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AbstractThe purpose of this study was to investigate the effect of context specific task-basedlanguage teaching approach on students’ speaking skills. The study was conducted on grade9 students of Addis Alem Secondary school which is found in northern Ethiopia. For thispurpose, quasi-experimental research design was employed. Two sections which contained92 grade 9 students were selected using purposive sampling technique based on similarityof group identification test score. After identifying the control and experimental groups,speaking test (pre-and post-test) and students’ questionnaire (for experimental groupsonly) were used to get data. To test the reliability of the speaking test, Cronbach’s alpha wascalculated. The internal consistency of the questionnaire gained from 27 pilot groupstudents was 0.783. Thus, the tools of this study were reliable. The validity of the treatment
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A. Introduction

1. Background and statement of the ProblemIn studying English as a foreign language (EFL), speaking skill is one of the most essential skillsto be mastered due to its importance for academic, social and professional purposes. However, theproficiency of students may not become practical as it is aspired. A number of language teachingmethods have been introduced to better serve the student population in making them proficient inusing the language. Currently, Communicative Language Teaching (CLT) is the dominant methodwhich is implemented in many schools all over the world. Communicative Language Teaching (CLT)has some varieties, among which task-based language teaching (TBLT) is one of them. According tothe findings of some language researchers (Kasap, 2005; Rahman, 2010; Murad, 2009; Ehsan, et.al,2019), task-based language teaching (TBLT) has a lot of advantages not only in improving thestudents’ speaking skills but also other skills. As Prabhu (1987) proposed, it helps to teach in ameaningful manner and make students to use the language in groups.In Ethiopian schools, it is a common experience that after studying English for many years,students do not show satisfactory progress in their language skills in general and speakingproficiency in particular. Among the problems mentioned by EFL teachers about this issue, therelevance of English language textbooks, lack of motivation and teachers’ focus on form-basedinstead of meaning-based instruction in the teaching and learning process. These are oftenobserved in the secondary schools throughout the country. English is taught using communicativeapproach from grade one to grade 12 to develop their proficiency although both teachers andstudents complain that their success is not satisfactory.In Ethiopian context, there have been some studies (Hailu ,2011; Taggesse, 2008; Biruk,2016;Yalmzewd ,2017) conducted on the use of task-based Language Learning (TBLL) in the EFLclasses in order to look for better  teaching and learning process. The results showed that althoughteachers and students have positive perception to implement TBLL, they did not use it effectively asforwarded by theoreticians. It seems that they do have problems in understanding and using theprocedures.The current research was initiated to see if TBLT could be a good alternative to help studentsimprove their speaking skills. This is because EFL teachers used the textbook but students did nothave motivation to do speaking activities; the students reported that the tasks are not meaningfuland attractive. EFL teachers also shared this idea that speaking tasks in grade 9 text books are notcontextualized to be meaningful for the students’ social and cultural backgrounds. Thus, we were

manual, the pre-test and the post-test were also evaluated by two well experienced EFLteachers in a nearby school. T-tests were run to compare the improvement between andwithin groups. When we see the findings of the study, the paired sample t-test resultrevealed that the experimental group students showed a progress in their speakingproficiency after the treatment. There was statistically significant differences at (sig.2-tailed=0.000) between the mean scores of the experimental group on the speaking pre-testand post-test. Again, the result of the independent sample t-test indicated that there werestatistically significant differences  (sig.2-tailed=0.000) between the mean scores of theexperimental group exposed to the designed context specific task-based program, and thecontrol group receiving the tasks in the text book on the post-test in speaking proficiency.Moreover, the result of experimental group students' questionnaire showed that task-basedinstruction had a positive impact on students' speaking skills, as well. Finally, based on thefindings of the study, recommendations were forwarded on how to improve the students’speaking skills.
Keywords: task based language, speaking skills
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initiated to do this experimental study by raising the following questions to check if TBLT is helpfulfor these students.
2. Research QuestionsThe study tried to answer the following research questions.1. Is there any statistically significant mean score difference between the experimental andcontrol groups after the intervention?2. Is there any statistically significant mean score difference within the experimental groups afterthe intervention?3. What is the students’ perception towards the use of context specific task-based instruction toteach speaking skills in EFL classroom?
3. Objectives of the studyThe study has the following specific and general objectives
3.1 General objectivesThe main objective of this study was to examine the effect of context specific task-basedlanguage teaching on grade 9 students’ English language speaking skills.
3.2 Specific objectivesThe specific objectives of this study are to find out:a. if there is statistical mean score difference between the experimental and control groupsb. if there is a statistical significant mean score difference within the experimental groups after theinterventionc. students’ perceptions towards task based instruction to teach speaking skills

4 Literature review

1. The Meaning of TaskThe term task can mean different things to different people (Leaver and Willis, 2004). Just asthere are weak and strong forms of communicative language teaching, there are differentdefinitions of the word 'task'. Different definitions show that tasks are meaning focused. In otherwords, learners are free to use whatever language they want in order to convey their intendedmeaning and to sustain the interaction.Prabhu (1987) defined a task as an activity which requires learners to arrive to an outcome fromgiven information through some processes of thought which allowed teachers to control andregulate it. Therefore, a task needs learners and teachers to be committed on processes for theireffectiveness.   Nunan (1999) defines task as a piece of classroom work which involves learners incomprehending, manipulating, producing or interacting in the target language while their attentionis principally focused on meaning rather than form. Willis (1996) asserted that task is a goal-oriented activity with real outcome.  Skehan (1998) also defined task as an activity in which:meaning is primary.
2. Meaning of Task-based language teachingRichards and Rodgers (2001) and Ellis (2003) define task-based language teaching (TBLT) ortask-based instruction (TBI) as an approach in which communicative and meaningful tasks play acentral role in language learning and in which the process of using language appropriately carriesmore importance than the mere production of grammatically correct language forms. Therefore,TBLT plays a prominent role in teaching language especially for purpose. In other words, tasks areprepared in order to develop the students’ communicative ability by focusing on getting something
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done while using the language rather than following the strict rules. Task-based instruction can alsodefined as an approach in which communicative and meaningful tasks play the central role inlanguage learning and in which the process of using language in carries more importance than mereproduction of correct language forms. Therefore, TBI is viewed as one model of CommunicativeLanguage Teaching (CLT) in terms of regarding real and meaningful  as the primary feature oflanguage learning (Richards & Rodgers, 2001; Willis, 1996).Task-based teaching constitutes what Howatt (1984:41) has termed a “strong communicativeapproach”. This is because it aims at teaching learners engaging in authentic acts in the classroom.It requires learners to treat the language they are learning as a tool. Authentic language use, the realuse of real language in classroom content, fosters a learning environment in which learners havetheir own say; they gain communicative practice within their own sense of the defined goals in TBI.In other words, learners are to learn the language as they use it. Because of this, communicativelanguage use comes into focus as an essential aspect of a task- based framework (Willis, 1996). Inaddition to developing communicative capability, attention to form is fundamental for languagelearning. Even though TBI emphasizes the primacy of meaning, a focus on form has a parallelimportance in the language learning process (Bygate, Skehan & Swain, 2001).
3. Guidelines for Designing Effective speaking activity tasksAccording to Long (2015), the following are some of the guidelines that should be consideredwhen speaking tasks are prepared.a. The speaking tasks should include variety types of activities. Activities in the classroomshould always mirror the linguistic reality of the outside world.b. Create situations. In order for students to be able to use it when they need to realize inwhat situations certain pieces of language are used.c. Include balanced approach. Students need practice in accuracy work and opportunitiesfor fluency work through a combination of class, pair and group work.d. Primarily focus on meaning. The primary focus of the task should be on meaning. When thestudents try to understand the meaning of the task, unintentionally they improve theirspeaking skills.e. Make it purposeful. In real life when two people engage in conversation, we can be fairly surethat they are doing so for a reason.f. The speaking activity tasks should be contextualized. Tasks should prepare in line with theexperiences, realities and linguistic abilities of the students.g. Speaking activity tasks should stimulate interaction and be generative in terms of language.h. Speaking skill tasks should have appropriate instructions.i. Speaking skill tasks should be designed based on the three phases of task-based languageteaching. I.e. pre-task, during task and post task.
4. Phases of Task-Based Language TeachingThough the phases of TBLT have been named differently depending on framework of theresearchers, main actions and objectives of these phases remain nearly the same. In general, Taskbased language teaching include three phases- pre task, during task and post task.
4.1 Pre-TaskThe pre-task phase works as an introduction for the topic to be taught in class and the tasks aswell. It can be considered as the warm up activity to start the class interestingly. Here, the studentsget the opportunity to recall things that they know about the topic and also get an idea about whatwill be expected from them at this stage. The purpose of this phase is to prepare the students toperform the task in such ways that will promote language acquisition. Teacher in this phase mightsupport students in performing a task which is similar to the task that they will perform in the
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during task phase. Also, engaging students to designed activities and strategic planning of the maintask performance for preparing them to perform the upcoming task.Moreover, in most cases, it is teachers who control the timeline of classroom activity decidehow much time will be spent to each item on the agenda, how long a particular whole-classdiscussion will take, and how much time will be devoted to the performance of a particular task. Itis teachers, too, who get to decide to which extent a focus on meaning and a focus on form will bebalanced and which particular forms will be highlighted, practiced, or covered explicitly (Breen,1989).  Long (2015) argued that in a task-based approach, teachers should firstly be guided by ananalysis of the students’ second language learning needs rather than the syllabus before selectingthe contents and determining the focus of the actual session select content and determine the focusof actual lesson activities.
4.2 During TaskThe next stage is called the during task phase in which the teacher plays an active role. In thisstage tasks come to life. It can be divided into three parts starting with the task itself, followed by itsplanning and finally the report stage. The task-as-work plan (Breen, 1989) in this stage turns into atask-in-action and a task-in-interaction. Van den Branden (2009) emphasized that tasks in thisstage do not necessarily determine learning. It is the intensity and quality of effort students put inreading, writing, speaking, listening, and also coping up with the situation demands they areexposed to which will determine the learning from TBLT. Also, the mental activity that studentsengage in while working with tasks and the verbal interaction will leave an impact in this regard. Inthis phase, teachers have some to pay a significant role.The teacher remains a crucial interactional partner in task-based language classrooms, bytaking the role of motivator, organizer (making sure that students know what they are expected todo and organizing different aspects of task performance), and, last but not least plays the role of aconversational partner and supporter who can feed the language-learning according to needs ofdifferent students in a different ways (Van den Branden, 2009).In this stage, the teacher should also produce a wide variety of questions, cues, and prompts toelicit learner output.  Providing feedback on the students’ written and speaking output is also animportant aspect of this stage. Feedback may come in different shapes, including explicitcorrections, recasts, confirmation and clarification requests, meta-linguistic comments, extensions,and elaborations incorporating a focus on form in the meaning-oriented work that the students aredoing.
4.3 Post TaskThis is the final stage and it allows a closer study of some of the specific features naturallyoccurring in the language used during the task cycle. After the performance of tasks, teachers usethe post task stage to look back on the students’ performance focusing on forms to foster learners’language accuracy and complexity. In this stage, teachers are expected to assess students’ taskperformance and language development through standardized, official tests or tests included intheir syllabus.However, teachers might also design tests themselves following task based language teachingor by observing and evaluating of students’ task performance during class on the basis of theirassessment and the feedback that they have provided before. Here, teachers are expected to usemeaningful tasks for the assessment purpose and evaluating whether students have performedaccording to the task rather than focusing on specific linguistic forms with a view to providingfeedback to the learner for facilitating language improvement (Long, 2015). Also, task repetitionaids the shift of focus on forms as it is often difficult to acquire the rules rather than memorizing itfor shorter periods.Language teachers and learners feel, behave, and interact differently from day to day, and thelanguage and tasks they work on vary, making every lesson unique. Global prescriptions and
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proscriptions, therefore, are unwarranted and doomed to failure. Teachers will have lesson plans,but they will need to react differently in real time to situations as they arise (Long, 2015).
C. Methodology

1. Design of the studyThis study followed quasi- experimental research design because it is an appropriate techniqueto test the effectiveness of context specific task-based instruction on students’ speaking skills.
2. Research setting and participants of the studyThe study was carried out in Addis Alem General Secondary School which is found in Guagusadistrict in Awi Zone of Amhara regional state, Ethiopia. Among the four sections of grade 9, twowere taken as participants of the study since the researchers have close contact with the school.Thus, it helps them for frequent follow up of experiment and creates a better opportunity to gatheraccurate information easily and successfully. The study was conducted in 2019 academic year.Two sections were taken using purposive sampling because these section students scorednearly similar results in the group identification speaking test. They were almost similar in theirsocio-economic status. Consequently, almost homogeneous participant students were selected ineach intact group or section. Later on, section B students were selected as control group and sectionD students were selected as experimental by using simple random sampling technique. There were46 students in each class.
3. Data instrumentsThe researchers used speaking tests and questionnaire as a tool for this research. Almostsimilar subjective speaking tests were used to collect data from participant students in both theexperimental and the control group about their speaking skills before and after the treatment.Subjective types of tests were used to measure students’ speaking skill because they are betterways of testing communicative skill.The researchers piloted these speaking test questions in the same school using other sectionstudents who were not selected for the experiment. This helped to estimate the time taken toanswer both pre-test and post-test speaking questions and to check the reliability of them beforedistributing to the experimental and control group students.
3.1 Pre-testPre-test was done prior to the intervention to make sure those participants of the experimentaland control groups were at the same level of speaking skills before starting the experiment. Thequestions were adapted and evaluated by experienced two preparatory English language teachers.Four questions were adapted to assess students and the evaluation scheme of speaking test wasadopted from Van den Branden (2009) (2004). Next the result mean scores of both theexperimental and the control group students were calculated and compared using t-test to look ifthere was statistically significant mean score difference between the two groups.
3.2 Post-testFour post-test questions were taken from TOEFL speaking tests with slight modification. Eachstudent in both the control and the experimental was given two minutes to answer the questionsand the evaluation scheme of speaking test which was adopted from Brown (2004) to see changesin fluency, grammar, vocabulary, pronunciation and comprehension. Then, the mean scores of boththe groups was computed and compared to see the difference or the effectiveness of the proposedtask based program by using T-test.
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3.3 Students̕	questionnaire	In this study,	 the	 students̕	 questionnaire	 was used to measure the perceptions of theexperimental group students in response to the program in their speaking skills improvement afterthe treatment. The questionnaire was adapted from Brown (2004). The questionnaire was pilotedin the same school in other group of students before it was distributed to the experimental group.
4 Treatment ProceduresBefore the treatment, the researchers carried out a pre-test on participant students in both thecontrol and experimental group to examine their speaking skills proficiency difference at baseline.Then, to measure the effects of contextual task-based instruction, they prepared a context specifictask-based manual which has six topics based on the guidelines used for designing effectivespeaking activity to teach the treatment group students. Three of the topics of the tasks: debate,shopping and puzzle were taken from the grade nine English text book and improved based on theguidelines used for designing speaking tasks, and the other three topics of the tasks i.e. storytelling,asking and offering invitations and my hobbies were taken from a guide book: “Key to BasicConcepts of Spoken English”. Before the treatment, the manual was evaluated by other Englishlanguage teachers. The students were taught for 3 hours per week for about six weeks. They weretaught by a teacher who used to teach them.While context specific task-based instruction was used in experimental group, the usualinstruction was used in the control group because the aim of the research was to find out the effectsof context specific task-based instruction in the improvement of students’ speaking skills. Both theexperimental and control groups received instruction on the same shift by the same teacher.Finally, the post- test was given after the implementation of the treatment and the questionnairewas distributed to the experimental group students.
5 Data Collection ProceduresFirst, after getting the permission from the school principal, the preparation was done toconduct the study. The purpose of the study was explained to the participants of the study briefly.Next, the group identification speaking test was given to participant students and recorded.The questions were asked by one of the researchers and the results were scored by the others.Again, after the intervention, a post-test was given for both the control and experimental groupstudents in the same way as the pre-test. Then, questionnaire was distributed for the experimentalgroup students. Finally, the result of all the data gained from these tools were analyzed andtriangulated.
6 Ethical ConsiderationA researcher should respect rights, needs, values and desires of the participants according tothe Helsinki declaration of ethical principles in doing research. First, the researchers got permissionfrom the school principal to carry out the study on grade 9 students. The proposal was evaluated bythe post graduate research evaluation committee, which is found in the Department of EnglishLanguage and Literature at Debre Markos University, Ethiopia.Then, the researchers informed the participants about the purpose of the study and how thedata is collected. Informed consent was obtained from the students to participate in the study. Asthe treatment can be considered as a kind of tutorial, there is no harm in getting extra training inthe opposite shift for these students. Care was taken about anonymous and confidential nature ofthe study in not sharing the background details of the participants to a third party.
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D. Data Analysis and Discussion of Findings

1. Data Presentation and AnalysisThe first question raised was if there was a statistically significant mean score differencebetween the pre-and post-test results in the performance of experimental and control groupstudents. The following data shows this result.
Table 1: Paired sample T-test results of control group

Variables N Mean Mean
difference

Std.
Deviation

T Df Sig(2-
tailed)Pre-test for control group 46 10.760 0.153 1.649 1.159 45 0.253Post-test for control group 10.913 1.603*The value of t-Table is 2.00 at p 0.05 level of significanceAs indicated in the above Table, the calculated Table value of t is 1.159 and the critical Tablevalue of t is 2.00 (df=45) at 0.05 level of significance is 0.153. To say there is a significancedifference on the mean scores of students’ speaking skills of the control group, the calculated t-value should be greater than the critical Table value of t. Hence, the calculated t-value (1.159) is lessthan the critical Table value t (2.00). Therefore, it is insignificant. Besides this, the p-value (0.253) isgreater than the standard level of significance (0.05). This confirms that the participants in thecontrol group did not show a significant improvement in their speaking skill after learning thespeaking activity lessons in the text book.

Table 2:  Paired sample T-test results of experimental group
Variables N Mean Mean

difference
Std.

Deviation
T Df Sig(2-

tailed)Pre-test for experiment 46 11.152 5.81 1.074 16.863 45 0.000Post-test for experiment 16.957 1.920* The value of t-table is 2.00 at p 0.05 level of significanceThe mean score difference is 5.81 and the critical t-value (df=45) at 0.05 level of significance is2.00, and the calculated t-value is 16.863. We cannot simply judge there is a significance differencebetween the pre and post-tests by looking the mean difference. We should also look at the T valueand the p value.As it is said earlier, when the calculated t-value is less than the critical Table value of t, thenthere is no significance difference between the two means. However, the observed t-value (16.863)is greater than the critical t-value (2.00) showing there is the presence of a significant differencebetween the experimental group students’ pre and post-test mean scores. Besides this, the p-value(0.000) is less than 0.05. Therefore, it is significant. From this, we can conclude that theexperimental group students’ speaking skills performance is improved as a result of the treatment.The other question was looking at if the experimental group students’ speaking skills improvedmore significantly than the control group students’ after the intervention. The following tablepresents the data for this question.
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Table 3: The Independent T-test mean scores for the control and experimental group students’
pre-test results

Test
type

Group N Mean Mean
difference

St.
Deviation Df T

Sig (2-
tailed)

Levine’s test
for equality
of variance

F SigPre-testResult Control 46 10.760 0.392 1.649 90 1.348 0.181 13.487 0.000Experimental 46 11.152 1.074* T-Table or critical valve 2.000 at 0.05 level of significantThe mean scores of the control group and the experimental group was found to be similar10.760 and 11.152 respectively. The experimental and the control group participants’ result werecalculated using Leven’s test for equality of variances.  Here, the P- value (level of significance) ofthe Levine’s test for equality of variances is greater than 0.05 (sig=0.181). This implies we considerLeven’s test assumptions for analysis. At the same time if the value of t-Table is greater than the t-calculated, it is significant, but if the t-calculated is less than the t-Table (critical value). Then onecan conclude, as there is no statistically significant difference between the two groups beingcompared. Similarly, if the p-value is less than 0.05 (the standard limit of significance), it can be saidthere is significance difference between the average score of the groups. However, if the p-value isgreater than 0.05, the difference is non-significant. The researcher applied this principle todetermine significant difference between the groups in this study.The t-calculated of the pre-test was less than the value of t-table with 90 degree of freedom (t-calculated =1.348 t-table =2.000, df = 90). In addition to this, the p-value is greater than theassumption 0.05 (p=0.181> 0.05). This shows there is no difference between the two groups beingcompared. Accordingly, we can conclude that there is no statistically significant difference betweenthe experimental group and the control group students in their speaking skills performance beforethe intervention.
Table 4: The Independent T-test mean scores for the control and experimental group students’

post-test results
Test
type

Group N Mean Mean
difference

St.
deviation

Df T Sig (2-
tailed)

Levine’s test
for equality
of varianceF SigPost-testresult Control 46 10.848 6.11 1.673 90 16.269 0.000 0.531 0.468Experimental 46 16.957 1.920*T-Table or critical valve 2.000 at 0.05 level of significantThe post training performance mean scores of the control and the experimental groups werecompared in table 4. For this analysis, the critical t-value (df=90) at 0.05 level of significance is 2.00,and the calculated t-value is 16.269. The calculated t-value is greater than the critical t-value(16.269>2.00 at (df=90)) with the mean difference is 6.11 and the p-value 0.000 is less than 0.05;hence, there is significant difference between the average scores of the groups. From this, we cansummarize that context specific task-based language teaching helps the students to improve theirspeaking skills.
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Questionnaire was also used to see the attitudes of students towards task based instruction.The following table shows what students feel.
Table 5: Experimental group students’ feelings to the treatmentNo Scales Grand mean1 The effect of tasks on their speaking skills 3.012 The appropriateness of the content of the designed material 4.583 Students’ general feeling about the experiment 3.29According to table 4 most of the participants strongly agreed that context specific task-basedlanguage teaching enhances understanding between interlocutors at the time of conversation. Itshows that experimental group students had positive feelings on context specific task-basedlanguage teaching to develop the components of speaking skills, i.e. pronunciation, vocabulary,fluency, grammar and comprehension.With regard to the impact of the treatment, the students reported that it minimizes the theirshyness or frustration, increases their motivation to speak, promotes the use of English language,helps to involve actively in pairs and groups, develops critical thinking skills, and providesconducive classroom atmosphere to learn speaking skill. Generally, it is observed that the treatmenthelped students to be communicative in using their speaking skills. In relation to the tasks of theteaching materials, the participants reported that they were prepared based on the students’cultural and linguistic backgrounds, included variety types of activities and had easilyunderstandable language. Generally, it was obtained that task-based instruction has a positiveimpact in improving speaking skills.

2. Discussions of the FindingsAs to the analysis of the data, the control group students didn’t show significant mean scoredifference after the intervention because they didn’t receive well organized speaking tasks. Ellis(2003) states that to develop speaking skills of the students, speaking tasks should be designed inline with the learners’ linguistic and cultural backgrounds. Long (2015) also states that tasks shouldbe prepared based on the guidelines used for designing speaking activity. But the speakingactivities in students’ textbooks were not designed based on the linguistic and culturalbackgrounds.Students in the experimental group, however, show a significant improvement after thetreatment was given because the tasks were designed based on the guidelines stated in theliterature review which were formulated by Long (2015). When the researcher observed theexperimental group students during the intervention, most of them were actively participating andeager to speak without frustration.With regard to question two which asks if the experimental group students’ speaking skillsimproved more significantly than the control group students after the intervention, it was found outthat the experimental group scored better than the control group  because students in theexperimental group had opportunities to improve their speaking skills due to the nature of thetasks. Before the treatment, the learners used fillers as long pauses, whereas after teaching, theyused fillers as short pauses, indicating the flow of speech.The experimental group students learnt tasks which invite the learners to do the activities withtheir own interest. According to Skehan (1998), in task based learning, the tasks are centralto the learning activity. The method is based on the belief that students can learn moreeffectively when their minds are focused on the task rather than on the language they are
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using. The experimental group students learnt these types of tasks in such ways and theirspeaking was improved.Thus, we can generalize that context specific task-based language teaching helped the studentsto talk using correct and grammatical sentences, to be fluent speakers and to express feelings freely.Regarding this, Willis (1996) stated that in the task-based framework, it is desirable that learnersachieve accurate and fluent use of language.Furthermore, it was found out that students had a positive feeling towards the use of contextspecific task-based instruction in improving the elements of speaking skills. That means, theperception questionnaire result showed that students believed their fluency, accuracy, vocabulary,pronunciation and comprehension improved due to the implementation of context specific task-based instruction. This result was consistent with the findings of Bygate, (1996), and Skehan andFoster (1997). Moreover, the findings showed that most of the experimental group students weremotivated to speak freely and conducted hot discussions with their partners compared to thecontrol group students during the treatment. To support this, Ellis (2003) stated that those who areunwilling to talk in front of the whole class can be motivated in task-based language teaching.
E. Conclusions, Recommendation and Pedagogical Implications

1. ConclusionsBased on the findings, the following conclusions were drawn.a. Context specific task-based language teaching helped the students to talk using correct andgrammatical sentences.b. Context specific task-based language teaching has a great role to improve the students’speaking skills.c. Students were more interactive in context specific task-based teaching than teaching speakingtasks in the conventional way.
d. Context specific task-based language teaching improved students' speaking skills anddeveloped positive attitudes towards English language.

2. Recommendations and Pedagogical ImplicationsAccording to the findings of the study and the conclusion drawn from findings, the followingrecommendations were given.a. EFL teachers should use tasks in their teaching, since it enhances students' accuracy andfluency as well as their attitudes towards English.b. The English language teachers should localize the speaking activity tasks in line with thestudents’ cultural and linguistic backgrounds.c. Task designers should prepare speaking tasks based on the phases of task-based languageteaching.d. Teachers should teach speaking tasks by using contextualized tasks.e. Students should participate actively in speaking activity tasks to develop their speaking skills.
f. The ministry of education as well as NGOs who have hands in education area should givecontinuous training to teachers on how task should be used and employed.
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