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AbstractThe integration of YouTube in education has made learning innovative in the 21stcentury. A present study using descriptive and thematic analysis is conducted to analyzestudents’ perceptions about the usage of YouTube for learning, their correspondingusage patterns, and associated factors motivating them to use YouTube. An onlinegoogle survey is disseminated to undergraduate and master degree students and outof 80 students in total, 76 responded.  Unavailability of desktop and laptop computerscaused a major decline in the use of YouTube in education. Most students used YouTubefor various academic activities except for video sharing. Most students found YouTube abeneficial source for improving educational activities. The findings in the last fourquestions confirmed that most of the students will integrate YouTube in their futurelearning activities. The findings can contribute in improving the use of YouTube tobenefit from other online video source platforms.
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A. IntroductionThis study aimed at understanding the use and integration of YouTube in UniversityEducation in Pakistan. The study tried to understand the concepts of the higher educationleaners about the advantages in the use of YouTube and the related problems.Higher education in most of the Pakistani institutions is still traditional where passive lecture atthe forefront is used as a model. On the contrary, almost all higher education institutions havean array of technological tools and high-speed internet connections. Artificial intelligence,virtual reality, YouTube, computer-assisted learning, and user-generated content are some ofthe accessible innovations that can be used to motivate and engage the students (McConvilleand Lane, 2006; Kelly et al., 2009; Baxter et al., 2009; Gerdprasert et al., 2010).YouTube has become a very common learning tool (channel) for teaching and learning. It is nowthe most popular free video-sharing source for user-created content (UCC) or user-generatedcontent (UGC) (Ryu, Kim, & Lee, 2009; Shifman, 2011). Research-based studies have beenconducted around the globe to understand the impact of procedural instructions throughYouTube on learning, transfer, and performance within cognitive processing (Palmiter &Elkerton, 1993; Van Hooijdonk & Krahmer, 2008; Zacks & Tversky, 2003).At the most practical level, however, both teachers and students usually desist from usingprocedural instruction in application to real work settings (Eiriksdottir and Catrambone, 2011).This may be because they encounter problems in understanding procedural materials designedin complicated layouts or presented in technical terms.The use of YouTube in 21st-century learning is becoming increasingly popular amonghigher education learners. Most of the researchers as well as educationists are giving specialattention to the use of social media such as YouTube (Avci & Askar, 2012; Ng'ambi & Lombe,2012; Trentin, 2009). Educating nurses has been revolutionized through the inclusion ofYouTube websites. The use of YouTube videos especially in nursing courses has led to anincrease in engaging students, developing their critical understanding, and enhancing deeplearning. Another attribute of YouTube is the ease of access and availability. (Clifton & Mann,2010).Almobarraz (2018) investigated the use of YouTube as a source of information in SaudiArabia. Szeto and Cheng (2014) explored the use of ICT tools and YouTube in teaching andlearning in Hong Kong. Albahlal (2019) established that YouTube could successfully improvesecondary school students’ speaking skills in Riyadh. June, Yaacob and Kheng (2014) proved theuse of YouTube in stimulating critical thinking of the students in Malaysia. Olasina (2017)investigated the impact of YouTube videos on students’ writing skills in Scottsville, Province ofKwaZulu-Natal, South Africa.  The current study is likely to improve the use of YouTube in thePakistani Higher Education circle.
B. Literature Review

1. Students’ use of latest technological tools.Clifton & Man (2010) found out that the students these days are more familiar with onlinetools and the latest technological devices. Students' attention in learning decreases mainly dueto the non-availability of various online tools and activities. Students can post their UserGenerated Content (UGC) for those learners who prefer online texts a valuable learningresource (Chintalapati & Daruri, 2016). Most of the students in the Faculty of Business andAccountancy, University of Malaya use YouTube for entertainment, seeking information, andacademic learning (Moghavvemi, Sulaiman, Jaafar & Kasem, 2017).
2. Online educational and learning resources.The vast availability of online educational and learning resources has acceleratedinnovative methods of learning. YouTube is a platform that provides learners with extensiveand varied teaching content to cater their needs. Technological advances and innovationsprepare individuals to develop content to meet different learning outcomes. The easilyaccessible online contents provide learners an opportunity to communicate their voice at theglobal level (Thorne, 2010). Social media like YouTube help institutions approach newgenerations of the students (Karvounidis, Chimos, Bersimis, & Douligeris, 2014).
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3. Online Video Material.YouTube is the largest online video material repository with more than one billion users(Camm, Russell, Xu & Rajappan 2018). Students prefer the use of YouTube in learning if theyfind it useful. This usefulness promotes continuity in the use of YouTube. Students' attitudestowards the use of YouTube impact their behaviour (Maziriri, Gapa, & Chuchu, 2020). Mullen& Wedwick (2008) argued that YouTube video sharing has the potential to enhanceclassroom lessons.

4. Online video repository.YouTube is the largest online video material repository with more than one billion users(Camm, Russell, Xu & Rajappan 2018). Students prefer the use of YouTube in learning if theyfind it useful. This usefulness promotes continuity in the use of YouTube. Students' attitudestowards the use of YouTube impact their behaviour (Maziriri, Gapa, & Chuchu, 2020). Mullen& Wedwick (2008) argued that YouTube video sharing has the potential to enhanceclassroom lessons.
5. Youtube helps improve learning skills.Moghavvemi, Sulaiman, Jaafar & Kasem, (2017) found that YouTube is an effective toolto improve the learning, but the contents of the videos should be relevant to the subject athand. They recommended that instructors should use and integrate YouTube into teaching as itis likely to bring about inherent advantages.YouTube videos can improve learners’ speaking skills, and engage them more andmore (Buzzetto-More, 2015; Greenberg & Zanetis, 2012; Revoir, 2012). Balcikanli, C. (2009)found that YouTube could improve learners’ language, independence, and cultural skills.Chintalapati & Daruri, (2016) concluded that variables like User Attitude, PerceivedUsefulness, Perceived Ease of Use and Behavioral Intention could help learners adopt YouTubeas a Learning Resource.

6. Youtube and personal channel(s)Balbay & Kilis (2017) found that the students benefited to a large extent from the videos onthe playlists of a specifically designed YouTube channel and where they could easily findrelevant study material.YouTube videos help learners in different ways at students’ own pace (Duffy,2008). YouTube can help enhance learning and teaching; though it sometimes might take a lot oftime to integrate course-related material (Rudenkin and Grushevskaya, 2019).
C. Methodology

1. Research DesignThe theoretical underpinning for the research is grounded in descriptive as well asthematic analysis. It examines the participants’ experiences and opinions about the use ofYouTube in learning
2. Participants/Respondents/Population and SampleThis study is administered to Undergraduate and Graduate students in the Departmentof Humanities and Social Sciences at the University of Gujrat, Pakistan.
3. Technique of Data CollectionGoogle survey form is used to collect data. The researchers have collected the data bycommunicating the form to 80 students in undergraduate and graduate courses and out of 80,72 participants have shared their experiences.
4. Instruments



4 JEE/7.1; 1-16; June 2022The study aims to describe trends, determine individual opinions, and provide usefulinformation to evaluate the use of YouTube in learning (Creswell, 2012; Fraenkel, Wallen, &Hyun, 2012). The data is collected at one point in time that is during the Spring 2019-20semester. Research data form consists of various sections; i) demographic details of theparticipants ii) participants and Information technology iii) YouTube in Education
5. Technique of Data AnalysisThe data collected has been analyzed using descriptive and thematic analysis. In DescriptiveStatistics, a researcher describes, presents, summarizes, and organizes data (population), eitherthrough numerical calculations or graphs or tables. It is used to describe the basic features ofthe data in a study. Together with simple graphics analysis, they form the basis of virtuallyevery quantitative analysis of data.The descriptive analysis presents quantitative descriptions in a manageable form. In aresearch study, there are lots of measures or many people on any measure. Descriptive statisticshelp the researcher to simplify large amounts of data sensibly. Each descriptive statistic reduceslots of data into a simpler summary.

D. Findings and Discussion
1. Findings

Table 1 represents demographic information of the respondents. There are 76 respondentsin total: 49 females and 27 males. The highest number of respondents represent 19-20 yearsage group. 43 out of 49 female students and 18 out of 27 male students represent SocialSciences study group. Among females, the lowest number of respondents are enrolled in Artsand Management & Administrative Sciences whereas, in the male group, the lowest numberof respondents are enrolled in Arts and Engineering & Technology. The graphicalpresentation supports the description in table 1.
Table 2 shows two variables: Gender and Information and CommunicationTechnology training. The table shows a 100% success of observation showing feedback from allthe respondents. The table describes data in three various frequencies: i) frequency percategory, ii) relevant frequency per category, and iii) proportion per category.Among 7 categories of ICT training, self-training from class-fellows, self-training from class-fellows online and training from non-specific regulated programmes shows the leastnumbers. The greatest sources of ICT training are self-training, training through specifiedregulated programmes and online respectively whereas ICT training from class fellows shows apercentage less than 10%. The least source of ICT training is self- training from class fellowswhereas the highest source is self-training. This trend can boost peer ICT training if teachersencourage social interaction among the learners.
2. Discussion1. What are the most common uses of YouTube in academic learning?The students were asked to give their feedback on the use of YouTube and eight variableswere used to analyze the results. Five variables analyze students’ feedback about the use ofYouTube in academic performance improvement, communication skills enhancement, in usingacademic documentaries, for writing prompt and in enhancing listening skills whereas threevariables assessed students' feedback about the use of YouTube for entertainment, video-sharing and personal interest & discussions. The personal use of YouTube is less than the use ofYouTube for academic performance.Most of the students agree that YouTube is just a source of entertainment. The leastnumber of respondents share videos. Overall analysis suggests the more the students useYouTube, the better their academic performance is likely to be.



JEE/7.1; 1-16; June 2022 52. What factors motivate learners to use YouTube in learning?The motivational impact of YouTube even in education for learning is no exception. Thisstudy focuses on this theme, and it was found that this impact of YouTube is too great for words.To analyze students’ feedback about the motivational impact of YouTube, four variables wereused. Most of the students agreed that YouTube improved their presentation skills as well asadvance study practice. YouTube is mostly believed as a good motivational source for writingthe students' assignments and research papers. More than 80% of the students have foundYouTube a great motivational factor in enhancing their general knowledge.3. What are learners’ perceptions about using YouTube in learning?Since the focus of the study is to explore the students’ perceptions about the inclusion anduse of YouTube into education for various purposes and mainly for enhancing the learningoutcomes, therefore, the researchers have used eight variables to analyze students’ perceptionsabout the use of YouTube in education. YouTube meets the students’ academic needs andimproves the learning environment. Most of the students found YouTube very interesting andaligns their learning needs. Students showed a high level of confidence that YouTube videoshelp them in seeking help from the relevant supplementary course material. Students mostlyagreed that video demonstration of various topics is more useful than PowerPoint slides.The study finds that YouTube is a great factor to increase students’ attendance. Videocontents from YouTube help students learn better and this leads to a great motivation forlearning, the study found. The study analyzed that most of the students reside their belief onYouTube as a great factor in enhancing their listening skills and abilities. They believe that thesevideos could be a great source to polish their accents and pronunciation abilities.4. How far the personal channels of teachers and learners can enhance
learning through YouTube?There is a great concern about teachers’ contribution towards students’ motivation forusing YouTube for learning. Most of the students were happy with the encouragement of theirteachers for integrating YouTube into academic lessons but still a major percentage that isalmost 31.57% of students did not get any inspiration from teachers. The research found thatboth students and teachers had no interest in making their channels as well as class channels.Almost 30% of the students have never tried YouTube videos to enhance their professionalskills through TED talks. If the teachers and students promoted the class channel and includeprofessional video links to this, they could use YouTube for better output.

4.1 Description of available ICT Tools.The results describe students’ ownership and use of ICT tools. Mobile (n = 62, 81.57%)and laptop (n = 47, 61.84%) show the highest frequency whereas tablet (n = 16, 21.05%) showsthe least value of use and ownership. Chromebook (n = 28, 36.84%), any other item (n = 30,39.47%) and desktop (n = 32, 42.10%) are owned in the ascending frequency.The use and ownership of the data is reflected here in the given graph. Overall, mobilephone ownership and use shows the highest number that is 62 out of 76 respondents use it forbrowsing Youtube whereas tablet showing 16 out 76 is the least owned and used ICT tool withthe learners. The 2nd major owned and sued ICT toll is laptop showing a value of 47 out76 ownerships.
4.2 Description of internet connection availability:The data analysis reveals that that the largest number of internet access facility is internetat residence as a student where the number of male students is 25 (93%) out of 27 and offemale students, it is 47 (96%) out of 49 students. The number of personal mobile data planusers off-campus are 20 (74%) out of 27 male students and 44 (90%) out of 49 female students.



6 JEE/7.1; 1-16; June 2022The least number and %age of internet users are at university where 18 (67%) male studentsand 40 (82%) female students use university’s wi-fi. The number of students who use mobiledata plan on-campus and not university’s wi-fi is 9 for each category of male (33%) as well asfemale (18%) students
4.3 Description of ICT Tools for learning.Analysis shows frequencies and percentages split by gender for laptop, mobile, tablet,desktop and chrome-book used for learning, both on-campus and off-campus.The number and % age of students’ use of various ICT tools for learning shows aremarkable variation. Among the five ICT tools, mobile and laptop reflect the major use amongthe students. Mobile is the most used item with a frequency of 26 (96%) out of 27 among malestudents and 46 (94%) out of 49 among female students. Laptop with a number 19 (70%)among male students and with some 37 (76%) among female students is the second most usedICT tool. The use of tablet, desktop and chrome-book are the least used ICT tools. Among malestudents, their frequency is 2 (7%), 5 (19%) and 8 (30%) and among female students, it is 10(20%), 14 (29%) and 29 (59%) respectively. The details give a clear indication that the accessto ICT tools determines the use of technology.
4.4 Frequency Description of the use of YouTube.The data analysis reveals the frequency description of the use of YouTube before in anycourse and outside the studies. 21 (78%) of male students and 34 (69%) of female studentshave used YouTube earlier in various study courses. Most of the female students use YouTubeevery day as well as at weekends whereas 23 (46%) of the females either rarely use YouTube ornever and only 7 (14%) of female students use YouTube every day.
4.5 Frequency Description of the purposes of using YouTube.The research collects respondents’ feedback about the eight reasons for the use ofYouTube. The data analysis describes students’ uses of YouTube for various academic andpersonal purposes. 21 (78%) male and 42 (86%) female students use YouTube forentertainment whereas 7 (26%) male and 11 (22%) female students use YouTube for videosharing purposes. 17 (63%) female students and 27 (55%) male students use YouTube forpersonal interest and discussion.21 (78%) male and 44 (90%) female students believe that the use of YouTube can improvetheir academic performance. When it comes to communication skills, 19 (70%) male and 38(78%) female students agree that YouTube helps them improve these skills. 17 (63%) male and31 (63%) female students use YouTube documentaries to enrich their learning process. Feweramong male (13 out of 27) and more (33 out of 49) female students have benefited fromYouTube for horning their listening skills. Very surprisingly, only 11 (41%) out of 27 male and19 (39%) out of 49 female students have used YouTube while working on writing assignments.
4.6 Description of benefits/advantages of YouTube for academic purposes.Likert Scale with a 5-point response has been used to ask participants either they agreeor disagree (or approve/disapprove) to multiple statements about the benefits/advantagesof YouTube in education.The responses reveal very interesting feedback. It reveals the students' level of satisfactionwith YouTube. 14 (52%) out of 27 male students show strong belief whereas the other 13(48%) show a moderate level of satisfaction that YouTube videos meet their academic needs.The responses from female students about the relevance of YouTube for academic needs are abit different. 4 (8%) students never find YouTube videos relevant to their academic needs and23 (47%) strongly agree while 22 (45%) moderately agree that YouTube videos meet theiracademic needs. 23 (85%) of male students agree, 2 (7%) disagree and another 2 (7%) neither



JEE/7.1; 1-16; June 2022 7agree nor disagree that they find YouTube videos more effective than PPT slides.  The responsesfrom the female side are quite different.40 (82%) students show their consent, 3 (6%) disagree and 6 (12%) reserve their opinionto the effectiveness of YouTube over slides. 22 (82%) out of 27 male students believe thatYouTube videos are relevant to their course content whereas 5 (18%) have no opinion aboutthis. 40 (81.63%) out of 49 the female students find YouTube videos relevant to their coursecontent; 7 (14.28%) have no say about this while 2 (4.08%) of the female students don’t findYouTube videos relevant to course content. 23 (85%) male students agree, 3 (11%) have noidea about this and 1 (4%) disagree that YouTube helps them in better understanding of thelessons.38 (77.55%) of female students find YouTube useful in their lesson comprehension while 9(18%) have no idea about this and 2 (4%) don’t agree to this concept. 22 (81%) male studentsand 38 (78%) female students find YouTube a good source for listening practice. 3 (11%) maleand 10 (20%) female students have no idea about the impact of YouTube on listening practicewhile 2 (8%) male and 1 (2%) female students don’t find YouTube a good source for listeningpractice
4.7 Description of the impact of YouTube on academic performance.Likert Scale with a 4-point response has been used to ask participants either they agreeor disagree (or approve/disapprove) to multiple statements about the motivational impactof YouTube. Four variables have been used to understand students’ ideas about the impactof YouTube on their academic performance. 21 (77%) out of 27 male students and 43 (87%) outof 49 female students agree that YouTube enhances their interest in the class. 5 male and 6female students have no say about it while 1 male student does not find any interest factor inYouTube videos during class.Concerning students' opinions about the impact of YouTube in practising presentation, 22(81%) male students and 37 (76%) female students find the sources highly motivating. 5 (19%)male and 8 (16%) female students reserve their opinion about this impact of YouTube whereas4 (8%) female students do not find YouTube helpful while practising presentation. 23 (86%)male and 40 (82%) female students find YouTube a great source for increasing their classparticipation.3 (11%) male and 8 (16%) female students have no opinion about the impact of YouTubeon increasing class participation while 1 student from each gender group does not find YouTubeas a motivational factor for increasing their class participation. 25 (93%) male and 39 (80%)female students agree that YouTube helps them in improving their pronunciation andintonation abilities. 1 (4%) male and 9 (18%) female students have never experienced YouTubefor this purpose whereas the same number of male and female that 1 student from each groupdo not agree that YouTube has a positive impact on increasing pronunciation and intonationabilities.
4.8 Description of auxiliary use of YouTube for learning.Frequency Scale with a 5-point response has been used to ask participants how often theymake use of YouTube for various academic purposes. The table above describes students’opinions about the auxiliary use of YouTube for various academic tasks. Among male students, 9(33%) students sometimes find YouTube helpful, 6 (22%) often find it helpful, 7 (26%) alwaysfind it useful, 3 (11%) occasionally and 2 (7%) never find it helpful for preparing their lessonsin advance.Among female students, 14 (29%) students sometimes find YouTube helpful, 15(31%) often find it helpful and the same number always find it useful and 5 (10%) never find ithelpful for preparing their lessons in advance. When students are asked to give their opinionabout the usefulness of YouTube to do assignment paper, 8 (30%) male and 22 (45%) femalestudents comment always 7(26%) male and 14 (29%) female students comment often, 10



8 JEE/7.1; 1-16; June 2022(37%) male and 8 (16%) female students comment sometimes and 1 (4%) male and 5 (10%)female students never find YouTube helpful for their assignment papers and only 1 (4%) malestudent comments occasionally about this use of YouTube.10 (37%) male and 21 (43%) female students comment always, 6 (22%) male and 13(27%) female students comment often, 9 in each category comments sometimes, 2 (7%) maleand 3 (6%) female students comment occasionally, and 3 (6%) female students comment neverabout the use of YouTube for enhancing their general knowledge.
4.9 Description of general concepts about YouTubes.The table 5 as well as graph 4 reveal the description of YouTube channels-personal andof class-, teachers’ encouragement to use YouTube and YouTube as a source to watch TED talksfor professional skills development of the learners. 18 (67%) male and 34 (69%) femalestudents agree that teachers motivate them to make the maximum use of YouTube.When it comes to using YouTube for watching Ted Talks, only 2 (7%) male and 2 (4%)female students always watch Ted Talks through YouTube whereas 18 (67%) male and 31(63%) students sometimes and 7(26%) male and 16 (33%) female students never have thisapproach to YouTube. Only 5 (19%) male and 7 (14%) female students have accessed a classchannel while only 7 (26%) male and 8(16%) have created a personal channel on YouTubes.Thematic analysis:Thematic analysis, a very flexible and popular method of qualitative data analysis, has beenused in this study to support descriptive analysis and to explain the data collected from adifferent perspective. This method of analysis requires the researcher to identify and organizedata into meanings/themes which results in making sense of shared experiences. The studyconducted has analyzed themes across demographic variables to answer the research questions.The thematic analysis in this study found the commonalities among various themes. Theresearchers had established four questions as the themes of their study. The data collected wasanalyzed setting the variables with themes.

Research implications and limitations:Many researchers (Martin, 2016; McGowan, Hanna, & Anderson, 2016; Ou, Goel, Joyner,& Haynes, 2016; Vieira, Lopes, & Soares, 2014) have studied to establish that YouTubevideos have a great impact in learning. This is the reason that Jung & Lee (2015) and Lee &Lehto (2013) agreed that YouTube is an educational technology that is acceptable. Many similarvideos about the same topic (Rodrigues, Benevenuto, Almeida, Almeida, & Gonçalves,2010; Benevenuto et al., 2010) pose serious challenges to the educators to choose the mostappropriate ones and it also sometimes becomes more time-consuming. Though YouTube web-developers are updating plenty of filters and suggestions regularly yet the learners find it agreat risk to their time management and course content.This research has certain limitations. The study didn't focus any specific type ofeducational videos, the length of the videos and the inclusion of more subjects especially thenatural sciences. The behaviour of the students from varying faculties is likely to produce morevarying and concrete results but the researchers haven’t surveyed any students from naturalsciences as it was likely to produce better comparative analysis. The researcher could not askthe students about their intentions to include YouTube videos in their future studies.
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Table 1.

Description of Demographic Information.

Gender & Subjects
17-18
years

19-20
years

21-25
years

Grand
Total

Female 5 32 12 49Arts 1 1Computing & Information Technology 1 1 2Management & Administrative Sciences 1 1Sciences 2 2Social Sciences 4 27 12 43
Male 5 16 6 27Arts 1 1Computing & Information Technology 2 4 1 7Engineering & Technology 1 1Social Sciences 3 10 5 18
Grand Total 10 48 18 76

Table 2:
Description of ICT Training

Variable Observations No. ofCategories Categories Frequencypercategory
Rel.frequencypercategory(%) ProportionpercategoryGender 76.000 2.000 Female 49.000 64.474 0.645Male 27.000 35.526 0.355ICTTraining 76.000 7.000 From class fellows 7.000 9.211 0.092Non-specific regulatedprogrammes 3.000 3.947 0.039Online 14.000 18.421 0.184Self-training 34.000 44.737 0.447Self-training, From classfellows 1.000 1.316 0.013Self-training, From classfellows, Online 2.000 2.632 0.026Specific regulatedprogrammes 15.000 19.737 0.197
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Table 3:

Description of the impact of YouTube on academic performance.
Variable Male FemaleMake the class more interestingDisagree 1 (4%) 0 (0%)Neither Agree nor Disagree 5 (19%) 6 (12%)Strongly Agree 9 (33%) 12 (24%)Agree 12 (44%) 31 (63%)Motivate to practise presentingDisagree 0 (0%) 4 (8%)Neither Agree nor Disagree 5 (19%) 8 (16%)Strongly Agree 12 (44%) 17 (35%)Agree 10 (37%) 20 (41%)Increase class participationDisagree 1 (4%) 1 (2%)Neither Agree nor Disagree 3 (11%) 8 (16%)Strongly Agree 8 (30%) 15 (31%)Agree 15 (56%) 25 (51%)Improve pronunciation and intonationDisagree 1 (4%) 1 (2%)Neither Agree nor Disagree 1 (4%) 9 (18%)Strongly Agree 11 (41%) 19 (39%)Agree 14 (52%) 20 (41%)

Table 4:
Description of auxiliary use of YouTube for learning.To prepare for lesson in advanceNever 2 (7%) 5 (10%)Occasionally 3 (11%) 0 (0%)Sometimes 9 (33%) 14 (29%)Often 6 (22%) 15 (31%)Always 7 (26%) 15 (31%)To do my assignment paperNever 1 (4%) 5 (10%)Occasionally 1 (4%) 0 (0%)Sometimes 10 (37%) 8 (16%)Often 7 (26%) 14 (29%)Always 8 (30%) 22 (45%)To enhance general knowledgeNever 0 (0%) 3 (6%)Occasionally 2 (7%) 3 (6%)Sometimes 9 (33%) 9 (18%)Often 6 (22%) 13 (27%)Always 10 (37%) 21 (43%)
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Table 5:

Description of general concepts about YouTubes.Variable Male FemaleTeachers encourage integrationYes 18 (67%) 34 (69%)No 9 (33%) 15 (31%)To watch TED talksAlways 2 (7%) 2 (4%)Sometimes 18 (67%) 31 (63%)Never 7 (26%) 16 (33%)Class channelYes 5 (19%) 7 (14%)No 22 (81%) 42 (86%)Personal channelYes 7 (26%) 8 (16%)No 20 (74%) 41 (84%)

Figure 1: Description of demographic information.

As shown in graph 1, the highest value of female respondents is from 19-20 years agegroup, and they are 27 out of 49 representing Social Sciences subject. Among male respondents,the highest number of respondents is also the same age group and same subject. 21-25 yearsage group, both male and female, represent only one subject that is Social Sciences, and theyshow the 2nd highest respondents in the graph.
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Figure 2: Description of ICT TrainingThe graph 2 reveals the trends for ICT training prevalent among the leaners. 22 females outof 49 and 12 males of out 27 rely on self-training to learn the use and employability of YouTubein education. Very few numbers, that is 1 and only female out of 76 recourses to the classfellows for ICT training. Learning for specific regulated programmes and online use of YouTubeshow same value that is 9 each. Surprisingly, no male leaner among 76 is using ICT for learningnon-specific regulated programmes, self-training, and self-training from class fellows or online

Graph 3: representing ICT Ownership.The use and ownership of the data is reflected here in the given graph. Overall, mobilephone ownership and use shows the highest number that is 62 out of 76 respondents use it for
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JEE/7.1; 1-16; June 2022 13browsing Youtube whereas tablet showing 16 out 76 is the least owned and used ICT tool withthe learners. The 2nd major owned and sued ICT toll is laptop showing a value of 47 out 76ownerships.

Graph 4:
Description of general concepts about YouTubes.

E. ConclusionOnline video sources have become inevitable for learning and teaching. Continued researchis being conducted to analyze as well as to measure the impact of online videos. Videointegrated learning and teaching processes can improve and polish the academic skills of bothlearners and teachers. Students at the university level are very much confident that YouTubecan enhance their listening, writing, speaking and presentation skills.YouTube videos are becoming very popular among learners. Most of the higher educationinstitutions in Pakistan are developing curriculum which incorporates online sources andespecially video sources. Free access to technology tools as well as the internet both at homeand institution can improve technology-integrated teaching and learning. Teachers are a pivotalfactor in improving students’ motivation and interest.Online sources motivate students for more class participation and have successfullyincreased class attendance. Students enjoy the concept of learning on their own-the thesuccessful concept of the flipped classroom. Institutions should devise policies to create onlineplatforms for every class as well as every subject especially at the higher education level.
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is aggregated for the analyses. Students are informed of the details of the study in advance,
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