 9 6.6 3.36 0.855

In table 5, we can see students' motivation levels from their own perspective. In general,47.5% of students feel they have above average motivation in learning English. Some even feltvery motivated (6.6%) and none felt no motivation at all.
Table 6 Student learning activities outside class

No. In grade 9, outside of class, without having beenassigned to do so, how often did you... Never Rarely Sometimes Often Always M SDf % f % f % f % f %
25. read grammar books on your own? 30 21.9 40 29.2 41 29.9 23 16.8 3 2.2 2.48 1.079
26. note down new English words and theirmeanings? 19 13.9 42 30.7 36 26.3 27 19.7 13 9.5 2.80 1.187
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27. send letters/e-mails in English? 16 11.7 36 26.3 46 33.6 28 20.4 11 8.0 2.87 1.117
28. read articles in English? 53 38.7 32 23.4 30 21.9 18 13.1 4 2.9 2.18 1.171
29. read books or magazines in English? 13 9.5 14 10.2 39 28.5 47 34.3 24 17.5 3.40 1.172
30. watch English TV programs? 3 2.2 7 5.1 24 17.5 60 43.8 43 31.4 3.97 0.947
31. listen to English podcasts? 0 0.0 4 2.9 8 5.8 61 44.5 64 46.7 4.35 0.723
32. listen to English songs? 26 19.0 27 19.7 23 16.8 29 21.2 32 23.4 3.10 1,452
33. speak English with native speakers? 0 0.0 1 0.7 8 5.8 47 34.3 81 59.1 4.52 0.643
34. practice using English with friends? 29 21.2 42 30.7 40 29.2 22 16.1 4 2.9 2.49 1,085
35. watch English movies? 15 10.9 46 33.6 40 29.2 24 17.5 12 8.8 2.80 1.125
36. write a diary in English? 81 59.1 18 13.1 19 13.9 10 7.3 9 6.6 1.89 1,270
37. use the Internet in English? 2 1.5 6 4.4 24 17.5 44 32.1 61 44.5 4.14 0.956
38. review your written work on your own? 18 13.1 36 26.3 37 27.0 23 16.8 23 16.8 2.98 1,280
39. talk to your teacher about your work? 30 21.9 60 43.8 36 26.3 11 8.0 0 0.0 2.20 0.876

Table 6 presents data on the frequency of students doing English learning activities outsidethe classroom. It was found that students rarely or never did the activities in items 25 (read
grammar books on your own), 28 (read articles in English), 36 (write a diary in English), and 39(talk to your teacher about your work). . They often even do the activities in points 31 (listen to
English podcasts), 33 (speak English with native speakers), and 37 (use the Internet in English).The average mean (M) of all items in this indicator is 3.08, which shows that the averagerespondent chooses a scale of 3 (Sometimes) in view of the frequency with which autonomouslearning activities are carried out outside the classroom with a slight tendency to a morefrequent frequency.

Table 7 Student learning activities in class

No. In grade 9, in the class, how often did you... Never Rarely Sometimes Often Always M SDf % f % f % f % f %
40. ask the teacher questions when you do notunderstand? 20 14.6 53 38.7 42 30.7 18 13.1 4 2.9 2.51 0.993
41. make suggestions to the teacher? 61 44.5 58 42.3 16 11.7 2 1.5 0 0.0 1.70 0.73142. take opportunities to speak English? 14 10.2 41 29.9 56 40.9 19 13.9 7 5.1 2.74 0.995Table 7 shows the frequency of autonomous learning activities carried out by students in theclassroom. Most of the respondents stated that they rarely or never did item 41 (make
suggestions to the teacher), while the autonomous learning activities that were more often oreven always carried out in English classes were item 42 (take opportunities to speak English).



25 JEE/7.1; 17-27; Juni 2022The average mean (M) of all items in this indicator is 2.32, which means that the averagerespondent chooses a scale of 2 (Rarely) in seeing the frequency with which autonomouslearning activities are carried out in the classroom with a slight tendency to a more frequentfrequency.The average mean (M) of all indicators is 2,963, which shows a slight tendency to choose alower score for autonomous learning readiness.The following section will provide further explanation of the results of the data analysis thathave been presented based on the category of indicators. The discussion will focus on the itemson the lowest and highest scales. Neutral questions will be used as additional data to supportconclusions if needed.In the indicator of responsibility, the majority of students perceive that the topics,materials, and activities they must study next in English lessons are the responsibility of theteacher to decide entirely. This means that they feel that these three things are not somethingthat students need to prepare and they just have to wait or accept the results of the teacher'sprocessing of the topic, material, and how it is delivered in class. Instead, what they perceive asthe student's sole responsibility is about learning progress outside the classroom, what theyhave to learn outside the classroom, and how hard they try when learning English. From this, wecan see that students see their learning responsibilities are diminished when they are in theclassroom. Outside the classroom is the territory of the student's responsibility to learnautonomously, but if they are in the classroom, that responsibility will then shift to the teacherto determine the learning objectives, content of materials, and learning methods that need to beapplied in the classroom.This becomes an interesting discovery because it shows the existence of learning autonomyin the form of responsibility for learning and progress in students, but this autonomy drive isdefeated when they are in class, possibly due to the existence of authority figures who areconsidered to be dominant or reduce their autonomy. There is also a possibility that students donot understand that there is a responsibility they need to take as autonomous learners. Furtherresearch is needed to explore the reasons for students' perceptions of this responsibility.Responsibility is closely related to the ability to make decisions, therefore, the sub-indicators in the responsibility category are also in the decision-making ability indicator. Whatis compelling from the results of data analysis in this indicator is that students find it difficult todecide on learning materials, both inside and outside the classroom. Students are also less ableto decide what to study next. This shows that, in general, students do not know exactly whatshould be studied in English. They feel confident enough to be able to determine their ownEnglish learning goals and activities outside the classroom, but still find it difficult to determinelearning materials outside the classroom. In autonomous learning, for example, this means thatstudents know that their learning goal is to improve their speaking skills and the activity thatneeds to be done is conversing with native speakers, but they cannot determine the topics to bediscussed. This may be due to a lack of students' understanding of existing English lessonmaterial or their exposure to the topics of learning English. More in-depth information aboutthis can be conducted through an interview or open questionnaire on sample respondents.The most riveting finding is that students are certain that they can identify their weaknessesin English. They also feel quite confident in assessing English lessons. This is a unique feature ofthis data because students show confidence in their ability to determine whether a subject, be itthemselves or the lesson, is good or bad. It can be seen that there are no problems in makingdecisions for the respondents, as long as they know closely the subject being assessed.Motivation in learning may also affect the results of the data of the second indicator. If studentsdo not have an interest in learning English, they may find it difficult to decide which materials orwhat to study next.However, this possibility is not confirmed by the results of students' perceptions of the levelof their own learning motivation. The third indicator shows the tendency of students to answerthat they have relatively high motivation in learning English in this class. There is no studentwho considers themselves as ‘not motivated at all’. This means that students have a good basicfoundation to be able to learn autonomously.



JEE/7.1; 17-27; Juni 2022 26The fourth indicator consists of two parts: activities outside the classroom and activities inthe classroom. The three autonomous learning activities that many students do outside the
classroom to improve their English skills are listening to English podcasts, speaking in Englishwith native speakers, and using the Internet in English. This shows students' exposure toEnglish in their daily lives. It should also be noted that the tendency of their exposure to Englishis oral. The use of the Internet in English shows a written element, but with a limited number ofwords. Judging from these activities outside the classroom, it can be concluded that studentstend to be more ready to learn autonomously informally through social relationships and keepup with the current trend.The data shows a lack of student involvement in written English activities. The majority ofstudents (72.2%) admitted that they rarely or never wrote diaries in English. More than half ofthe respondents admitted that they rarely or never read grammar books or articles in Englishoutside of class. 65.7% of respondents also admitted that they rarely or never talk about theirassignments with their teachers outside of class. The latter may be related to other factorsoutside of autonomous learning readiness, such as school culture or students’ learning culture.For activities in the classroom, respondents also showed their ignorance about how to giveinput and suggestions to the teacher in class, but tended to be enthusiastic in taking theopportunity to speak in class. As mentioned in the responsibility indicator, students tend tothink that learning activities in the classroom are the responsibility of the teacher, thusforgetting their own responsibility in developing English language skills. Further research isneeded to explore what are the inhibiting factors for students in autonomous learning in theclassroom. Learning traditions in Indonesia, school culture formalities, and student learningculture itself may be some of the factors that affect students' readiness for autonomous learningin the classroom.
E. ConclusionThis study found that in general, grade 9 students of this school tended to be less preparedto learn autonomously (M= 2,963). As described in the discussion, respondents showed atendency to be passive in learning activities in the classroom and a slight tendency to stillconsider teachers to be more responsible than students in learning, especially in the classroom.Students tend to believe that they are capable of making decisions related to learning Englishand are active in autonomous learning of English outside the classroom. Students also feel theyhave a relatively high motivation in learning.To encourage students to improve their readiness in autonomous learning at the next level(senior high), teachers need to familiarize students with activities that provide space for givingopinions, being actively involved in preparing learning materials, using their good judgmentalskills to be a strength in choosing the most effective activities for in and out of the classroom todevelop their English language skills.Kartal & Balçıkanlı (2019) and Karabıyık (2008) found in their research that it is related tothe learning culture formed in Turkey. This learning culture is also related to the culture ofAsian students who tend to be passive in the classroom because they are not used to beingasked to express their suggestions or opinions (Chan et al., 2002). Research based on the threeprevious studies is still very limited because it has not explored the factors that might affectstudents' readiness for autonomous learning and how teachers can help students overcomethese difficulties.Further research in the form of qualitative can be carried out to explore these possibilitiesand solutions to improve students' autonomous learning abilities, not only in English lessonsbut also in other subjects.
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