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AbstractThe integration of YouTube in education has made learning innovative in the 21stcentury. A present study using descriptive and thematic analysis is conducted to analyzestudents’ perceptions about the usage of YouTube for learning, their correspondingusage patterns, and associated factors motivating them to use YouTube. An onlinegoogle survey is disseminated to undergraduate and master degree students and outof 80 students in total, 76 responded.  Unavailability of desktop and laptop computerscaused a major decline in the use of YouTube in education. Most students used YouTubefor various academic activities except for video sharing. Most students found YouTube abeneficial source for improving educational activities. The findings in the last fourquestions confirmed that most of the students will integrate YouTube in their futurelearning activities. The findings can contribute in improving the use of YouTube tobenefit from other online video source platforms.
Keywords: academic performance; perceptions about youtube; virtual platform,youtube.
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A. IntroductionThis study aimed at understanding the use and integration of YouTube in UniversityEducation in Pakistan. The study tried to understand the concepts of the higher educationleaners about the advantages in the use of YouTube and the related problems.Higher education in most of the Pakistani institutions is still traditional where passive lecture atthe forefront is used as a model. On the contrary, almost all higher education institutions havean array of technological tools and high-speed internet connections. Artificial intelligence,virtual reality, YouTube, computer-assisted learning, and user-generated content are some ofthe accessible innovations that can be used to motivate and engage the students (McConvilleand Lane, 2006; Kelly et al., 2009; Baxter et al., 2009; Gerdprasert et al., 2010).YouTube has become a very common learning tool (channel) for teaching and learning. It is nowthe most popular free video-sharing source for user-created content (UCC) or user-generatedcontent (UGC) (Ryu, Kim, & Lee, 2009; Shifman, 2011). Research-based studies have beenconducted around the globe to understand the impact of procedural instructions throughYouTube on learning, transfer, and performance within cognitive processing (Palmiter &Elkerton, 1993; Van Hooijdonk & Krahmer, 2008; Zacks & Tversky, 2003).At the most practical level, however, both teachers and students usually desist from usingprocedural instruction in application to real work settings (Eiriksdottir and Catrambone, 2011).This may be because they encounter problems in understanding procedural materials designedin complicated layouts or presented in technical terms.The use of YouTube in 21st-century learning is becoming increasingly popular amonghigher education learners. Most of the researchers as well as educationists are giving specialattention to the use of social media such as YouTube (Avci & Askar, 2012; Ng'ambi & Lombe,2012; Trentin, 2009). Educating nurses has been revolutionized through the inclusion ofYouTube websites. The use of YouTube videos especially in nursing courses has led to anincrease in engaging students, developing their critical understanding, and enhancing deeplearning. Another attribute of YouTube is the ease of access and availability. (Clifton & Mann,2010).Almobarraz (2018) investigated the use of YouTube as a source of information in SaudiArabia. Szeto and Cheng (2014) explored the use of ICT tools and YouTube in teaching andlearning in Hong Kong. Albahlal (2019) established that YouTube could successfully improvesecondary school students’ speaking skills in Riyadh. June, Yaacob and Kheng (2014) proved theuse of YouTube in stimulating critical thinking of the students in Malaysia. Olasina (2017)investigated the impact of YouTube videos on students’ writing skills in Scottsville, Province ofKwaZulu-Natal, South Africa.  The current study is likely to improve the use of YouTube in thePakistani Higher Education circle.
B. Literature Review

1. Students’ use of latest technological tools.Clifton & Man (2010) found out that the students these days are more familiar with onlinetools and the latest technological devices. Students' attention in learning decreases mainly dueto the non-availability of various online tools and activities. Students can post their UserGenerated Content (UGC) for those learners who prefer online texts a valuable learningresource (Chintalapati & Daruri, 2016). Most of the students in the Faculty of Business andAccountancy, University of Malaya use YouTube for entertainment, seeking information, andacademic learning (Moghavvemi, Sulaiman, Jaafar & Kasem, 2017).
2. Online educational and learning resources.The vast availability of online educational and learning resources has acceleratedinnovative methods of learning. YouTube is a platform that provides learners with extensiveand varied teaching content to cater their needs. Technological advances and innovationsprepare individuals to develop content to meet different learning outcomes. The easilyaccessible online contents provide learners an opportunity to communicate their voice at theglobal level (Thorne, 2010). Social media like YouTube help institutions approach newgenerations of the students (Karvounidis, Chimos, Bersimis, & Douligeris, 2014).
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3. Online Video Material.YouTube is the largest online video material repository with more than one billion users(Camm, Russell, Xu & Rajappan 2018). Students prefer the use of YouTube in learning if theyfind it useful. This usefulness promotes continuity in the use of YouTube. Students' attitudestowards the use of YouTube impact their behaviour (Maziriri, Gapa, & Chuchu, 2020). Mullen& Wedwick (2008) argued that YouTube video sharing has the potential to enhanceclassroom lessons.

4. Online video repository.YouTube is the largest online video material repository with more than one billion users(Camm, Russell, Xu & Rajappan 2018). Students prefer the use of YouTube in learning if theyfind it useful. This usefulness promotes continuity in the use of YouTube. Students' attitudestowards the use of YouTube impact their behaviour (Maziriri, Gapa, & Chuchu, 2020). Mullen& Wedwick (2008) argued that YouTube video sharing has the potential to enhanceclassroom lessons.
5. Youtube helps improve learning skills.Moghavvemi, Sulaiman, Jaafar & Kasem, (2017) found that YouTube is an effective toolto improve the learning, but the contents of the videos should be relevant to the subject athand. They recommended that instructors should use and integrate YouTube into teaching as itis likely to bring about inherent advantages.YouTube videos can improve learners’ speaking skills, and engage them more andmore (Buzzetto-More, 2015; Greenberg & Zanetis, 2012; Revoir, 2012). Balcikanli, C. (2009)found that YouTube could improve learners’ language, independence, and cultural skills.Chintalapati & Daruri, (2016) concluded that variables like User Attitude, PerceivedUsefulness, Perceived Ease of Use and Behavioral Intention could help learners adopt YouTubeas a Learning Resource.

6. Youtube and personal channel(s)Balbay & Kilis (2017) found that the students benefited to a large extent from the videos onthe playlists of a specifically designed YouTube channel and where they could easily findrelevant study material.YouTube videos help learners in different ways at students’ own pace (Duffy,2008). YouTube can help enhance learning and teaching; though it sometimes might take a lot oftime to integrate course-related material (Rudenkin and Grushevskaya, 2019).
C. Methodology

1. Research DesignThe theoretical underpinning for the research is grounded in descriptive as well asthematic analysis. It examines the participants’ experiences and opinions about the use ofYouTube in learning
2. Participants/Respondents/Population and SampleThis study is administered to Undergraduate and Graduate students in the Departmentof Humanities and Social Sciences at the University of Gujrat, Pakistan.
3. Technique of Data CollectionGoogle survey form is used to collect data. The researchers have collected the data bycommunicating the form to 80 students in undergraduate and graduate courses and out of 80,72 participants have shared their experiences.
4. Instruments



4 JEE/7.1; 1-16; June 2022The study aims to describe trends, determine individual opinions, and provide usefulinformation to evaluate the use of YouTube in learning (Creswell, 2012; Fraenkel, Wallen, &Hyun, 2012). The data is collected at one point in time that is during the Spring 2019-20semester. Research data form consists of various sections; i) demographic details of theparticipants ii) participants and Information technology iii) YouTube in Education
5. Technique of Data AnalysisThe data collected has been analyzed using descriptive and thematic analysis. In DescriptiveStatistics, a researcher describes, presents, summarizes, and organizes data (population), eitherthrough numerical calculations or graphs or tables. It is used to describe the basic features ofthe data in a study. Together with simple graphics analysis, they form the basis of virtuallyevery quantitative analysis of data.The descriptive analysis presents quantitative descriptions in a manageable form. In aresearch study, there are lots of measures or many people on any measure. Descriptive statisticshelp the researcher to simplify large amounts of data sensibly. Each descriptive statistic reduceslots of data into a simpler summary.

D. Findings and Discussion
1. Findings

Table 1 represents demographic information of the respondents. There are 76 respondentsin total: 49 females and 27 males. The highest number of respondents represent 19-20 yearsage group. 43 out of 49 female students and 18 out of 27 male students represent SocialSciences study group. Among females, the lowest number of respondents are enrolled in Artsand Management & Administrative Sciences whereas, in the male group, the lowest numberof respondents are enrolled in Arts and Engineering & Technology. The graphicalpresentation supports the description in table 1.
Table 2 shows two variables: Gender and Information and CommunicationTechnology training. The table shows a 100% success of observation showing feedback from allthe respondents. The table describes data in three various frequencies: i) frequency percategory, ii) relevant frequency per category, and iii) proportion per category.Among 7 categories of ICT training, self-training from class-fellows, self-training from class-fellows online and training from non-specific regulated programmes shows the leastnumbers. The greatest sources of ICT training are self-training, training through specifiedregulated programmes and online respectively whereas ICT training from class fellows shows apercentage less than 10%. The least source of ICT training is self- training from class fellowswhereas the highest source is self-training. This trend can boost peer ICT training if teachersencourage social interaction among the learners.
2. Discussion1. What are the most common uses of YouTube in academic learning?The students were asked to give their feedback on the use of YouTube and eight variableswere used to analyze the results. Five variables analyze students’ feedback about the use ofYouTube in academic performance improvement, communication skills enhancement, in usingacademic documentaries, for writing prompt and in enhancing listening skills whereas threevariables assessed students' feedback about the use of YouTube for entertainment, video-sharing and personal interest & discussions. The personal use of YouTube is less than the use ofYouTube for academic performance.Most of the students agree that YouTube is just a source of entertainment. The leastnumber of respondents share videos. Overall analysis suggests the more the students useYouTube, the better their academic performance is likely to be.



JEE/7.1; 1-16; June 2022 52. What factors motivate learners to use YouTube in learning?The motivational impact of YouTube even in education for learning is no exception. Thisstudy focuses on this theme, and it was found that this impact of YouTube is too great for words.To analyze students’ feedback about the motivational impact of YouTube, four variables wereused. Most of the students agreed that YouTube improved their presentation skills as well asadvance study practice. YouTube is mostly believed as a good motivational source for writingthe students' assignments and research papers. More than 80% of the students have foundYouTube a great motivational factor in enhancing their general knowledge.3. What are learners’ perceptions about using YouTube in learning?Since the focus of the study is to explore the students’ perceptions about the inclusion anduse of YouTube into education for various purposes and mainly for enhancing the learningoutcomes, therefore, the researchers have used eight variables to analyze students’ perceptionsabout the use of YouTube in education. YouTube meets the students’ academic needs andimproves the learning environment. Most of the students found YouTube very interesting andaligns their learning needs. Students showed a high level of confidence that YouTube videoshelp them in seeking help from the relevant supplementary course material. Students mostlyagreed that video demonstration of various topics is more useful than PowerPoint slides.The study finds that YouTube is a great factor to increase students’ attendance. Videocontents from YouTube help students learn better and this leads to a great motivation forlearning, the study found. The study analyzed that most of the students reside their belief onYouTube as a great factor in enhancing their listening skills and abilities. They believe that thesevideos could be a great source to polish their accents and pronunciation abilities.4. How far the personal channels of teachers and learners can enhance
learning through YouTube?There is a great concern about teachers’ contribution towards students’ motivation forusing YouTube for learning. Most of the students were happy with the encouragement of theirteachers for integrating YouTube into academic lessons but still a major percentage that isalmost 31.57% of students did not get any inspiration from teachers. The research found thatboth students and teachers had no interest in making their channels as well as class channels.Almost 30% of the students have never tried YouTube videos to enhance their professionalskills through TED talks. If the teachers and students promoted the class channel and includeprofessional video links to this, they could use YouTube for better output.

4.1 Description of available ICT Tools.The results describe students’ ownership and use of ICT tools. Mobile (n = 62, 81.57%)and laptop (n = 47, 61.84%) show the highest frequency whereas tablet (n = 16, 21.05%) showsthe least value of use and ownership. Chromebook (n = 28, 36.84%), any other item (n = 30,39.47%) and desktop (n = 32, 42.10%) are owned in the ascending frequency.The use and ownership of the data is reflected here in the given graph. Overall, mobilephone ownership and use shows the highest number that is 62 out of 76 respondents use it forbrowsing Youtube whereas tablet showing 16 out 76 is the least owned and used ICT tool withthe learners. The 2nd major owned and sued ICT toll is laptop showing a value of 47 out76 ownerships.
4.2 Description of internet connection availability:The data analysis reveals that that the largest number of internet access facility is internetat residence as a student where the number of male students is 25 (93%) out of 27 and offemale students, it is 47 (96%) out of 49 students. The number of personal mobile data planusers off-campus are 20 (74%) out of 27 male students and 44 (90%) out of 49 female students.



6 JEE/7.1; 1-16; June 2022The least number and %age of internet users are at university where 18 (67%) male studentsand 40 (82%) female students use university’s wi-fi. The number of students who use mobiledata plan on-campus and not university’s wi-fi is 9 for each category of male (33%) as well asfemale (18%) students
4.3 Description of ICT Tools for learning.Analysis shows frequencies and percentages split by gender for laptop, mobile, tablet,desktop and chrome-book used for learning, both on-campus and off-campus.The number and % age of students’ use of various ICT tools for learning shows aremarkable variation. Among the five ICT tools, mobile and laptop reflect the major use amongthe students. Mobile is the most used item with a frequency of 26 (96%) out of 27 among malestudents and 46 (94%) out of 49 among female students. Laptop with a number 19 (70%)among male students and with some 37 (76%) among female students is the second most usedICT tool. The use of tablet, desktop and chrome-book are the least used ICT tools. Among malestudents, their frequency is 2 (7%), 5 (19%) and 8 (30%) and among female students, it is 10(20%), 14 (29%) and 29 (59%) respectively. The details give a clear indication that the accessto ICT tools determines the use of technology.
4.4 Frequency Description of the use of YouTube.The data analysis reveals the frequency description of the use of YouTube before in anycourse and outside the studies. 21 (78%) of male students and 34 (69%) of female studentshave used YouTube earlier in various study courses. Most of the female students use YouTubeevery day as well as at weekends whereas 23 (46%) of the females either rarely use YouTube ornever and only 7 (14%) of female students use YouTube every day.
4.5 Frequency Description of the purposes of using YouTube.The research collects respondents’ feedback about the eight reasons for the use ofYouTube. The data analysis describes students’ uses of YouTube for various academic andpersonal purposes. 21 (78%) male and 42 (86%) female students use YouTube forentertainment whereas 7 (26%) male and 11 (22%) female students use YouTube for videosharing purposes. 17 (63%) female students and 27 (55%) male students use YouTube forpersonal interest and discussion.21 (78%) male and 44 (90%) female students believe that the use of YouTube can improvetheir academic performance. When it comes to communication skills, 19 (70%) male and 38(78%) female students agree that YouTube helps them improve these skills. 17 (63%) male and31 (63%) female students use YouTube documentaries to enrich their learning process. Feweramong male (13 out of 27) and more (33 out of 49) female students have benefited fromYouTube for horning their listening skills. Very surprisingly, only 11 (41%) out of 27 male and19 (39%) out of 49 female students have used YouTube while working on writing assignments.
4.6 Description of benefits/advantages of YouTube for academic purposes.Likert Scale with a 5-point response has been used to ask participants either they agreeor disagree (or approve/disapprove) to multiple statements about the benefits/advantagesof YouTube in education.The responses reveal very interesting feedback. It reveals the students' level of satisfactionwith YouTube. 14 (52%) out of 27 male students show strong belief whereas the other 13(48%) show a moderate level of satisfaction that YouTube videos meet their academic needs.The responses from female students about the relevance of YouTube for academic needs are abit different. 4 (8%) students never find YouTube videos relevant to their academic needs and23 (47%) strongly agree while 22 (45%) moderately agree that YouTube videos meet theiracademic needs. 23 (85%) of male students agree, 2 (7%) disagree and another 2 (7%) neither



JEE/7.1; 1-16; June 2022 7agree nor disagree that they find YouTube videos more effective than PPT slides.  The responsesfrom the female side are quite different.40 (82%) students show their consent, 3 (6%) disagree and 6 (12%) reserve their opinionto the effectiveness of YouTube over slides. 22 (82%) out of 27 male students believe thatYouTube videos are relevant to their course content whereas 5 (18%) have no opinion aboutthis. 40 (81.63%) out of 49 the female students find YouTube videos relevant to their coursecontent; 7 (14.28%) have no say about this while 2 (4.08%) of the female students don’t findYouTube videos relevant to course content. 23 (85%) male students agree, 3 (11%) have noidea about this and 1 (4%) disagree that YouTube helps them in better understanding of thelessons.38 (77.55%) of female students find YouTube useful in their lesson comprehension while 9(18%) have no idea about this and 2 (4%) don’t agree to this concept. 22 (81%) male studentsand 38 (78%) female students find YouTube a good source for listening practice. 3 (11%) maleand 10 (20%) female students have no idea about the impact of YouTube on listening practicewhile 2 (8%) male and 1 (2%) female students don’t find YouTube a good source for listeningpractice
4.7 Description of the impact of YouTube on academic performance.Likert Scale with a 4-point response has been used to ask participants either they agreeor disagree (or approve/disapprove) to multiple statements about the motivational impactof YouTube. Four variables have been used to understand students’ ideas about the impactof YouTube on their academic performance. 21 (77%) out of 27 male students and 43 (87%) outof 49 female students agree that YouTube enhances their interest in the class. 5 male and 6female students have no say about it while 1 male student does not find any interest factor inYouTube videos during class.Concerning students' opinions about the impact of YouTube in practising presentation, 22(81%) male students and 37 (76%) female students find the sources highly motivating. 5 (19%)male and 8 (16%) female students reserve their opinion about this impact of YouTube whereas4 (8%) female students do not find YouTube helpful while practising presentation. 23 (86%)male and 40 (82%) female students find YouTube a great source for increasing their classparticipation.3 (11%) male and 8 (16%) female students have no opinion about the impact of YouTubeon increasing class participation while 1 student from each gender group does not find YouTubeas a motivational factor for increasing their class participation. 25 (93%) male and 39 (80%)female students agree that YouTube helps them in improving their pronunciation andintonation abilities. 1 (4%) male and 9 (18%) female students have never experienced YouTubefor this purpose whereas the same number of male and female that 1 student from each groupdo not agree that YouTube has a positive impact on increasing pronunciation and intonationabilities.
4.8 Description of auxiliary use of YouTube for learning.Frequency Scale with a 5-point response has been used to ask participants how often theymake use of YouTube for various academic purposes. The table above describes students’opinions about the auxiliary use of YouTube for various academic tasks. Among male students, 9(33%) students sometimes find YouTube helpful, 6 (22%) often find it helpful, 7 (26%) alwaysfind it useful, 3 (11%) occasionally and 2 (7%) never find it helpful for preparing their lessonsin advance.Among female students, 14 (29%) students sometimes find YouTube helpful, 15(31%) often find it helpful and the same number always find it useful and 5 (10%) never find ithelpful for preparing their lessons in advance. When students are asked to give their opinionabout the usefulness of YouTube to do assignment paper, 8 (30%) male and 22 (45%) femalestudents comment always 7(26%) male and 14 (29%) female students comment often, 10



8 JEE/7.1; 1-16; June 2022(37%) male and 8 (16%) female students comment sometimes and 1 (4%) male and 5 (10%)female students never find YouTube helpful for their assignment papers and only 1 (4%) malestudent comments occasionally about this use of YouTube.10 (37%) male and 21 (43%) female students comment always, 6 (22%) male and 13(27%) female students comment often, 9 in each category comments sometimes, 2 (7%) maleand 3 (6%) female students comment occasionally, and 3 (6%) female students comment neverabout the use of YouTube for enhancing their general knowledge.
4.9 Description of general concepts about YouTubes.The table 5 as well as graph 4 reveal the description of YouTube channels-personal andof class-, teachers’ encouragement to use YouTube and YouTube as a source to watch TED talksfor professional skills development of the learners. 18 (67%) male and 34 (69%) femalestudents agree that teachers motivate them to make the maximum use of YouTube.When it comes to using YouTube for watching Ted Talks, only 2 (7%) male and 2 (4%)female students always watch Ted Talks through YouTube whereas 18 (67%) male and 31(63%) students sometimes and 7(26%) male and 16 (33%) female students never have thisapproach to YouTube. Only 5 (19%) male and 7 (14%) female students have accessed a classchannel while only 7 (26%) male and 8(16%) have created a personal channel on YouTubes.Thematic analysis:Thematic analysis, a very flexible and popular method of qualitative data analysis, has beenused in this study to support descriptive analysis and to explain the data collected from adifferent perspective. This method of analysis requires the researcher to identify and organizedata into meanings/themes which results in making sense of shared experiences. The studyconducted has analyzed themes across demographic variables to answer the research questions.The thematic analysis in this study found the commonalities among various themes. Theresearchers had established four questions as the themes of their study. The data collected wasanalyzed setting the variables with themes.

Research implications and limitations:Many researchers (Martin, 2016; McGowan, Hanna, & Anderson, 2016; Ou, Goel, Joyner,& Haynes, 2016; Vieira, Lopes, & Soares, 2014) have studied to establish that YouTubevideos have a great impact in learning. This is the reason that Jung & Lee (2015) and Lee &Lehto (2013) agreed that YouTube is an educational technology that is acceptable. Many similarvideos about the same topic (Rodrigues, Benevenuto, Almeida, Almeida, & Gonçalves,2010; Benevenuto et al., 2010) pose serious challenges to the educators to choose the mostappropriate ones and it also sometimes becomes more time-consuming. Though YouTube web-developers are updating plenty of filters and suggestions regularly yet the learners find it agreat risk to their time management and course content.This research has certain limitations. The study didn't focus any specific type ofeducational videos, the length of the videos and the inclusion of more subjects especially thenatural sciences. The behaviour of the students from varying faculties is likely to produce morevarying and concrete results but the researchers haven’t surveyed any students from naturalsciences as it was likely to produce better comparative analysis. The researcher could not askthe students about their intentions to include YouTube videos in their future studies.
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Table 1.

Description of Demographic Information.

Gender & Subjects
17-18
years

19-20
years

21-25
years

Grand
Total

Female 5 32 12 49Arts 1 1Computing & Information Technology 1 1 2Management & Administrative Sciences 1 1Sciences 2 2Social Sciences 4 27 12 43
Male 5 16 6 27Arts 1 1Computing & Information Technology 2 4 1 7Engineering & Technology 1 1Social Sciences 3 10 5 18
Grand Total 10 48 18 76

Table 2:
Description of ICT Training

Variable Observations No. ofCategories Categories Frequencypercategory
Rel.frequencypercategory(%) ProportionpercategoryGender 76.000 2.000 Female 49.000 64.474 0.645Male 27.000 35.526 0.355ICTTraining 76.000 7.000 From class fellows 7.000 9.211 0.092Non-specific regulatedprogrammes 3.000 3.947 0.039Online 14.000 18.421 0.184Self-training 34.000 44.737 0.447Self-training, From classfellows 1.000 1.316 0.013Self-training, From classfellows, Online 2.000 2.632 0.026Specific regulatedprogrammes 15.000 19.737 0.197
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Table 3:

Description of the impact of YouTube on academic performance.
Variable Male FemaleMake the class more interestingDisagree 1 (4%) 0 (0%)Neither Agree nor Disagree 5 (19%) 6 (12%)Strongly Agree 9 (33%) 12 (24%)Agree 12 (44%) 31 (63%)Motivate to practise presentingDisagree 0 (0%) 4 (8%)Neither Agree nor Disagree 5 (19%) 8 (16%)Strongly Agree 12 (44%) 17 (35%)Agree 10 (37%) 20 (41%)Increase class participationDisagree 1 (4%) 1 (2%)Neither Agree nor Disagree 3 (11%) 8 (16%)Strongly Agree 8 (30%) 15 (31%)Agree 15 (56%) 25 (51%)Improve pronunciation and intonationDisagree 1 (4%) 1 (2%)Neither Agree nor Disagree 1 (4%) 9 (18%)Strongly Agree 11 (41%) 19 (39%)Agree 14 (52%) 20 (41%)

Table 4:
Description of auxiliary use of YouTube for learning.To prepare for lesson in advanceNever 2 (7%) 5 (10%)Occasionally 3 (11%) 0 (0%)Sometimes 9 (33%) 14 (29%)Often 6 (22%) 15 (31%)Always 7 (26%) 15 (31%)To do my assignment paperNever 1 (4%) 5 (10%)Occasionally 1 (4%) 0 (0%)Sometimes 10 (37%) 8 (16%)Often 7 (26%) 14 (29%)Always 8 (30%) 22 (45%)To enhance general knowledgeNever 0 (0%) 3 (6%)Occasionally 2 (7%) 3 (6%)Sometimes 9 (33%) 9 (18%)Often 6 (22%) 13 (27%)Always 10 (37%) 21 (43%)
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Table 5:

Description of general concepts about YouTubes.Variable Male FemaleTeachers encourage integrationYes 18 (67%) 34 (69%)No 9 (33%) 15 (31%)To watch TED talksAlways 2 (7%) 2 (4%)Sometimes 18 (67%) 31 (63%)Never 7 (26%) 16 (33%)Class channelYes 5 (19%) 7 (14%)No 22 (81%) 42 (86%)Personal channelYes 7 (26%) 8 (16%)No 20 (74%) 41 (84%)

Figure 1: Description of demographic information.

As shown in graph 1, the highest value of female respondents is from 19-20 years agegroup, and they are 27 out of 49 representing Social Sciences subject. Among male respondents,the highest number of respondents is also the same age group and same subject. 21-25 yearsage group, both male and female, represent only one subject that is Social Sciences, and theyshow the 2nd highest respondents in the graph.
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Figure 2: Description of ICT TrainingThe graph 2 reveals the trends for ICT training prevalent among the leaners. 22 females outof 49 and 12 males of out 27 rely on self-training to learn the use and employability of YouTubein education. Very few numbers, that is 1 and only female out of 76 recourses to the classfellows for ICT training. Learning for specific regulated programmes and online use of YouTubeshow same value that is 9 each. Surprisingly, no male leaner among 76 is using ICT for learningnon-specific regulated programmes, self-training, and self-training from class fellows or online

Graph 3: representing ICT Ownership.The use and ownership of the data is reflected here in the given graph. Overall, mobilephone ownership and use shows the highest number that is 62 out of 76 respondents use it for
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JEE/7.1; 1-16; June 2022 13browsing Youtube whereas tablet showing 16 out 76 is the least owned and used ICT tool withthe learners. The 2nd major owned and sued ICT toll is laptop showing a value of 47 out 76ownerships.

Graph 4:
Description of general concepts about YouTubes.

E. ConclusionOnline video sources have become inevitable for learning and teaching. Continued researchis being conducted to analyze as well as to measure the impact of online videos. Videointegrated learning and teaching processes can improve and polish the academic skills of bothlearners and teachers. Students at the university level are very much confident that YouTubecan enhance their listening, writing, speaking and presentation skills.YouTube videos are becoming very popular among learners. Most of the higher educationinstitutions in Pakistan are developing curriculum which incorporates online sources andespecially video sources. Free access to technology tools as well as the internet both at homeand institution can improve technology-integrated teaching and learning. Teachers are a pivotalfactor in improving students’ motivation and interest.Online sources motivate students for more class participation and have successfullyincreased class attendance. Students enjoy the concept of learning on their own-the thesuccessful concept of the flipped classroom. Institutions should devise policies to create onlineplatforms for every class as well as every subject especially at the higher education level.
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AbstractEducation now requires students to be more active in the classroom because they arethe center of learning. However, what often happens is that students show less initiativein learning. Therefore, it is essential to find out first how ready our students are inlearning autonomously. The objective of this research is to measure the learningautonomy readiness of grade 9 students in English lessons. This is considered necessarysince the grade 9 students in Indonesia will advance to the high school level (SMA)where the demand for autonomous learning is even higher. The data were collectedthrough the Learner Autonomy Readiness questionnaire which was adapted from Chanet.al. (2002) on a scale of 1-5, to measure students' perceptions of responsibility,decision-making ability, motivation, and English learning activities, with a reliabilitylevel of 0.895 based on the Cronbach alpha coefficient. Data analysis was conductedusing descriptive statistics and it was found that respondents tended to be less prepared(2,963 on a scale of 1-5) for autonomous learning in English lessons, especially in termsof their perception of their own responsibility in learning and independent learningactivities in the classroom. This finding means that students need to have moreopportunities to exercise their own learning responsibilities in their regular classroomactivities.
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A. IntroductionThe 21st century educational paradigm is heading towards learner-centered. This is partlydue to the need to support 21st century skills which focus on 3 major skills: learning andinnovation skills, digital literacy skills, and life and work skills (Fadel & Trilling, 2010). With thedevelopment of technology, many people put more emphasis on digital literacy skills, but forgetthat these abilities can be supported by the right learning and innovation skills. That is why theability to learn independently is also needed to direct students towards learning that is morefocused on the student's own learning goals.In Indonesia, the implementation of 21st century skills has been made into a guide for thehigh school level (Kemdikbud, 2017). It is stated that the first pillar that needs to be built is
learning to know which is related to ways of gaining knowledge. 21st century skills directstudents to find out from various available sources, either through listening or reading books,people, or from technology such as the Internet and mass media. Language lessons, especiallyEnglish as an international language, are important because in these lessons students aretrained to develop their listening and reading abilities -- receptive skills that enable them tounderstand information -- as well as writing and speaking to communicate information that hasbeen processed in their understanding.Seeing the development of the current trend and the nature of language learning, studentsshould realize the importance of independent study in developing language skills. However, it isoften encountered in classrooms that students only wait for the teacher to provide materials inclass while they just sit and absorb the information delivered. Therefore, this study seeks tomeasure the learning autonomy readiness of grade 9 students, who will advance to high schoollevel, in a private school in Indonesia.This study aims to find out how to measure the level of readiness of grade 9 students tostudy autonomously in their high school later. It is hoped that the results of this study can bebeneficial for teachers who will teach these students in high school in the future so that they canprepare learning approaches that are in accordance with the students’ readiness and encouragelearner autonomy. In addition to high school teachers, the results of this study are also usefulfor teachers who are currently teaching as feedback and evaluation of the ongoing learningactivities.For students themselves, this study aims at giving prompts that will make them morereflective and aware of their learning attitudes or activities that can prepare or carry out todevelop autonomous learning skills. This research can be the first step in initiating otherresearch that can explore learner autonomy to greater extent.
B. Literature ReviewThe term learning autonomy has become an important aspect in language learning since itwas popularized by Holec (1981, in Kartal & Balçıkanlı, 2019) because of its close relationshipwith student-centered learning. He considers learning autonomy as a result of learning and isalso a supporter of the language learning process. At the end of the decade of the 20th century,Baume (1994, in Kartal & Balçıkanlı, 2019) considered that this learning autonomy wasindispensable, especially in higher education, but with the rapid development of the era,learning autonomy was considered to be a crucial component that determines the success ofstudents' learning progress in language (Ertürk, 2016).The definition of learning autonomy in general can be interpreted as a person's ability totake over his own learning (Holec, 1981, in Kartal & Balçıkanlı, 2019). This can be interpretedbroadly, so to understand correctly, some experts try to narrow the meaning.Holec (1981, in Chan et. al., 2002) defines 'taking charge of one's own learning' into abilitiesand responsibilities in 5 areas: (1) setting learning goals; (2) defining the content and progressof learning; (3) choosing learning methods and strategies; (4) observing the process ofcapturing information; and (5) evaluate what happened.Furthermore, Littlewood (1999, in Cirocki, 2019) divides the concept of learning autonomyinto two levels: proactive autonomy and reactive autonomy. Proactive autonomy encouragesstudents to be able to determine their learning objectives, methods, and strategies and evaluatethe learning process. Proactive autonomy determines the responsibility and ability of studentsto make decisions. Reactive autonomy helps students organize their available resources (such



19 JEE/7.1; 17-27; Juni 2022as time, textbooks, and the Internet) to achieve the learning goals they want to achieve. In thisreactive autonomy, students do not make their own learning goals but when these goals areintroduced, students can organize themselves independently to achieve these goals.This willingness to be able to self-regulate is based on motivation and self-confidence to takeresponsibility for their choices. Deci & Ryan (1985, in Chan et al., 2002) also stated that one ofthe factors that indicate the existence of intrinsic motivation in students is learning autonomy.Learning autonomy does not mean that students teach themselves without help from teachersor others (Little, 1991, in Chambers & Davies, 2001). The teacher still has a role in providing thefoundation for thinking, but the direction of developing ideas is determined by the studentsindependently.In a study in Kampung Inggris Kebumen, it was found that non-formal education also has animportant role to support the development of students' English skills (Rahayu, 2020). This isdue to the relaxed learning atmosphere outside the classroom which allows students to be moreconfident to try and participate actively in their learning.This does not mean that autonomous learning only occurs outside the classroom, but it canalso occur in the classroom (Dam, 1995; Benson, 2001, in Kartal & Balçıkanlı, 2019). Studentscan still think autonomously and give their opinions in class so as to create active involvementin learning activities in class. Therefore, all learning activities that are decided to be carried outby students both inside and outside the classroom become one of the factors that support theirlearning autonomy.Cirocki (2016) summarizes the characteristics of independent learners into 11 points,namely:1. Having intrinsic motivation in learning language as a communication tool.2. Making logical decisions and taking responsibility for their own learning.3. Setting realistic personal targets and regulating their own behavior with the aimof achieving these targets.4. Negotiating the syllabus, making decisions regarding lesson content, materialsand assessments.5. Measuring your own strengths and weaknesses and choosing learning tasks thatare in accordance with the learning objectives.6. Identifying what is discussed in class and knowing when, how and why they learnnew information and what learning resources are available for foreign languagelearning.7. Being able and willing to adapt to new learning contexts.8. Selecting and implementing appropriate strategies in order to maximize thelearning environment by discussing one's own desires and the learning needs ofothers.9. Organizing their own foreign language learning experience, systematicallyobserving their learning progress and critically evaluating learning outcomes.10. Engaging fully in collaborative practice, seeking help from classmates andteachers when needed.11. Reflecting on their learning experience in order to determine the next step.A more detailed description of Cirocki (2016) above can be classified into 4 majorcategories, namely regarding: (1) student responsibilities in learning; (2) students' ability tomake decisions; (3) students' motivation in learning, especially their intrinsic motivation; and(4) activities or actions that students take inside and outside the classroom on an initiativewithout direct orders or instructions from the teacher. This classification is also the basis formaking research instruments in this paper.
C. Methodology

1. Research DesignThis research used the descriptive quantitative method to measure the learner autonomyreadiness of grade 9 students in a private school in West Jakarta. Therefore, this research needsstatistical data to analyze.



JEE/7.1; 17-27; Juni 2022 20The research wanted to find out the level of readiness these students have when it comes tolearning English autonomously. The findings are hoped to help the teacher design lessons whichare more accommodating for students to develop their learning autonomy in English.
2. Participants/Respondents/Population and SampleThis research was conducted on 137 students from 4 classes of grade 9 at an Indonesianprivate school in an English lesson under the supervision of theteacher. This purposive sample is selected because it is consisted of individuals with the samecharacteristics who are especially familiar or knowledgeable in a phenomenon ofinterest (Cresswell & Plano, 2011). This means the population being researched are from thesame school, at the same grade level, and around the same age. They also experience thesame lesson with the same English teacher.
3. Technique of Data CollectionThis research was collected during an English lesson under the supervision of theteacher. Instructions were given before the students (respondents) filled out the questionnairein order to provide an overview of the contents of each section in the questionnaire.Respondents then filled out a questionnaire through Google Forms to ensure honest answerswithout coercion or pressure in self-reflection and evaluation through the questionnaire given.It takes about 15-20 minutes to fill out the questionnaire in each class.
4. InstrumentsThe researcher used the questionnaire of Learner Autonomy Readiness created by Chanet.al. (2002) in this study. In Chan’s study, the research subjects were students in Hong Kong.There are 4 parts that become indicators in this questionnaire, namely (1) students' perceptionsof the responsibility of the English teacher and themselves; (2) students' perceptions of theirdecision-making abilities; (3) students' perceptions of level of their motivation own; and(4) activities student learning inside and outside the classroom. This questionnaire was chosen because the context is quite easy for 9th graders tounderstand with language skills around B1+ CEFR level. Several adjustments were made to theitems in the questionnaire to better fit the current research context. The reason for replacing orremoving items in the original questionnaire was because they were not in accordance with thelearning context of grade 9 students, for example item 29 in the original questionnaire whichread 'written English letters to pen pals' was discarded because it was previously known thatnone of the students had pen pals and item 35 in the questionnaire. The original which read'listen to English radio' was changed to 'listen to English podcasts' to better suit the context ofthe current trend.The adapted version of this questionnaire has 13 items that measure students' perceptionsof teacher and student responsibilities in learning activities and 10 items regarding decision-making abilities. These two sections are based on Holec's 5 areas of responsibility (1981, inChan et. al., 2002). In the indicator “responsibility”, respondents were asked to choose from aLikert scale of 1 which means ‘completely teachers’’ (teacher takes full responsibility) to 5'completely mine' (completely the responsibility of students). Meanwhile, in the indicator of'decision-making skills' (the ability to make decisions), respondents were asked to choose froma Likert scale of 1 which means 'very poor' to 5 which means 'very good’.There is only one question regarding students' perceptions of their own motivationsbecause what is needed is only students' perceptions of their intrinsic motivation in general inthis lesson, not in specific learning activities, such as reading English books. In this indicator,respondents are asked to choose from a Likert scale of 1 which means 'not at all motivated’ to 5which means 'highly-motivated'.The last category consists of 18 items consisting of 15 questions about activities outside theclassroom and 3 questions in the classroom. This is because the variety of autonomous activitiesthat students can do outside the classroom is more than what can be done in the classroom. Inthis indicator, respondents are asked to choose from a Likert scale of 1 which means 'never' to 5which means 'always'.Table 1 contains an overview of the indicators and items in the questionnaire for LearnerAutonomy Readiness used in this study.
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Table 1 Indicators and sub-indicators in the instrument

Indicator  Sub-indicators  Number of items

Responsibilities

Learning objectives 6, 7

Content and learning progress 1, 2, 10

Methods and strategies 5, 8, 13

Information capture process 3, 9

Evaluation  4, 11 , 12

Decision making skills

make of learning, content and learning
progress

16, 17, 23

Methods and learning strategies 14, 15, 18, 19

The evaluation process 20, 21, 22

Motivation  Intrinsic  24

Activities
In the class

25, 26, 27, 28, 29 , 30, 31, 32, 33, 34, 35, 36, 37,
38, 39

Outside class 40, 41, 42The results of this study were categorized into four stages of readiness seen from theaverage results of the entire mean (M) of the four indicators. tested. The result categories can beseen in Table 2 below.
Table 2 Research Results of Student Learning Autonomy Readiness

Average of all mean (M) Information
1 – 1.99 Very unprepared
2 – 2.99 Not ready

3 – 3.99 Ready
4 – 5 Very ready5. Technique of Data AnalysisFor reliability testing, the alpha coefficient to find the internal consistency of the research ins-trument with the following formula (Cronbach, 1951, in Juliandi, 2008):

α = alpha coefficient
k = number of questionnaire items

= total variance of questionnaire items
= total varianceThe data collected were then processed using Google Spreadsheet to obtain a reliabilityscore of 0.895 which means there is a high internal consistency in the research instrument used.

D. Findings and DiscussionThe following are the results of the analysis of the data obtained in this study and theexplanations will be presented per instrument indicator.
Table 3 Students' perceptions of the responsibilities of teachers and students

No. In English lessons,whose responsibilityshould it be to
Completely theteacher's Mostly theteacher's, partlymine Half mine, halfthe teacher's Mostly mine,partly theteacher's Completelymine M SDf % f % f % f % f %
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1. make sure you makeprogress duringlessons? 3 2.2 10 7.3 59 43.1 49 35.8 16 11.7 3.47 0.875
2. make sure you makeprogress outsideclass? 1 0.7 2 1.5 16 11.7 35 25.5 83 60.6 4.44 0.812
3. stimulate yourinterest in learningEnglish? 12 8.8 34 24.8 36 26.3 28 20.4 27 19.7 3.18 1,254
4. identify yourweaknesses inEnglish? 4 2.9 16 11.7 56 40.9 36 26.3 25 18.2 3.45 1.014
5. make you workharder? 4 2.9 17 12.4 31 22.6 45 32.8 40 29.2 3.73 1.101
6. decide the objectivesof the English course? 28 20.4 25 18.2 33 24.1 28 20.4 23 16.8 2.95 1.374
7. decide what youshould learn next? 60 43.8 35 25.5 21 15.3 13 9.5 8 5.8 2.08 1,225
8. choose what activitiesto use in your Englishlessons? 65 47.4 36 26.3 29 21.2 2 1.5 5 3.6 1.88 1,032
9. decide how long tospend on eachactivity? 47 34.3 44 32.1 25 18.2 5 3.6 16 11.7 2.26 1.291

10. choose what materialsto use in your Englishlessons? 84 61.3 32 23.4 15 10.9 2 1.5 4 2.9 1.61 0.949
11. evaluate yourlearning? 24 17.5 34 24.8 46 33.6 24 17.5 9 6.6 2.71 1,145
12. evaluate your course? 25 18.2 31 22.6 35 25.5 24 17.5 22 16.1 2.91 1.333
13. decide what you learnoutside the class? 9 6.6 6 4.4 14 10.2 32 23.4 76 55.5 4.17 1.186

Based on the data in table 3, in the responsibility indicators, it is found that points 7 (decide
what you should learn next), 8 (choose what activities to use in your English lessons), and 10(choose what materials to use in your English lessons) is the responsibility of the teacher.Activities that are considered a shared responsibility between teachers and students includepoints 1 (make sure you make progress during lessons), 4 (identify your weaknesses in English),and 11 (evaluate your learning). Meanwhile, students consider their responsibility to be greatestin item 2 (make sure you make progress outside class), 5 (make you work harder), and 13 (decide
what you learn outside the class).The average mean (M) of all items in this indicator is 2.99, which shows the tendency ofrespondents to answer a scale of 3 (half mine, half the teacher's) and slightly towards theteacher's responsibility.

Table 4 Students' perceptions of their ability to make decisions

No. If you have the opportunity, how good do you thinkyou would be at: Verypoor Poor OK Good Verygood M SDf % f % f % f % f %
14. choosing learning activities in class? 9 6.6 18 13.1 86 62.8 23 16.8 1 0.7 2.92 0.768
15. choosing learning activities outside class? 9 6.6 20 14.6 59 43.1 48 35.0 1 0.7 3.09 0.887
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16. choosing learning objectives in class? 6 4.4 18 13.1 87 63.5 26 19.0 0 0.0 2.97 0.706
17. choosing learning objectives outside class? 6 4.4 21 15.3 61 44.5 46 33.6 3 2.2 3.14 0.859
18. choosing learning materials in class? 12 8.8 35 25.5 59 43.1 26 19.0 5 3.6 2.83 0.959

19. choosing learning materials outside the class? 8 5.8 33 24.1 56 40.9 37 27.0 3 2.2 2.96 0.914
20. evaluating your learning? 5 3.6 20 14.6 68 49.6 38 27.7 6 4.4 3.15 0.854
21. evaluating your course? 5 3.6 24 17.5 58 42.3 46 33.6 4 2.9 3.15 0.871
22. identifying your weaknesses in learning English? 5 3.6 11 8.0 37 27.0 63 46.0 21 15.3 3.61 0.964
23. deciding what you should learn next in your Englishlessons? 8 5.8 29 21.2 70 51.1 25 18.2 5 3.6 2.93 0.880

Table 4 shows students' perceptions of their own ability to make decisions related to theirlearning in English lessons. Broadly speaking, more respondents chose a scale of 3 (OK), butmany of the respondents found it difficult to make decisions in points 18 (choosing learning
materials in class), 19 (choosing learning materials outside the class), and 23 (deciding what you
should learn next in your English lessons). The activities that are considered neutral byrespondents are items 14 (choosing learning activities in class), 16 (choosing learning objectives
in class), and 23 (deciding what you should learn next in your English lessons). Respondentsconsidered the activities that could be carried out well were items 15 (choosing learning
activities outside class), 17 (choosing learning objectives outside class), 21 (evaluating your
course), and 22 (identifying your weaknesses in learning English).The average mean (M) of all items in this indicator is 3.07, which shows that on average therespondents chose a scale of 3 (OK) in measuring their decision-making ability and slightlytended to consider themselves quite good at making decisions.

Table 5 Students' perceptions of their own level of motivation

No. Not at allmotivated Slightlymotivated Motivated motivated Well-Highly-motivated M SDf % f % f % f % f %
24. How would you define yourlevel of motivation to learnEnglish? 0 0.0 25 18.2 47 34.3 56 40.9 9 6.6 3.36 0.855

In table 5, we can see students' motivation levels from their own perspective. In general,47.5% of students feel they have above average motivation in learning English. Some even feltvery motivated (6.6%) and none felt no motivation at all.
Table 6 Student learning activities outside class

No. In grade 9, outside of class, without having beenassigned to do so, how often did you... Never Rarely Sometimes Often Always M SDf % f % f % f % f %
25. read grammar books on your own? 30 21.9 40 29.2 41 29.9 23 16.8 3 2.2 2.48 1.079
26. note down new English words and theirmeanings? 19 13.9 42 30.7 36 26.3 27 19.7 13 9.5 2.80 1.187
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27. send letters/e-mails in English? 16 11.7 36 26.3 46 33.6 28 20.4 11 8.0 2.87 1.117
28. read articles in English? 53 38.7 32 23.4 30 21.9 18 13.1 4 2.9 2.18 1.171
29. read books or magazines in English? 13 9.5 14 10.2 39 28.5 47 34.3 24 17.5 3.40 1.172
30. watch English TV programs? 3 2.2 7 5.1 24 17.5 60 43.8 43 31.4 3.97 0.947
31. listen to English podcasts? 0 0.0 4 2.9 8 5.8 61 44.5 64 46.7 4.35 0.723
32. listen to English songs? 26 19.0 27 19.7 23 16.8 29 21.2 32 23.4 3.10 1,452
33. speak English with native speakers? 0 0.0 1 0.7 8 5.8 47 34.3 81 59.1 4.52 0.643
34. practice using English with friends? 29 21.2 42 30.7 40 29.2 22 16.1 4 2.9 2.49 1,085
35. watch English movies? 15 10.9 46 33.6 40 29.2 24 17.5 12 8.8 2.80 1.125
36. write a diary in English? 81 59.1 18 13.1 19 13.9 10 7.3 9 6.6 1.89 1,270
37. use the Internet in English? 2 1.5 6 4.4 24 17.5 44 32.1 61 44.5 4.14 0.956
38. review your written work on your own? 18 13.1 36 26.3 37 27.0 23 16.8 23 16.8 2.98 1,280
39. talk to your teacher about your work? 30 21.9 60 43.8 36 26.3 11 8.0 0 0.0 2.20 0.876

Table 6 presents data on the frequency of students doing English learning activities outsidethe classroom. It was found that students rarely or never did the activities in items 25 (read
grammar books on your own), 28 (read articles in English), 36 (write a diary in English), and 39(talk to your teacher about your work). . They often even do the activities in points 31 (listen to
English podcasts), 33 (speak English with native speakers), and 37 (use the Internet in English).The average mean (M) of all items in this indicator is 3.08, which shows that the averagerespondent chooses a scale of 3 (Sometimes) in view of the frequency with which autonomouslearning activities are carried out outside the classroom with a slight tendency to a morefrequent frequency.

Table 7 Student learning activities in class

No. In grade 9, in the class, how often did you... Never Rarely Sometimes Often Always M SDf % f % f % f % f %
40. ask the teacher questions when you do notunderstand? 20 14.6 53 38.7 42 30.7 18 13.1 4 2.9 2.51 0.993
41. make suggestions to the teacher? 61 44.5 58 42.3 16 11.7 2 1.5 0 0.0 1.70 0.73142. take opportunities to speak English? 14 10.2 41 29.9 56 40.9 19 13.9 7 5.1 2.74 0.995Table 7 shows the frequency of autonomous learning activities carried out by students in theclassroom. Most of the respondents stated that they rarely or never did item 41 (make
suggestions to the teacher), while the autonomous learning activities that were more often oreven always carried out in English classes were item 42 (take opportunities to speak English).



25 JEE/7.1; 17-27; Juni 2022The average mean (M) of all items in this indicator is 2.32, which means that the averagerespondent chooses a scale of 2 (Rarely) in seeing the frequency with which autonomouslearning activities are carried out in the classroom with a slight tendency to a more frequentfrequency.The average mean (M) of all indicators is 2,963, which shows a slight tendency to choose alower score for autonomous learning readiness.The following section will provide further explanation of the results of the data analysis thathave been presented based on the category of indicators. The discussion will focus on the itemson the lowest and highest scales. Neutral questions will be used as additional data to supportconclusions if needed.In the indicator of responsibility, the majority of students perceive that the topics,materials, and activities they must study next in English lessons are the responsibility of theteacher to decide entirely. This means that they feel that these three things are not somethingthat students need to prepare and they just have to wait or accept the results of the teacher'sprocessing of the topic, material, and how it is delivered in class. Instead, what they perceive asthe student's sole responsibility is about learning progress outside the classroom, what theyhave to learn outside the classroom, and how hard they try when learning English. From this, wecan see that students see their learning responsibilities are diminished when they are in theclassroom. Outside the classroom is the territory of the student's responsibility to learnautonomously, but if they are in the classroom, that responsibility will then shift to the teacherto determine the learning objectives, content of materials, and learning methods that need to beapplied in the classroom.This becomes an interesting discovery because it shows the existence of learning autonomyin the form of responsibility for learning and progress in students, but this autonomy drive isdefeated when they are in class, possibly due to the existence of authority figures who areconsidered to be dominant or reduce their autonomy. There is also a possibility that students donot understand that there is a responsibility they need to take as autonomous learners. Furtherresearch is needed to explore the reasons for students' perceptions of this responsibility.Responsibility is closely related to the ability to make decisions, therefore, the sub-indicators in the responsibility category are also in the decision-making ability indicator. Whatis compelling from the results of data analysis in this indicator is that students find it difficult todecide on learning materials, both inside and outside the classroom. Students are also less ableto decide what to study next. This shows that, in general, students do not know exactly whatshould be studied in English. They feel confident enough to be able to determine their ownEnglish learning goals and activities outside the classroom, but still find it difficult to determinelearning materials outside the classroom. In autonomous learning, for example, this means thatstudents know that their learning goal is to improve their speaking skills and the activity thatneeds to be done is conversing with native speakers, but they cannot determine the topics to bediscussed. This may be due to a lack of students' understanding of existing English lessonmaterial or their exposure to the topics of learning English. More in-depth information aboutthis can be conducted through an interview or open questionnaire on sample respondents.The most riveting finding is that students are certain that they can identify their weaknessesin English. They also feel quite confident in assessing English lessons. This is a unique feature ofthis data because students show confidence in their ability to determine whether a subject, be itthemselves or the lesson, is good or bad. It can be seen that there are no problems in makingdecisions for the respondents, as long as they know closely the subject being assessed.Motivation in learning may also affect the results of the data of the second indicator. If studentsdo not have an interest in learning English, they may find it difficult to decide which materials orwhat to study next.However, this possibility is not confirmed by the results of students' perceptions of the levelof their own learning motivation. The third indicator shows the tendency of students to answerthat they have relatively high motivation in learning English in this class. There is no studentwho considers themselves as ‘not motivated at all’. This means that students have a good basicfoundation to be able to learn autonomously.



JEE/7.1; 17-27; Juni 2022 26The fourth indicator consists of two parts: activities outside the classroom and activities inthe classroom. The three autonomous learning activities that many students do outside the
classroom to improve their English skills are listening to English podcasts, speaking in Englishwith native speakers, and using the Internet in English. This shows students' exposure toEnglish in their daily lives. It should also be noted that the tendency of their exposure to Englishis oral. The use of the Internet in English shows a written element, but with a limited number ofwords. Judging from these activities outside the classroom, it can be concluded that studentstend to be more ready to learn autonomously informally through social relationships and keepup with the current trend.The data shows a lack of student involvement in written English activities. The majority ofstudents (72.2%) admitted that they rarely or never wrote diaries in English. More than half ofthe respondents admitted that they rarely or never read grammar books or articles in Englishoutside of class. 65.7% of respondents also admitted that they rarely or never talk about theirassignments with their teachers outside of class. The latter may be related to other factorsoutside of autonomous learning readiness, such as school culture or students’ learning culture.For activities in the classroom, respondents also showed their ignorance about how to giveinput and suggestions to the teacher in class, but tended to be enthusiastic in taking theopportunity to speak in class. As mentioned in the responsibility indicator, students tend tothink that learning activities in the classroom are the responsibility of the teacher, thusforgetting their own responsibility in developing English language skills. Further research isneeded to explore what are the inhibiting factors for students in autonomous learning in theclassroom. Learning traditions in Indonesia, school culture formalities, and student learningculture itself may be some of the factors that affect students' readiness for autonomous learningin the classroom.
E. ConclusionThis study found that in general, grade 9 students of this school tended to be less preparedto learn autonomously (M= 2,963). As described in the discussion, respondents showed atendency to be passive in learning activities in the classroom and a slight tendency to stillconsider teachers to be more responsible than students in learning, especially in the classroom.Students tend to believe that they are capable of making decisions related to learning Englishand are active in autonomous learning of English outside the classroom. Students also feel theyhave a relatively high motivation in learning.To encourage students to improve their readiness in autonomous learning at the next level(senior high), teachers need to familiarize students with activities that provide space for givingopinions, being actively involved in preparing learning materials, using their good judgmentalskills to be a strength in choosing the most effective activities for in and out of the classroom todevelop their English language skills.Kartal & Balçıkanlı (2019) and Karabıyık (2008) found in their research that it is related tothe learning culture formed in Turkey. This learning culture is also related to the culture ofAsian students who tend to be passive in the classroom because they are not used to beingasked to express their suggestions or opinions (Chan et al., 2002). Research based on the threeprevious studies is still very limited because it has not explored the factors that might affectstudents' readiness for autonomous learning and how teachers can help students overcomethese difficulties.Further research in the form of qualitative can be carried out to explore these possibilitiesand solutions to improve students' autonomous learning abilities, not only in English lessonsbut also in other subjects.
F. ReferencesChambers, A., & Davies, G. (Eds.). (2001). ICT and language learning: a European perspective(Vol. 1). CRC Press.Chan, V., Spratt, M., & Humphreys, G. (2002). Autonomous language learning: Hong Kongtertiary students' attitudes and behaviours. Evaluation & Research in Education, 16(1), 1-18.
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A. IntroductionEnglish is an international language used and has become the second language worldwide.That is why it has become the lingua franca. In communication terms, people use English tocommunicate with others from different regions, and in Indonesia, we learn about English as aforeign language (EFL). The students often feel anxious and insecure about their abilities duringthe learning process.The American Psychological Association accredits anxiety like nervousness, worriedthoughts, and physiological problems such as high blood pressure. Recurring intrusive thoughtsor worries distinguish anxiety disorders. Because they are concerned, they may avoid certainsituations. Sweating, trembling, dizziness, or a rapid heartbeat are possible physical symptoms(Association, 2021). However, it was not always bad. Sometimes, anxiety could make us moreproductive and achieve something quickly, which is quite helpful. In psychology, there are manytypes of anxiety. In their book, Treating and Preventing Adolescent Mental Health Disorders:What We Know and What We Don't Know (2 ed. ), Edna B. Foa et al. divide anxiety into severalcategories, such as Panic Disorder, Social Anxiety Disorder, Separation Anxiety Disorder (SAD),Obsessive-Compulsive Disorder (OCD), Posttraumatic Stress Disorder (PTSD), Generalised Anx-iety Disorder (GAD), and specific Phobia (Foa et al., 2017).Then, how about self-confidence? Rosenberg (1965), a pioneer in this field, defined self-esteem as a people's overall positive evaluation of themselves. He went on to say that havinghigh self-esteem entails respecting and believing in oneself. Similarly, Sedikides and Gress(2003) defined self-esteem as an individual's subjective interpretation of one's self-worth, feel-ings of self-respect and self-confidence, and the extent to which the individual holds positive ornegative views about oneself. According to Psychology Dictionary Online, Self-confidence is aperception of one’s etencies, capabilities, and perceptions, or the belief that one can successfullyface day-to-day demands and challenges (Psychology Dictionary Online). One's sense of self-worth is a collection of thoughts about one's abilities and talents. As a result, confident studentssucceed tremendously in their academic endeavours because they have faith in their capabili-ties. The researchers studied this topic to determine how differences in one characteristic orvariable relate to other parts or variables. After taking the speaking test distributed by the re-searcher, 28 students participated. It was necessary to administer two questionnaires: a speak-ing anxiety questionnaire with 17 items and a self-confidence questionnaire.Nevertheless, is there any relation between anxiety and self-confidence in educationalfields? Since many references discuss language anxiety, foreign language anxiety, speaking anxi-ety, et cetera. However, no one discussed anxiety and self-confidence in broadly learning Eng-lish.Language anxiety, according to Horwitz et al. (1986), is "a distinct complex of self-perceptions, beliefs, feelings, and behaviours associated with classroom language learning re-sulting from the uniqueness of the language learning process" (p. 128). Identically, Maclntyre(1999) defines language anxiety as a state of stress, nervousness, emotional reaction, and worryrelated to acquiring a second/foreign language. Meanwhile, in learning English as a second lan-guage, many students experience speaking anxiety. A lack of motivation and poor performanceare the causes of this situation. Speaking in a foreign language is more stressful for English stu-dents because they lack the necessary skills and have had little practice. Kayaoğlu, M. N., &Sağlamel, H. (2013) identified several reasons for language anxiety.The article investigates the relationship between anxiety and student self-confidence, iden-tifies the types of anxiety students experience, and finds appropriate solutions to most students'experiences. The reason is that Many people still misperception the notion of anxiety and asense of lack of self-confidence. This type of anxiety is common among students studying Eng-lish, and how anxiety can affect a student's confidence in learning English.

B. Literature Review
1. AnxietyAnxiety is one type of mental disorder in which the sufferer experiences excessive anxietyand often causes many problems, but this is common in everyone regardless of status or age.
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With physical and psychological symptoms, anxiety disorders are pervasive. Although this pop-ulation is more susceptible to undesirable consequences, it is also at greater risk of experiencingthem. Anxiety, sometimes known as fear or worry, affects more than 30 million people in theUnited States. Among mental disorders, an anxiety-related disease with medically unexplainedsymptoms is the most frequently diagnosed in the United States. Elevated anxiety levels cantrigger fear responses such as the fight-or-flight response. People in these emotional states canengage in defensive behaviours such as freezing, combating, being on high alert, avoiding situa-tions, and risk assessment.Most days in the prior six months must have been characterised by future-oriented or an-ticipatory anxiety and worry about being diagnosed with a generalised anxiety disorder (GAD).SAD patients show no signs of fear or anxiety when placed in settings that necessitate socialcontact, observation, or performance in front of other people. Symptoms of restlessness, a hy-peractive or tense state of mind, and quick fatigued are all connected. With broad signs, anxietydisorder is diagnosed. Medical conditions like anxiety disorders can sometimes be treated withthe same medications. Response in terms of behaviour Mindfulness-based and acceptance-based psychotherapies aim to alleviate symptoms by aiding clients in establishing a nonjudg-mental awareness of diverse internal states (thoughts, emotions, and bodily sensations) basedon acceptance rather than resistance to those feelings. Serotonin, noradrenaline, dopamine, glu-tamate, cholecystokinin, opioid receptors, and the hypothalamic-pituitary-adrenal axis are allknown to be involved in anxiety disorders, as is the Gaba receptor.QTc prolongation is connected with a greater risk of death when taking TCAs than SSRIs.However, benzodiazepines, the most commonly given anti-anxiety medications, have consider-able short- and long-term adverse effects. Anxiety can manifest itself in several ways. First andsecond-generation antipsychotics may be beneficial in treating anxiety. Still, they may necessi-tate the consultation with, monitoring by, or referral to a mental health professional to be usedeffectively.
2. Self ConfidenceWhen individuals have self-confidence, they believe in their abilities and skills and deal wellwith various situations. For example, a survey of outpatient psychotherapy clients discoveredthat the second most reported problem was "loss of self-confidence." The objective was to de-velop a scale that examined this facet of an individual's personality. Because most experimentalself-evaluation studies appear to be primarily concerned with perceived competence or capabil-ity, this study is primarily concerned with self-confidence. Individuals who are secure in theirsocial qualities, for example, may have grave misgivings about their intellectual abilities andvice versa.Additionally, general and specific confidence may have different behavioural implications.Many people feel that the importance of a particular aspect of self-evaluation dictates how muchit affects one's overall self-esteem. This, however, has not been established. However, to whatextent should specific confidence measures be specific? We chose to separate multiple dimen-sions of confidence significant to individuals while being sufficiently distinct to be reasonablyself-contained. Individuals have varying levels of genuine ability in any particular area of per-formance.People's perceptions of their skills may be influenced by inadvertent systemic biases theyare unaware of. It is conceivable for individuals to falsify their self-descriptions intentionallyand consciously. How confident is a person? In this study, self-confidence was believed to havecognitive, affective, and behavioural components. As part of the mental component, evaluatingone's performance regarding both absolute and social standards is vital.Confidence was characterised by feelings of security and enthusiasm and a lack of fear ordread when presented with novel or difficult situations. The researchers developed an additivemodel of self-confidence, in which confidence is defined as the sum of an individual's confidencein each content domain plus confidence in other areas of relevance to that individual. Thestrength of association was determined for each individual based on the importance of themany determinants of confidence previously revealed to that person's sense of self.
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The Mood Subscale was developed to assess and possibly correct daily mood fluctuations.One thousand four hundred seventy-eight students enrolled in an introductory psychologycourse were examined on 172 items. Each object has been scored on a scale of 1 to 4, with 4representing strong agreement with articles expressing confidence and 1 indicating strong dis-agreement with those expressing doubt.Respondents with a high confidence level predicted more favourable outcomes for them-selves than subjects with a low level of confidence. These findings contrast with those observedin the case of depression, where depressed persons express a more negative view of the futureof others. Self-assessments may increase the accuracy of people's predictions regarding futureactions compared to forecasts made only based on recent conduct. Our findings indicate thatindividuals' confidence differs significantly across various domains of functioning. The absenceof a connection between high self-confidence and social desirability casts doubts on the assump-tion that these individuals only strive to project a pleasant self-image to others.However, a previous report shows that using the Mood scale to account for individuals'self-reports did not improve the PEI's stability. This was despite its high internal consistencyand relationships with other mood-related measures. Without regard for social desirability de-mands or mood, it is acceptable to argue that objective capabilities are the fundamental deter-minants of confidence assessments. Examining the relationship between confidence and ad-dressing challenging situations can better understand how self-confidence is maintained. Thereshould be noticeable distinctions between confidence and self-esteem measures, especially do-main-specific confidence measures.

C. MethodologyThis article uses a quantitative method. For this research, researchers would observe thedata relating to the topic, then collect the data of college students related to anxiety and theirself-confidence in learning English through google form, and process the data obtained usingSPSS. Then, the researcher will then identify students' anxiety in learning a language, concludethe analysis, and develop a solution from the data collected. The population of this research isthe students in Tidar University, Consisting of the Force 2019-2021. The population of this re-search is used as the research sample. The data is collected from the 40 students who mustcomplete the questionnaire. This data is needed to measure the scale of anxiety and self-confidence in students and measure the correlation among them.The researcher used a non-experimental quantitative method in this study. There is no fur-ther action towards the subject of the study. Furthermore, the research design uses correlationbivariate, with spearman methods.

Where r_{xy}rxy is the correlation coefficient. The correlation coefficient (r_{xy})(rxy)  canbe positive (+) or negative (-) and is in the range of -1−1		and		1.	1.	If	the	r_{xy}rxy approaches -1−1		or		11,	the	relationship	between the two variables is stronger. If the value is close to 0.0, therelationship between the two variables gets weaker.To collect the data, the researcher asked some questions as the instruments. The questionspresented on the questionnaire include:1. Based on the statement above, what scale do you think is appropriate to measure youranxiety level (1: extremely low, 2: low, 3: moderate, 4: high, 5: extremely high)
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2. Based on the statement above, which scale do you believe is appropriate for measuringthe level of impact of your anxiety and learning process? (1: extremely low, 2: low, 3:moderate, 4: high, 5: extremely high)3. In your opinion, what is the scale of your self-confidence? (1: extremely low, 2: low, 3:moderate, 4: high, 5: extremely high)
D. DiscussionThe study focused on the relationship between anxiety and students' confidence levels. Inthe following data, researchers have summarised the results of answers from respondents:Table 1. Correlation table

CorrelationsWhat scaledo youthink is ap-propriate tomeasureyour anxie-ty level  (1:extremelylow, 2: low,3: moder-ate, 4: high,5: extreme-ly high)

Which scaledo you be-lieve is ap-propriatefor measur-ing the levelof impact ofyour anxie-ty andlearningprocess? (1:extremelylow, 2: low,3: moder-ate, 4: high,5: extreme-ly high)

In youropinion,what is thescale ofyour self-confidence?(1: extreme-ly low, 2:low, 3:moderate,4: high, 5:extremelyhigh)
What scale do youthink is appropriate tomeasure your anxietylevel  (1: extremelylow, 2: low, 3: moder-ate, 4: high, 5: ex-tremely high)

Pearson Correla-tion 1 .232 .171Sig. (2-tailed) .149 .292N 40 40 40
Which scale do you be-lieve is appropriate formeasuring the level ofimpact of your anxietyand learning process?(1: extremely low, 2:low, 3: moderate, 4:high, 5: extremelyhigh)

Pearson Correla-tion .232 1 -.052Sig. (2-tailed) .149 .750N 40 40 40
In your opinion, whatis the scale of yourself-confidence? (1: ex-tremely low, 2: low, 3:moderate, 4: high, 5:extremely high)

Pearson Correla-tion .171 -.052 1Sig. (2-tailed) .292 .750N 40 40 40
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According to the data above, we can conclude a correlation between variables, but the cor-relation is relatively weak. This indicates that anxiety does not always affect a person's self-confidence. Although high levels of anxiety can affect a person's activities, it does not alwayshappen; there are times when this anxiety encourages someone to do a job quickly and morethan usual. There are also times when this anxiety interferes with all activities and daily life.The symptoms of anxiety experienced by respondents varied, such as goosebumps, coldsweat, racing heart, dizziness, feeling like throwing up, wanting to pass out, and trembling;some of them were also blushing, cold hands, stomach ache, blank minds, and nervous. Based onthe symptoms that have been mentioned, it can be deduced that some of the most commontypes of anxiety that students own are GAD (General Anxiety Disorder) and panic disorder(which indicates the individuals have ordinary panic attacks without a specific trigger), and so-cial anxiety disorder. They can occur unexpectedly and are extraordinarily intense and frighten-ing; it is possible to dissociate during panic attacks (feeling detached from the body). Peoplemay also fear panic attacks in the future, or some may have a social phobia that causes them tofeel anxious in public or in a crowd. When speaking in public or presenting in front of a group,people who experience social phobias may feel nervous or panicked.Among the many things that can be done to alleviate anxiety are the following: practisingmindfulness, exercising, journaling, regulating breathing, or listening to ambient music/soundsto calm yourself down. Of course, if the symptoms and effects of anxiety worsen, you need pro-fessional help, such as a psychiatrist or psychologist. It should be underlined that not all sugges-tions above can eliminate anxiety. The tips above are used only to reduce anxiety levels, and notnecessarily the above method can affect the sufferer because each individual has a certain leveland response to reduce anxiety.

E. ConclusionStudents need confidence in learning English as a foreign language, so they dare to try newthings and practice more. In line with this study, anxiety is one of the aspects that can affect stu-dents' self-confidence. Meanwhile, students with high stress tend to have less confidence duringthe learning process, affecting their study processes, but their correlation is pretty weak. Thesymptoms of anxiety experienced by respondents varied, such as goosebumps, cold sweat,trembling, racing heart, dizziness, feeling like throwing up, and wanting to pass out; some ofthem were also blushing, cold hands, stomach ache, blank minds, and nervous. Based on thesymptoms that have been mentioned, it can be deduced that some of the most common types ofanxiety that students own are GAD (General Anxiety Disorder) and panic disorder (which indi-cates the individuals have ordinary panic attacks without a specific trigger), and social anxietydisorder. They can occur unexpectedly and are extraordinarily intense and frightening; it is pos-sible to dissociate during panic attacks (feeling detached from the body). People may also fearpanic attacks in the future, or some may have a social phobia that causes them to feel anxious inpublic or in a crowd. When speaking in public or presenting in front of a group of people, thosewith social phobias may feel nervous or panicky. Among the many things that can be done toalleviate anxiety are the following: practising mindfulness, exercising, journaling, regulatingbreathing, or listening to ambient music/sounds to calm yourself down. Of course, if the symp-toms and effects of anxiety worsen, you need professional help, such as a psychiatrist or psy-chologist. It should be underlined that not all suggestions above can eliminate anxiety. The sug-gestions above are used only to reduce anxiety levels, and not necessarily the above method canaffect the sufferer because each individual has a certain level and response to reduce anxiety.
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A. IntroductionThis field research is conducted to figure out how to combine four methods of teaching toteach writing. Teaching English is not something that everybody who speaks English can do. Itis a profession, which means it is a job in an area of education (Richards, 2015). The EFLteachers are required to have adequate knowledge of how to use the appropriate methods inthe class. A disordered condition will occur in the class when methods are used without theprofessionalism of the teacher (Hadfield & Hadfield, 2011). The professionalism isdemonstrated by continuous efforts to set standards for English language education andteachers (Richards, 2015). It means teachers need to keep studying in order to teach effectively.Moreover, teaching is not an easy job (Harmer, 2010). Every single lesson will be very difficultif the teachers cannot play the appropriate role in the class. It is because classrooms arecomplex contexts for learning (Wright, 2005). In many cases, the students surely have a greatpassion at the very beginning of the meeting. However, boredom appears and reduces theirpassion to learn. One factor is the quality of the teacher.Indeed, students need a professional teacher who can manage the class well. Languageteachers have a significant impact on the teaching and learning process, method selection, aswell as study design (Maaliah et al, 2017). No wonder teachers need suitable methods,especially in teaching language (Triastuti, 2020). However, it does not mean the methods areused without guidance. In summary, the field of method of teaching to teach foreign language,especially writing skills, is rich to explore. No wonder, many researchers had conducted manyresearch in this area. Some of them are the source of inspiration of this present study.In “Comparing Face-to-Face and Computer-Mediated Collaboration when Teaching EFLWriting Skills”, Jiang, et al (2021) found that face-to-face instruction was more effective athelping students develop their writing abilities than computer-mediated communication was.In “Triggering Preservice Teachers’ Writing Skills through Genre-Based Instructional ModelViewed from Creativity”, Haerazi, et al (2020) figured out that the GBI model was superior tothe PBI model in terms of effectiveness. Their study implies that the level of students' creativitydetermines the impact of the instructional model and writing abilities. The results show thatthe instructional model being used and creativity in the instruction of writing skills interactsignificantly. Then, Aliyu (2020) conducted “Exploring the Nature of Undergraduates’ PeerCollaboration in a PBL Writing Process”. The results demonstrated that the participantsassisted their peers in the PBL process in a variety of ways. Students' writing skills improved asa result of the peer support they received. The field of writing is also explored by Alwahoub, etal (2022) through “The Impact of Synchronous Collaborative Writing a Google DocsCollaborative Features on Enhancing Students’ Individual Writing Performance”. The findingsof this study demonstrated the beneficial effects of synchronous collaborative writing usingGoogle Docs on improving students' individual writing performance, especially on the threemeasurements of Content, Language use, and Organization, as significant variations were foundin the three different writing tasks. Lastly, Graham, et al (2021) conducted “Teaching Writing inthe Primary Grades in Norway: A National Survey” to reveal the effectiveness and preparationof 1049 Norwegian teachers teaching in grades 1-3.Considering the richness of teaching writing research, this present study is conducted toenrich the knowledge in this area. This paper aims to reveal how to combine the Audio-LingualMethod, the Grammar Translation Method, the Communicative Language Teaching Approach,and the Genre-Based Approach for teaching language, particularly writing. The focus of thisstudy has received less attention and therefore is able to fill the research gap. With thiscombination, this paper tends to make the students ready to be able to produce a text. So, thestudents can get the benefits from the various methods used by the teachers and produce a textat the end of the class.According to Pattison (1995), college teachers are often amazed at the brilliance of somestudents and the shallowness of others. It is a sign that being a teacher is not easy. In addition,teachers are also responsible for making the class fair for all students. It is crucial because



38 JEE/7.1; 36-45; June 2022students will generally respect teachers who show impartiality and who do their best to reachall the students in a group rather than just concentrating on the ones who "always put theirhands up" (Harmer, 2010). The learning process will be more effective and conducive if theteacher can reach all students and does not focus only on some students. To teach a goodlesson, teachers and students must work together in an atmosphere of mutual respect andtrust, as well as a shared knowledge of suitable classroom behaviour. The class needs to build asense of community, with everyone cooperating to achieve common objectives (Richards &Farrel, 2011). Hopefully, this paper can help teachers combine some methods to teacheffectively, particularly writing.
Audio-Lingual MethodThe audio lingual method is a method whose implementation is focused on the exercises,drills, and vocabulary necessary for the exercises, dialogs, and texts (Richards & Rodgers,2016). The class practices the dialogue started by a large group until the smaller groups. Thedialogue is learned by drilling on the structures that exist in the dialogue. It aims to strengthenhabits by making the pattern automatic (Krashen, 2003). The students, no wonder, will utterand read word by word repeatedly. In the classroom with audio-lingual method, theinstructions are given by the teacher. Therefore, the teacher is illustrated as an orchestra leaderwho directs and controls the language behaviour of the students. The teacher is alsoresponsible to provide the students with a good model for imitation. Meanwhile, the studentsare imitators of the teacher's model. They follow the teacher's instructions and respond to themas accurately as possible (Larsen-Freeman & Anderson, 2011)
Grammar Translation MethodA grammar-translation method is one of the most successful ways for learning English byconcentrating on reading and interpreting sentences that demonstrate grammatical rules (Aqel,2013). This method is very classic. It has been used for many years in western Europeancountries, especially around the 18th and 19th centuries (Kong, 2011). Teachers who use thismethod open the class by distributing the passages in the target language. Then, the studentsare assigned to translate the passage into their native language, and they must retell it in theirown target language. Also, grammatical rules and vocabulary are learned through translatingthe passage into their native language. Indeed, the native language of the students plays acrucial role in this method, and the class uses it most of the time (Larsen-Freeman & Anderson,2011). That is why the students are expected to be able to read literature written in the targetlanguage at the end of the class by using this method (Afiah, 2014).
Communicative Language TeachingAccording to Richards (2006), the most obvious characteristic of CLT is that almosteverything that is done is done with a communicative intent. That is why this method surelyuses the communicative approach. This means that this method will encourage students to usethe language to communicate with one another. No wonder, the activities that use this methodmust be able to make the students use the target language. Those activities that are commonlyused in this method are role play, interviews, information gaps, games, language exchanges,surveys, pair work, learning by teaching, and so on. The point is that the CLT approach is morestudent-centered than teacher-centered. In the classroom, the teacher's role is to facilitatestudent dialogue through an effective learning assignment (Dos Santos, 2020)
Genre-Based ApproachGenre refers to language used in a stylized communicative situation to represent a specificset of communicative goals of a disciplinary or social institution by speakers and writers(Nagao, 2019). No wonder, the most effective methodology for implementing a text-basedsyllabus is the genre approach (Basori, 2020). The learning process will surely deal withdifferent kinds of text in this method. Then, at the end of the lesson, the students are assigned toproduce the text, but before that, there are some steps that the student must do in theclassroom with the teacher (Emilia & Hamied, 2015). First, the teachers will perform their rolesto explain all about the text. It started from the kind of text, language features, social functions,and generic structure. After that, the students start to play their roles, and then the studentsbegin to write the text, but they do this still under the guidance of the teachers. It means that



JEE/7.1; 36-45; June 2022 39the students will produce the text together with the teacher. Finally, when the students areready, they will be independent writers. They will produce the text independently.
B. MethodThis present study employs qualitative methodology to research the participants of thisstudy, namely the students of a private class at one of the English courses in Cirebon.Qualitative research tends to identify behaviors because it will investigate relationships,activities, situations, and materials (Ary et al, 2012). This study uses participant observation asthe technique of data collection. In this type of observation, the researcher becomes much moreinvolved in the lives of the people being observed (Dawson, 2007). The function of observationis to understand how people act or how things look (Fraenkel et al, 2012). The instruments andtechnique of data analysis are inspired and adapted form Larsen-Freeman & Anderson (2011).It is considered suitable for this present study as the researcher will directly teach the EFLlearners.
C. Findings and DiscussionThis method combination is formed by the Audio-Lingual Method, the Grammar TranslationMethod, the Communicative Language Teaching Approach, and the Genre-Based Approach.With this combination, the students are able to produce their own text at the end of themeeting. The class was opened by Audio-Lingual Method activities. The activity then continuedinto the Grammar Translation Method. The results of it were discussed more usingCommunicative Language Teaching Approach. Lastly, Genre-Based Approach was used to closethe class. To understand more about how to combine these four methods, the activities wherethe teacher uses this combination are presented using the theory from Larsen-Freeman &Anderson (2011). The class is a private class at one of the English courses in Cirebon thatconsists of four senior high school students, and the schedule is held three hours a week onSaturday evening.
Findings
ExperienceThis meeting was quite similar to the previous ones. The students waited in the waitingroom. They were not patient enough to hear the bell, which was a sign that their time forstudying English had started. A few minutes later, the bell rang. The students walked to theirclass with their smiles on, and the teacher followed them in the back. Then, they sat in theirchairs while the teacher put his bag on the table and stood in front of the class. The studentswere very noisy, and they slightly ignored the teacher. The teachers greeted them and askedthem to be silent and pay attention to the teacher's statement. After the class was silent and theteacher was sure that the four students were ready to get the lesson, he asked one of thestudents in the corner of the class to lead the prayer time before the lesson. The lesson hadstarted. The teacher shared one narrative text with the title "Prince Budu" to the students, butthe text was not complete. There was one generic structure that was gone. The resolution of thenarrative text was not written in the text.Each student got the text, including the teacher. Then, the teacher read the text aloud withgood pronunciation and intonation while the students listened carefully to his voice. When theteacher finished reading once, he read once more, but this time the students were assigned torepeat the sentence that the teacher read. Surely it must be with good intonation andpronunciation. After that, the teacher pointed to a student to read the first to second paragraph,the second student read the third to fourth paragraph, the third read the fifth to sixthparagraph, and the fourth student read the seventh to eighth paragraph. When the studentsread their paragraph, the teacher made some notes regarding the students’ pronunciation andintonation. Some students made the wrong pronunciation of some words. When the teacherwas confident that the students could read those words correctly, the reading activity wasextended for another 15 minutes.The teacher asked the students to sit in a circle. After that, the teacher assigned the nextactivity where students must translate the narrative text that has been shared into BahasaIndonesia. This activity was conducted individually, even though they sat in the circle. While thestudents were very busy trying to find the meaning through the dictionary, the teacher stood upbehind them, and he was always ready if the students had some questions.



40 JEE/7.1; 36-45; June 2022This activity took a long time. It was 30 minutes. Finally, they can finish the task andimmediately give the next task to the students. The students were assigned to tell the storythrough the narrative text that they translated by using their own English to the other students.The tallest student started to tell the story, and it continued with the other ones. Unfortunately,there were many grammatical mistakes when students read the text, but the mistakes wereignored because the purpose of this activity was to encourage students to speak the targetlanguage communicatively. As long as the meaning was delivered, the grammatical mistakeswere fine. This activity was completed in 25 minutes.The activity still went on. The time went very fast; they had spent 65 minutes getting intouch with the text that was shared. The teacher was very sure that the students knew what thetext was about. So, the next activity was started. The teacher asked the students to have a littlediscussion in the group. The discussion was held using the English language, and the purpose ofthis activity was to decide the next story in the text because it did not have a resolution. Itmeans they were assigned to write the resolution of the text through the discussion in thegroup. The activity was conducted leisurely. The laughter and smiles could be seen clearly onthe faces of the students. The teacher did more than just sitting in his chair while this activitywas conducted. He monitored and gave some advice to the students. Some students spoke inBahasa Indonesia. Then, the teachers asked them to use English, but the students replied thatthey did not know the English of some expressions and words. So, the teacher explained themin English, but unfortunately, the students still did not understand. Finally, the teacher usedBahasa Indonesia. In 30 minutes, they completed the story.The text was complete. Unfortunately, the students made some grammatical mistakes intheir resolution. The biggest one is the tense that is used in the text. The activity, however, wasnot over because the teacher asked the students to choose one of them to read or present theresolution in front of the class, while the grammatical errors would be explained after themeeting. The tallest student was chosen to present the resolution. Then, she came forward andpresented the resolution in five minutes.The next activity came just after the teacher gave applause for every single smart student inthis class. This time was the time for the teacher to play his role. He explained everything aboutthe text. It started with an explanation of the kind of text, the generic structure, the socialpurpose, and the language features of the text. The text was narrative, so he talked a lot about itwhile the students listened and paid attention to his explanation. The explanation wasconducted quickly in ten minutes because it was not the first time the students had learnednarrative text.For the next 30 minutes, the teacher played the role as the director of the activity. Thestudents were assigned to make the same kind of text, but now they wrote the text under theguidance of the teacher. Both the teacher and the students made the text together. The teacherstated the Indonesian sentences and the students repeated them by translating them intoEnglish. The first time, they translated the sentences in the present tense. Then, the teacherexplained for a while that narrative texts used the past tense. For the first ten minutes, theywrote the orientation of the text together. Then, the complications of the text were completedin the next ten minutes. The students looked very tired at that point, but the teacher calmedthem down and continued the activity of writing the resolution of the text.Time goes by very fast. The meeting was still on with 40 minutes left. When the teacherwanted to continue the activity, the students requested a rest for a while. Then, the teacheragreed because, at the same time, the sound of Adzan was heard. Therefore, the teacher decidedto give ten minutes for rest and to pray for Ashar.The time for the rest were over, and the students walked to the class while the teacherfollowed them in behind. This time the students came to the last activity of this meeting. Theywere assigned to write the text independently, without the guidance of the teacher. They onlyhave 30 minutes to do this. The teacher said that 30 minutes was enough time to write thesimple narrative text. Unfortunately, only one student can finish the text with the completegeneric structure. The tallest student did it. Those who had not finished the text were requiredto bring it to the next meeting, along with an explanation of their narrative text. It means thatthe text will be discussed in the next meeting. The tenses, generic structure, and social functionof the text will be explained next meeting.
Discussion
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The goals of teachers who use this method combinationThe teacher uses the genre-based approach as one of the methods in this combination. It isno surprise that the teacher's goal is to prepare students to master and produce the type of text.In addition, the teacher also uses the Audio-Lingual to improve the pronunciation andintonation of the students through the drills in the class, whether in reading or communicating.Therefore, through the Audio-Lingual Method, the teacher wants the students to be able tocommunicate effectively (Richards & Rodgers, 2016).The Grammar Translation method is also used in this combination. The goal of it is that theteacher wants to enrich the vocabulary of the students and give the right sentence pattern tothem. That is why Larsen-Freeman & Anderson (2011) say that the students can easily readliterature written in the target language. She also states that by using this method, studentswould become more familiar with the grammar of their native language and that this familiaritywould help them speak and write their native language better (Larsen-Freeman & Anderson,2011). Then, the teacher also wants to improve the presentation ability of the students byasking them to retell the text that they translated.This combination also uses Communicative Language Learning. So, through this method, theteacher wants to enable students to communicate in the target language (Richards, 2006).Indeed, it is because, after the translating activity, the students will be assigned to discuss withtheir peers using English to continue the text. They will be encouraged to speak English. So, itcan be concluded that these four methods support and complement one another to produce thismethod combination.The Role of Teacher and StudentsThe roles of the teacher and students are changeable. It is because there are four methodsthat are combined in this combination. At the very beginning of the meeting, the class uses theAudio-Lingual. In this method, the teacher acts as an orchestra conductor, directing andcontrolling the students' language behavior (Larsen-Freeman & Anderson, 2011). So, the classis directed by the teacher, and the students will follow or do what the teacher asks or says inthe drill or repetition. The students are imitators of the teacher's model in audio-lingual(Krashen, 2003)The Grammar Translation Method will be used next. The roles of teacher and student arenot really different. It is because, as stated by (Kong, 2011), the teacher is the authority in theclassroom. Therefore, students will still follow the directions of the teacher.In Communicative Language Teaching, the roles of the teacher and the students shift. Theteacher shares the kind of text in the opening of the lesson. It is not only used for the drill ortranslation but also for the topic in Communicative Language Teaching. In communicativelanguage teaching, the teacher facilitates communication in the classroom (Dos Santos, 2020).With this role, one of the teacher’s major responsibilities is to establish situations likely topromote communication.The teacher also plays the role as the adviser who is always ready to give some suggestionsto the students, especially when they are discussing the next story from the text that wasshared at the beginning of the lesson. The students will act as the main actors this time, becausethey will do the discussion with the group. The students are communicators because they areactively engaged in negotiating meaning with other members (Larsen-Freeman & Anderson,2011). Then, the point can be made that the teacher’s role will be very dominant in thebeginning of the class because the class uses the Audio-Lingual and Grammar TranslationMethod, but in the middle of the class, the role of the students becomes dominant. It is alsosupported by (Richards, 2006) who points out that, in the Communicative Language Teachingmethod, the teacher's role is less dominant than in a teacher-centered method, and students areseen as more responsible managers of their own learning.The genre-based approach is utilized as the last method in this combination. In this method,the role of the teacher will change from the previous role. He will be the director who managesthe activities in the class. It is because he will explain everything about the text and lead thewriting text activity together with the students (Nagao, 2019). The students themselves will actas the traditional role. They will follow what the teacher says and asks, but their role willchange in the injury time of the lesson. They will act as independent writers (Emilia & Hamied,2015). In this method combination, it can be concluded that the Audio-Lingual, GrammarTranslation, and Genre-Based tend to be teacher-centered while CLT is more student-centered.
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Characteristics of the teaching and learning processThe class starts when the teacher shares the text to the students. Then the audio-linguisticmethod is used. This time the students will deal with the drill or repetition activity. Larsen-Freeman & Anderson (2011) also say that the activities in Audio-Lingual deal with the dialogs,and the dialogs are learned through drills or repetition. The teacher reads the whole text well,and after that, he reads it once, but now he asks the students to repeat it. Then, he points to onestudent to read one paragraph that will be continued with the other students to read the nextparagraph.The Grammar Translation Method is used next when the teacher is sure that the studentsare ready to move on to the next activity. The teacher asks students to sit in the circle andtranslate the text into Bahasa Indonesia using the dictionary. After that, students are assignedto present or retell the text using their own English, one by one, to other students.As stated in the previous explanation, the text that is shared is incomplete. It does not havethe resolution. That is why the next activity will use Communicative Language Teaching. Thestudents discuss in the group the appropriate resolution of the text by using English. Thismethod will surely deal with the small group. It is because, as Larsen-Freeman & Anderson(2011) state, activities in CLT are often carried out by students in small groups. Then, after theyfinish and they are ready to present the resolution, they choose one of the members as therepresentative to read the complete text in front of the class.The activity is continued with the genre-based approach as the finish line in thiscombination. Firstly, the teacher explains all about the text, such as the language features, socialfunction, generic structure, and the kind of the text. When the students understand the text, thelesson goes to the next activity, namely, writing the text together. It means students try to writethe text under the guidance of the teacher. The last activity will be conducted after that. Thestudents are assigned to write the text independently. In sum, the Audio-Lingual and CLT in thiscombination deal with the speaking skill, while Grammar Translation and Genre-Based dealwith the written skill.
Student-teacher interactionThis interaction occurs when the teacher shares the text with students and also when theteacher uses the Audio-Lingual through the drill or repetition at the beginning of the lesson. Inaddition, it also occurs when the teacher asks the students to translate the text into BahasaIndonesia. Even when the class is in the discussion session, this interaction occurs, especiallywhen students ask some questions and need some advice from the teacher. Then, thisinteraction occurs most in the last part of the lesson when the teacher explains all about thetext and also when he guides the students to make a text.
Student-student interactionThis interaction occurs when the students present or retell the text to the other studentswhen they finish translating the text. Even when they translate the text, possibly thisinteraction still occurs even though it is a personal task. It is because they sometimes probablyask to other students. In addition, this interaction occurs most during the discussion time whenthey discuss the next resolution of the text. As the conclusion, these four methods support andcomplement one another to produce this method combination because teacher-studentinteraction is dominant in Audio-Lingual, Grammar Translation, and Genre-Based, whilestudent-student interaction is dominant in CLT.
The feelings of the students dealt withThe purpose of combining these four methods is to avoid the boredom of learning alanguage. Therefore, the students feel very comfortable in the class. They can laugh and smileeasily in class. That is enough to prove that they enjoy the lesson. Furthermore, the students arealso interested in learning language because the class does not only use the teacher-centeredbut also the student-centered. That is why the atmosphere in the class is good.
How the language and culture are viewedThe language is viewed through the presentation or retelling the text to other students. Inaddition, it is viewed by the discussion when they decide the resolution of the text, and thelanguage is also viewed in the text. Then, the culture is viewed through the text. It means the
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The areas of language emphasized and language skills emphasizedThrough this combination, the teacher can emphasize all areas of English; speaking,listening, writing, and reading. It is because students are also assigned to present and retell thetext and discuss it with their peers. That is what affects both speaking and listening in thiscombination. It must be stressed that there are two main areas that are emphasized; writingand reading. Larsen-Freeman & Anderson, (2011) say that this method was used for thepurpose of helping students read and appreciate foreign language literature. That is why theGrammar Translation Method is used to make sure the students can understand the passages.Then, the reason why the genre-based approach is used is because it wants to prepare thestudents to be able to produce and write the text well.Furthermore, there are other English skills that are touched by this combination.Pronunciation and intonation are learned through the drill. Then, the grammar ability andstructure of sentences are learned through the translation activity. This combination of drilland translation can also help to improve vocabulary. In short, Audio-Lingual and CLT in thiscombination will emphasize the speaking and listening skills, while Grammar Translation andGenre-Based will surely engage with the writing and reading skills.
The role of the students' native languageThe English language is prioritized in this combination. Unfortunately, sometimes studentsdo not understand some expressions and they do not know some vocabularies. The first thingthat the teacher should do is to explain everything in English, but when the students still do notget the point, the use of Bahasa Indonesia is allowed. The native language is not allowed inAudio-Lingual while in Grammar Translation it is absolutely allowed. In addition, both Genre-Based and CLT actually ban the use of the native language, though sometimes it is allowed. So,the point can be made that native language is allowed as the last step and solution.
How the evaluation is accomplishedThe evaluation will be conducted at the next meeting after the students finish writing theircomplete text. The evaluation consists of the correctness of the grammar, sentence structure,social function, language features, generic structure, and so on. So, the evaluation can beconducted through a written or oral test. In this combination, Audio-Lingual, GrammarTranslation, and Genre-Based will use the written test, while CLT will use the oral test toevaluate the learning process.
How the teacher respond to student errorsThe response to the students’ errors is given directly at the time when the students makethe errors. For example, when they produce the wrong pronunciation or intonation, theresponse will be given directly through the drills or repetition. Then, when the students makethe errors on the vocabulary, the teacher will explain in English regarding the vocabulary thestudents do not know, but if they still do not understand, the teacher will directly give the rightones. There are some errors that are a little bit ignored in this combination. When the studentsmake some grammatical errors in retelling the text in the group and telling the next story fromthe text, those errors will be ignored. The most important thing is that the meanings aredelivered well to the listeners.
D. Conclusion and Suggestion

ConclusionPassive sentences in English will be a little more complicated than in Indonesian, whichsimply replaces the verb. Based on the analysis of the students’ scores, it shows that thestudent's average is 49.71, the median is 46, and the range score is 20 up to 92. The students’difficulties are 1) difficulty in changing active into passive in active, negative, and interrogativeforms related to each tenses formula. 2) difficulty in adjusting verbs according to the subject(both singular and plural). 3) difficulty in changing using auxiliary verbs. 4) difficulty inidentifying subject and object in sentences. 5) difficulty in changing subject pronouns to objectpronouns and vice versa. 6) difficulty in changing identifying passive sentences in multiple-
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SuggestionOne of the grammar materials that is very difficult for students to understand is passivesentences. Students are taught passive sentences after they understand active sentences. Allsentences can only be understood properly according to their forms related to time, when theactions contained in the sentence occur, which in English are called tenses. To explain passivesentences to students, the teacher must start with active sentences first. Sentences in Englishare affected by the tenses, while sentences in Indonesian do not recognize tenses
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IntroductionTeaching English cannot be separated from teaching grammar. Teaching English tostudents, in general, includes four language skills, namely listening, speaking, reading, andwriting, and teaching grammar or grammar is not explicitly included in the curriculum for thesefour skills. Nevertheless, teaching grammar becomes a unity in teaching the four skills above(Suryani & Fitria, 2022). Therefore, it becomes a question for teachers whether it is stillnecessary to teach grammar in the aspect of teaching English (Fitria, 2021b). With theimpression that teaching grammar is not interesting, both for students and teachers. Someteachers try various techniques in teaching grammar, but they still have difficulty givingunderstanding to students.Studying tenses, and active and passive voice are the basic building blocks of learningthe English language (Kaur, 2018). Active voice is when the subject of the phrase is doing theaction of the verb. The active voice accentuates the actor. Active voice is the preferred voicebecause it is crisper, more concise, and more alive (Yelin & Samborn, 2009). Active sentencesare sentences in which the subject acts. While the passive voice is a sentence whose subjectsuffers (subject to action) from what is stated in the predicate. Not all active sentences can bemade passive. What can be changed into passive sentences are active sentences that have anobject. Commands and exclamations cannot be used as passive. Often the active voice is morerecommended to be used than the passive voice. It is caused because by mentioning the actor asthe subject of the sentence, the meaning of the sentence will be clearer without leavingconfusion to the reader and not forcing the reader to digest the meaning of the sentence moredeeply (Fitria, 2021a).Passive voice occurs when the subject of the sentence is being acted on. Althoughpassive voice has its merits, it is often not as strong as active voice (Fitria, 2022). In the passivevoice, the object of the active sentence becomes the subject of the passive sentence. Verbs inpassive sentences in English always use to be with the past participle. (Mustika, 2017) statesthat in English, passive voice uses the formula “to be + V3 (Past participle)" which is based onthe tenses used (time of occurrence).  Passive sentences or passive voice are sentences wherethe subject gets treatment, action, or giving certain verbs in their activities or actions. In otherwords, the passive voice shows that the subject is the part that is the goal of an action that isbeing or has been done.Research on students' ability to write, change or identify active sentences being passivehas been done by many previous researchers. First, Aprilia (2011) states that the ability ofstudents to recognize the passive voice in reading literature was categorized as poor to average(55.8). Low motivation, limited time, IQ, teachers' style, class situation, surroundings, family,and classmates were all factors that influenced students' ability. Second, Basri (2017) statesthat class XI MA DI Putra Nurul Hakim Kediri did not have a good ability in identifying passivevoice. Their average score was (15.56). Students felt that all types of passive voices weredifficult to identify. Third, Hoterson et al (2019) state that the ability of students to recognizethe passive voice in the text was rated as good at level 65. (60-79). It can be proven that 12 ofthe 30 students who took the exam had a good level, 7 of the 30 students had a fair level, and 11of the 30 students had a poor level. Fourth, Wahyuni (2019) students' ability to recognize thepassive voice in The Jakarta Post News ranges from average to good (60-79), while theirknowledge of passive voice is weak at about 33.72 % (0-49).All previous research conducts about students’ ability in identifying passive voice inreading texts also the reason for their difficulties with passive sentences. The main purpose ofprevious research is also to focus on the students’ ability in identifying passive voice. Passivevoice also is one of the materials taught in the English 2 course in ITB AAS Indonesia. When injunior or high school students are only taught the basics of active and passive sentences andformulas, while in college students will be accustomed to passive sentences in a broad sense.So, the researchers want to know the students’ ability in passive voices. In this research, theresearcher uses mid-test in the form of multiple-choice sections and essays to know theirability and opinions about the material of passive voice in tests. Therefore, the objective of thisresearch is to know the students’ ability in identifying passive voice and to know their opinionsabout the passive voice.
Literature ReviewIn passive voice, the subject of active voice is moved into the position of the objectpreceded by the preposition 'by' (optional), and the object in active voice is moved into theposition of the subject (Joshi, 2014). The passive voice is usually used to emphasize something



JEE/7.1; 46-54; June 2022 48done by the perpetrator or if the perpetrator is deemed unimportant. And when we want tofind treatment sufferers expressed by the verb (Nugraha, 2013). In the passive sentencestructure, the subject becomes the part that is subject to an action or activity. The subject in thepassive sentence is not in the position of the actor, but the role of the actor is held by the object.The subject of a passive sentence receives the action rather than initiating it, the passivestructure is preferred for expressing inactivity, helplessness, or victimization (Vitto, 2006).According to Aditya (2022), the passive voice is less usual than the active voice. Theactive voice is the “normal” voice. In general, passive sentences in English seem more formaland elegant than active sentences, but have certain drawbacks, namely, they are less direct, sosometimes the writing we make does not have a big impact. Although the passive voice itself israrely used in everyday conversation, studying the passive voice is also very useful because thissentence pattern is often used in scientific and academic writing. The essence of using thepassive voice is to vary our style when writing. Besides making writing less boring, thesevariations can reflect a person's English ability.
MethodThis research is descriptive qualitative research. According to Hesse-Biber (2016),Qualitative research is a research method that utilizes qualitative data and is describeddescriptively, but qualitative research incorporates qualitative data and is describeddescriptively. But, numbers and percentages can be utilized by a qualitative researcher as atechnique to describe some of the significant qualitative themes obtained through collecteddata. So, this research shows the number and percentage of the data based on the Google Formresponses.The collecting method uses a test (reading test) and a questionnaire. The test is aresearch data collection method that serves to measure a person's ability (Sohilait, 2020).Tohardi (2019) states that the test is by giving questions to the respondent or participant(treatment). The type of test is reading text by using a multiple-choice form. Besides tests, aquestionnaire may be used to collect a broad variety of facts about an individual or anorganization, as well as about their attitudes, ideas, and beliefs (Remenyi, 2012). The type ofquestionnaire uses closed-ended questions by clicking the possible answer related to theiropinions or experience with passive voice. There are 51 students in the 2nd semester fromvarious study programs in ITB AAS Indonesia involved. The researcher give them a test in theform of multiple-choice questions in Google Form which can be accessed onhttps://forms.gle/qc3FnCJnczNgF55Z9. There are 100 questions are must be answered by thestudents by clicking on the correct answer.The analysis data uses three steps of qualitative analysis as proposed by Miles et al(2013; Miles & Huberman (1994), including data reduction, data display, and conclusion. Indata reduction, the researcher summarizes and selects the main and important things to beused in the research. Furthermore, in displaying the data, the researcher describes the researchresults that were reduced previously in the form of graphs, tables, or images, and explainedthem in a description so that conclusions can be drawn.
Findings and Discussion
FindingsThis research is to know the students’ ability in identifying passive voice and to knowtheir opinions about the passive voice. Below the result of the student's test score in themultiple-choice questions can be seen:
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Chart 1. Students’ Test Score Based on Google Form Responses

In this research, 51 students in the 2nd semester from various study programs in ITBAAS Indonesia are involved. The researcher gives them a test in the form of multiple-choicequestions in Google Form. There are 100 questions are must be answered by the students byclicking on the correct answer. Based on the description, it shows that 3 students get 20 points(correct answer), 1 student get 23 points (correct answer), 1 student get 26 points (correctanswer), 3 students get 20 points (correct answer), 3 students get 27 points (correct answer), 1student get 30 points (correct answer), 2 students get 31 points (correct answer), 1 studentgets 32 points (correct answer), 1 student gets 33 points (correct answer), 2 students get 36points (correct answer), 1 student gets 37 points (correct answer), 1 student gets 38 points(correct answer), 2 students get 39 points (correct answer), 4 students get 41 points (correctanswer), 2 students get 42 points (correct answer), 1 student gets 46 points (correct answer), 1student gets 47 points (correct answer), 1 student gets 48 points (correct answer), 1 studentgets 50 points (correct answer), 1 student gets 51 points (correct answer), 1 student gets 55points (correct answer), 1 student gets 56 points (correct answer), 1 student gets 58 points(correct answer), 1 student gets 60 points (correct answer), 2 students get 61 points (correctanswer), 1 student gets 64 points (correct answer), 1 student gets 65 points (correct answer), 1student gets 67 points (correct answer), 3 students get 69 points (correct answer), 1 studentgets 70 points (correct answer), 1 student gets 71 points (correct answer), 1 student gets 72points (correct answer), 1 student gets 78 points (correct answer), 1 student gets 80 points(correct answer), 1 student gets 3 points (correct answer), 1 student gets 86 points (correctanswer), 1 student gets 87 points (correct answer), and only 1 student gets 92 points (correctanswer). Based on the chart of students’ test scores based on Google Form responses, showsthat the student's average is 49.71 of 100 points, the median is 46 of 100, and the students’range scores between the 20 (as lowest score) up to 92 (as highest score).
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Table 1. Students’ Difficulties in Identifying Passive Form

No Statements Students’ Response
Strongly

Agree
Agree Disagree Strongly

Disagree1. Passive sentences are related withmastery of grammar especiallytenses 9 (18 %) 38 (74 %) 4 (8 %) 0 (0 %)
2. Having difficulty in changing activeinto active, negative andinterrogative forms related to therespective tenses formula in passiveform

7 (14 %) 31 (61 %) 13 (26 %) 0 (0 %)
3. Having difficulty in adjusting verbaccording to the subject (bothsingular and plural) in passive form 12 (24 %) 34 (67 %) 5 (10 %) 0 (0 %)
4. Having difficulty in changing usingTO BE (is, am, are) and auxiliaryverbs (do, did, have, has, had) 9 (18 %) 29 (57 %) 11 (22 %) 2 (4 %)
5. Having difficulty in identifyingsubject and object in sentences 6 (12 %) 25 (49 %) 16 (32 %) 4 (8 %)6. Having difficulty in changing subjectpronouns to object pronouns 11 (22 %) 30 (59 %) 9 (18 %) 1 (2 %)7. Having difficulty in changing objectpronoun to subject pronoun 8 (16 %) 31 (61 %) 11 (22 %) 1 (2 %)8. Having difficulty in changingidentifying passive sentences inmultiple choice form 12 (24 %) 20 (39 %) 17 (34 %) 2 (4 %)
9. Having difficulty in changingidentifying passive sentences inessay form 10 (20 %) 27 (53 %) 13 (26 %) 1 (2 %)
10. Having difficulty in memorizing,using and identifying Verb-3 bothregular and irregular forms 12 (24 %) 27 (53 %) 11 (22 %) 1 (2 %)
11. Having belief that active sentencesare easier than passive sentences 15 (30 %) 32 (63 %) 4 (8 %) 0 (0 %)

Based on the table of students’ opinions about the passive form can be seen based onGoogle Form responses above. In the 1st statement, 9 students (18 %) state “strongly agree”, 38students (74 %) state “agree”, 4 students (8 %) state “disagree” and no student (0 %) state“strongly disagree”. It shows that most students (74 %) agree that changing or identifyingpassive sentences is related to mastery of grammar especially tenses. In the 2nd statement, 7students (14 %) state “strongly agree”, 31 students (61 %) state “agree”, 13 students (26 %)state “disagree” and no student (0 %) state “strongly disagree”. It shows that most students (61%) have difficulty in changing active into active, negative, and interrogative forms related to therespective tenses formula in passive form.In the 3th statement, 12 students (24 %) state “strongly agree”, 34 students (67 %) state“agree”, 5 students (10 %) state “disagree” and no student (0 %) state “strongly disagree”. Itshows that most students (67 %) have difficulty in adjusting verbs according to the subject(both singular and plural) in passive form. In the 4th statement, 9 students (18 %) state“strongly agree”, 29 students (57 %) state “agree”, 11 students (22 %) state “disagree” and 2students (4 %) state “strongly disagree”. It shows that most students (57 %) have difficulty inchanging using TO BE (is, am, are) and auxiliary verbs (do, did, have has, had). In the 5thstatement, 6 students (12 %) state “strongly agree”, 25 students (49 %) state “agree”, 16students (32 %) state “disagree” and 4 students (8 %) state “strongly disagree”. It shows thatmost students (49 %) have difficulty identifying subjects and objects in sentences. In the 6thstatement, 11 students (22 %) state “strongly agree”, 30 students (59 %) state “agree”, 9students (18 %) state “disagree” and 1 students (2 %) state “strongly disagree”. It shows thatmost students (59 %) have difficulty in changing subject pronouns to object pronouns. In the 7thstatement, 8 students (16 %) state “strongly agree”, 31 students (61 %) state “agree”, 11



51 JEE/7.1; 46-54; June 2022students (22 %) state “disagree” and 1 students (2 %) state “strongly disagree”. It shows thatmost students (61 %) have difficulty in changing object pronoun to subject pronoun.In the 8th statement, 12 students (24 %) state “strongly agree”, 20 students (39 %) state“agree”, 17 students (34 %) state “disagree” and 2 students (4 %) state “strongly disagree”. Itshows that most students (39 %) have difficulty changing identifying passive sentences inmultiple-choice form. In the 9th statement, 10 students (20 %) state “strongly agree”, 27students (53 %) state “agree”, 13 students 26 %) state “disagree” and 1 students (2 %) state“strongly disagree”. It shows that most students (53 %) have difficulty in changing identifyingpassive sentences in essay form.In the 10th statement, 12 students (24 %) state “strongly agree”, 27 students (53 %)state “agree”, 11 students 22 %) state “disagree” and 1 students (2 %) state “strongly disagree”.It shows that most students (53 %) have difficulty in memorizing, using, and identifying Verb-3both regular and irregular forms. In the 11th statement, 15 students (30 %) state “stronglyagree”, 32 students (63 %) state “agree”, 4 students 8 %) state “disagree” and no student (0 %)state “strongly disagree”. It shows that most students (63 %) believe that active sentences areeasier than passive sentences.
DiscussionThe passive voice is used to express what happened to the subject. In English, passivesentences are pronounced the same even though these sentences are spoken now (present),future (future), or the past (past). The verbs used in each tense are different because of the timedifference. Pragmatically, the meaning contained in the passive sentence is to state the object asthe actor and the subject as the recipient of the action (which is subject to action). Thedifference lies in the adversative and unintentional meaning.According to Suprato (2012), in Indonesian, passive sentences are structured using the"di", "ter", or "ke", but in English, we use "to be + past participle" depending on the time frame.The context of the sentence must be analyzed to comprehend its meaning.  In the passive voice,the object of the active sentence becomes the subject of the passive sentence. Verbs in passivesentences in English always use to be with the past participle. Active and passive sentences canbe made with as many tenses as there are. If we change the active sentence to passive or viceversa, we must not change the tenses. In other words, the tenses of active and passive sentencesmust be the same. In general, in Indonesian itself, the characteristics of active sentences aremarked by verbs that have the affix di- or ter-. Passive sentences in English will be a little morecomplicated than in Indonesian, which simply replaces the verb.In English, verbs in passive sentences have various forms according to the tenses. Ingeneral, the formula for this form can be concluded as – auxiliary verb be + past participle. Themain verb in the passive voice must be in the past participle. In passive sentences, the subject ofthe verb is the object of the active sentence which means that the real subject is not the doer, heis just the subject of the sentence. In the passive voice, the perpetrator is expressed by thephrase "by...". However, the phrase may be omitted because it is clear who the perpetrator ofthe verb is. Passive sentences also called passive voice are sentences in which the subject orperpetrator does not take action, but receives the action. Nouns that appear as objects in activesentences will appear as subjects in passive sentences.The result of the reading test from students of ITB AAS Indonesia shows that thestudents’ average is 49.71 of 100 points, the median is 46 of 100, and the students’ range scoresbetween the 20 (as lowest score) up to 92 (as highest score). They have difficulty with passiveforms such as 1) most students (74 %) agree that changing or identifying passive sentences isrelated to mastery of grammar, especially tenses. 2) most students (61 %) have difficulty inchanging active into active, negative, and interrogative forms related to the respective tensesformula in passive form. 3) most students (67 %) have difficulty adjusting verbs according tothe subject (both singular and plural) in passive form. 4) most students (57 %) have difficultyin changing using TO BE (is, am, are) and auxiliary verbs (do, did, have has, had). 5) moststudents (49 %) have difficulty identifying subjects and objects in sentences. 6) most students(59 %) have difficulty in changing subject pronouns to object pronouns. 7) most students (61%) have difficulty in changing object pronoun to subject pronoun. 8) most students (39 %) havedifficulty changing identifying passive sentences in multiple-choice form. 9) most students (53%) have difficulty changing identifying passive sentences in essay form. 10) most students (53%) have difficulty in memorizing, using, and identifying Verb-3 in both regular and irregularforms, and 11) most students (63 %) believe that active sentences are easier than passivesentences. Therefore, students need to have a good understanding of active and passive



JEE/7.1; 46-54; June 2022 52sentences.An easy way to learn passive voice is to remember the form and structure of thesentence itself, the passive voice consists of all forms of words. Starting from the meaning ofpassive sentences, namely sentences that are used to focus on an action that occurs. To changethe active voice into passive voice correctly, students must understand the formula for formingeach sentence. By understanding the formula for the formation of each sentence, they will beable to work on various types of requests in questions. So, apart from being able to changeactive voice into passive voice, they can also change passive voice to active voice. Next, we needto master the logic of thinking from the formation of each sentence. The passive voice formulathat is widely used is Subject + be + past participle (Verb3) + by phrase for simple present tensesentences. The active voice is used to tell the agent of an action. Meanwhile, the passive voiceemphasizes that an action has occurred. So something that is affected or influenced by a certainaction is the subject of the sentence.There are three ways to form passive voice sentences, namely using tenses, gerunds,and using to-infinitives. In tenses, there are infinitives. Infinitives are grammar terms that referto various forms of verbs or verbs. In the passive voice, infinitives are usually listed after themodal verb. Meanwhile, gerunds are words that are formed from verbs or verbs but are used asnouns or nouns. In English, gerunds are formed by verb-ing. Usually, gerunds are placed afterprepositions or verbs. Finally, passive voice can be formed using to-infinitives. This form iswidely used for sentences that occur in the past or past tense. However, it is also commonlyfound in the present and future tenses.If students want to make passive sentences from active sentences, students mustmaster the ways to make them, namely: 1). Use “is, am, or are” if the active sentence uses V1. Ifthe active sentence uses verb 1 (simple present tense), use “is, am, are”, or is to make thepassive sentence. 2). Use “was or were” if the active sentence uses verb 2. If the active sentenceuses verb 2 (simple past tense), use “was or were” to make the passive sentence. 3). Insert beenbetween “have and verb 3”. If the active sentence uses “have + verb 3 (perfect tense)”, insertbeen between “have and verb 3” to make the passive sentence. However, students must adjusthave with the subject in the passive sentence. 4). Add “being” before verb 3 if the activesentence is continuous tense. If the active sentence is a continuous tense, add “being” beforeverb 3 to make the passive sentence. Students need to remember that the “to be” is adjusted tothe subject of the passive sentence. 5). Add “be” before verb 3 if the active sentence uses amodal. If the active sentence uses a modal, add be before verb 3 to make the passive sentence.There are several things students need to pay attention to in making passive sentences, namely:1. By - By in the passive voice is not required to be written (optional). In other words, studentscan use it or not. 2. Non-verbal sentences - Non-verbal sentences (without verbs) cannot beformed into passive sentences. 3. Sentences without objects - Sentences without objects cannotbe formed into passive sentences.Teachers or lecturers have a very important role in the success of student learningoutcomes. Success depends on the way the teacher conveys learning. Englishteachers/lecturers teach grammar especially active and passive voice to improve their ability.In improving the students’ ability in passive voice, several techniques or methods can be usedby teachers or lecturers. Rosanti (2017) states that after using word scramble games, studentscan make assignments, usually using sentences in the passive voice. Juwariyah (2018) statesthat the motion and song method improves students’ grammar in active and passive voice.While Nurnaningsih (2019) states that the application of the articulation method (recordingwith video tools) can attract students' interest in learning English in the discussion of passivevoice. Paranoan (2020) states that strengthening passive sentence forms in the grammaticalorder of passive sentences, so the competence in answering passive sentence questions infuture questions will be much better. Nurmansyah (2016) states that drilling is the appropriatetechnique to improve students’ ability to construct passive forms. It is supported by Permana(2020) that states the drilling technique of instruction and measures the method's efficiency inimproving students' knowledge of passive voice in various tenses. Hasriani et al., 2020) instudying passive voice, with two methods, namely presenting material and providing exercises,so that they can distinguish between active and passive sentences both in oral and writtenform. The other media also stated by Khairani (2021) that by using the make a matching modelwith card media, students can increase students understanding of passive voice sentences.(Rismiyati et al., 2021) also have similar points that teaching writing skills by using a verbalcard is effective to be used to teaching writing in passive voice. While Sumiyati (2022) statesthat the window-shopping learning model can increase students’ English learning outcomes for



53 JEE/7.1; 46-54; June 2022passive voice.  Thus, students must be taught using appropriate methods that focus ongrammar skills, especially active and passive voice.
Conclusion and Suggestion
ConclusionPassive sentences in English will be a little more complicated than in Indonesian, whichsimply replaces the verb. Based on the analysis of the students’ scores, it shows that thestudent's average is 49.71, the median is 46, and the range score is 20 up to 92. The students’difficulties are 1) difficulty in changing active into passive in active, negative, and interrogativeforms related to each tenses formula. 2) difficulty in adjusting verbs according to the subject(both singular and plural). 3) difficulty in changing using auxiliary verbs. 4) difficulty inidentifying subject and object in sentences. 5) difficulty in changing subject pronouns to objectpronouns and vice versa. 6) difficulty in changing identifying passive sentences in multiple-choice form and essay form. 7) difficulty in memorizing, using, and identifying Verb-3 bothregular and irregular forms.
SuggestionOne of the grammar materials that is very difficult for students to understand is passivesentences. Students are taught passive sentences after they understand active sentences. Allsentences can only be understood properly according to their forms related to time, when theactions contained in the sentence occur, which in English are called tenses. To explain passivesentences to students, the teacher must start with active sentences first. Sentences in Englishare affected by the tenses, while sentences in Indonesian do not recognize tenses
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JEE/7.1; 55-61; June 2022 56A. IntroductionIn the big dictionary Indonesian students are defined as people who study in highereducation. From the above understanding, researchers can collect that a student is someonewho is studying or is studying in college. Ordinary students are also often heard as agents ofchange, which means that students are a driving force where students can bring changes invarious changes that can be changed from the innovations they have made.To master a writing certificate (writing) generally requires a technique that aims to make iteasier to understand a piece of writing. One of the techniques in speed reading is the skimmingtechnique. This technique is more often used at the secondary education level which has begunto present complex and long texts and readings. if reading it is slow or does not use the righttechnique, it will take a long time and certainly not be effective. in this case, a speed readingtechnique is needed that requires a person to understand a long reading in a short time. Theperfect technique used is the skimming technique.From Nurhadi (1989:101) in ( Amma et al, 2012) skimming is a technique of reading theentire discourse to find something necessary. So that you can know the illustration of thediscourse earlier. using another sense, skimming is a term that refers to the process or activityof reading which is only centered on the main contents in a reading text by only looking at thepart of the reading that does not show the main idea.Skimming technique is a quick reading technique to find out the reading (Farida Rahim,2008). Skimming means looking for the essentials of the reading, that is, the main ideas andimportant details in this case are not always at the beginning but sometimes in the middle or atthe end (Soedarso, 1991). From the above understanding in the opinion of technical researchersskimming is a technique of reading quickly and thoroughly to get an idea of what is contained inthe book without having to read the entire content of the book, which means that the skimmingreading technique or speed reading technique has the aim of getting a basic idea or idea ofplaying that may be at the beginning of reading, in the middle,  as well as at the end of thereading. The speed reading technique was first introduced by Evelyn Wood as a "readingdynamic" in her lectures at the University of Utah since 1959. (Spitznagel, 2019).He discovered this technique while working as a student counselor at a high school in SaltLake City. In the process of reading he found that he could read quickly if he followed themovements of his hands. He then introduced his technique in college. He also founded theEvelyn Wood Institute of Reading Dynamics in Washington DC in 1959. (Stanley, 1994).Skimming techniques are generally applied to get the main idea in one paragraph in a pieceof writing without having to read the entire content of the text in detail and thoroughly.   Thebenefits of speed reading are being able to find and understand and master information quickly.furthermore, using quick reading techniques can shorten the time in browsing all pages of abook or reading. and by using the skimming reading method it does not take much time to readunnecessary parts (Sari  dkk,  2017).The purpose of making skimming or speed reading techniques includes that we can discoverthe subject of reading quickly, can find the opinions of others, the structure of writing and getimportant parts without reading all the content of reading. The advantage is not to waste toomuch time looking for something to be desired in the book. This ability is very useful as anoverview to read in detail or when reviewing heavy reading content. But, before we startskimming, we must first know what we want to get from the book or article you want to read.Skimming without a specific purpose can actually make it difficult to read quickly. As you skim,move your eyes vertically as much as you move horizontally. In other words, move your eyesalong the page as much as you move it from side to side. The introductory paragraph usuallyreveals the main idea, argument, or purpose of the article or chapter. (Bernetta, 2020)Reading habits in Indonesia are still relatively very low, this can be seen from the lack ofinterest and awareness of the importance of reading in society, whether from students, workers,or non-workers. Whereas by reading we can get new inspiration, new knowledge and newinformation. That by reading indirectly we have already traced a place or time that we havenever been through. So great is the effect of reading, as a bridge of science, reading has a veryremarkable effect when applied in everyday life.Bakar AR, S. A., dkk (2014).Based on the facts of the data above, the interest and enthusiasm for reading in thecommunity is still very low, so an alternative solution is needed that can increase the motivationto read. The purpose of compiling this article is to find out whether applying skimming readingtechniques can increase motivation in reading in the community, especially students.
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B. Literature ReviewStudents' reading activities at school are still not optimal, especially in online learning. Thestudents' love of reading is still very lacking (low). The awareness of teachers to providereading motivation to students is also still low. Some teachers argue that providing motivationfor reading is the task of the teacher Indonesian. In fact, this task is the task of all teachers. Sohow important it is to give reading motivation to students because reading is the basic capitalfor studying all subjects. Therefore, in this article we deliberately discussed one of the studiesby applying one of the techniques in reading to increase student motivation in reading, namelyby using the skimming method, this research resulted from the results of a study of the resultsof a literature review based on a comparison of several articles on skimming reading techniquesreviewed by researchers.In the use of skimming techniques in several articles that researchers compared, there is aconclusion that this skimming method can improve the mastery of the English language and hassignificant differences in the ability to read quickly. In addition to being able to improve readercomprehension in normal students, this method has also been shown to work well in studentswho have a disability (deaf).
C. MethodologyIn the preparation of this article, researchers used the literature study research method(library reseacrh). That is to say research based on reading literature. This type of research isused by the author to obtain theoretical data to be used as a theoretical basis for scientificwriting, namely by analyzing and selecting literature related to and relevant to the title of thearticle to be studied. Literature study is a data collection technique by conducting a study ofbooks, literature, notes, and reports related to the problem being solved." (Nazir,1988: 111).Based on Nazir's curling, it can be explained that the method of literature study is datacollection through various literacy. The data sources that the authors use are articles, and someother sources of data or information that are considered relevant to the research. Meanwhile, inhow to analyze and process data, the author uses a descriptive analysis method. Based on theunderstanding above, it can be understood that the Library Research method is research carriedout by attacking researchers by selecting and analyzing various available literature such asbooks, journal articles and reports that will be used as a source of data to be processed andanalyzed by researchers. Referring to the type of method used by the researcher, namelyLibrary Research, in analyzing the researcher's data using content analysis and conclusions oranalysis content.The author describes in detail the steps that will be carried out to analyze the data as follows:a. Read and study the data by referring to the key words and inference ideas present inthe data.b. Search and collect then sort out the journal articles to be reviewed.c. Make meaning to the data and find patterns and relationships.In discussing the data, inductive methods are used, researchers analyze data derived fromfacts, concrete events, which are drawn generalizations so that they are general in nature. Thesegeneralizations are derived from facts and theories that have existed and been developed.In other words, Library Research is a method of collecting and analyzing and processing datasources to be presented in the form of literature research reports. This means that research isonly carried out based on written works, or research results that have been published or havenot been published. This type of research contains several theoretical ideas that are stronglyinterrelated and supported by data from library sources.
D. Findings and DiscussionThis research is to find out the role of the application of skimming methods to increasemotivation in students. To obtain the results of the study, it is necessary to study the results ofreadings based on several research articles on skimming reading techniques as for the articlesreviewed by researchers, among others:Referring to the research article Rizky, H. S., & Khristiana, Y. (2020:222-226) ''Penggunaanmetode skimming dalam memahami jurnal berbahasa Inggris pada mahasiswa di STIE AUBsurakarta''. Namely that by applying skimming reading techniques in reading English-languagejournals by students at STIE AUB Surakarta can improve mastery and comprehension of thecontent of reading in English. Whereas in the research article Insiyah, I. (2018:13-17). ''Strategiskimming dalam meningkatkan efektivitas membaca siswa di kelas xi SMK Nurul Jadid paiton''



JEE/7.1; 55-61; June 2022 58namely that by introducing and using skimming scanning strategies can improve the readingcomprehension of a group of students. Based on the data from the two articles above, it can beseen that the results of comparisons based on analysis and discussion in the two researcharticles, researchers can conclude that the use of the skimming reading method can improvespeed reading skills and improve comprehension of reading content in students and in studentswho are still in grade V elementary school.Then refer to the article Gideon, S. (2020:5-7) ''using skimming to improve students' readingcomprehension in descriptive texts'' namely that skimming techniques can make it easier forstudents to improve speed reading skills by using (Paired sample t-test) which is carried out totest the development of students' reading skills after performing skimming techniques. Theresults showed that there was a statistically significant increase in the achievement of students'reading ability. As for the research article Gultom, dkk. (2019:19-21) ''meningkatkanketerampilan membaca cepat melalui teknik skimming pada siswa kelas v sekolah dasar''thatthe use of skimming reading techniques can improve students' quick reading skills which can beseen from the observation of teacher and student activities that increase at any time as well aswith the results of the speed reading skills test. Based on the data from the two articles above, itcan be seen that the results of comparison based on analysis and discussion in the two researcharticles researchers can conclude that there is a significant difference in the ability to readquickly from the object of study of the two articles above, but the researchers can conclude thatthe skimming technique.Referring to the results of the research in the article Amalia & Falina N. (2019) ''peningkatanketerampilan membaca cepat dengan teknik skimming'' namely that there is an increase inspeed reading skills of students in the second semester of the Indonesian Language andLiterature Education Study Program FKIP Tridinanti University Palembang after participating inspeed reading learning with skimming techniques this can be seen from the results of hookingand interviews while in the article Inawati, I., & Darningwati, D. (2020) ‘’KemampuanMahasiswa Menentukan Ide Pokok Paragraf Melalui Teknik Skimming. Jurnal Bindo Sastra’’namely that the ability of semester IV students majoring in Indonesian Language and LiteratureEducation at FKIP Baturaja University in determining the main idea of paragraphs usingskimming techniques, it is a category that is quite capable with an average score of 60.39. Basedon the data from the two articles above, it can be seen that the results of comparisons based onanalysis and discussion in the two research articles, researchers can conclude that usingskimming techniques in reading skills shows that there is an increase in students' fast readingskills even with a less percentage.In the research article Asiyah, dkk  ‘’(2021). ‘’Efektivitas Penerapan Model Speed ReadingDan Model Skimming Dalam Meningkatkan Kemampuan Membaca Cepat’’ namely that byapplying the skimming reading learning model has proven effective in an effort to improve thespeed reading ability of class VII MTs-SA nurul Falah Bungbulang Garut students. Which data isobtained from the average increase in the initial test score to the final test on the subject.Meanwhile, in the research article Bambang, S. (2019) ‘’Meningkatkan Skill Membaca MelaluiSkimming Bagi Mahasiswa Berkemampuan Rendah di Administrasi Bisnis Politeknik LP3IJakarta’’ namely that Based on the results of providing types of reading texts in the first, secondand third reading stages In this activity there is a improvement in students' reading skills inanswering the types of questions in Reading stage 1, Reading stage 2 and Reading stage 3.Based on the data from the two articles above, it can be seen that the results of comparisonsbased on analysis and discussion in the two research articles, researchers can conclude thatlearning to read fast by using skimming reading techniques is effective in improving abilitiesand improving skills in speed reading.Based on the research article Nur, C. (2019). ‘’Peningkatan Prestasi Belajar Bahasa IndonesiaDan Ketrampilan Membaca Cepat Dalam Membaca Buku Teks Dengan Teknik Skimming PadaSiswa Kelas Vi Mi Sultan Fatah Demak Tahun Pelajaran 2016/2017’’ namely that the ability inreading skills in Indonesian learning using the application of Skimming techniques can improvestudent learning achievement and improve students' speed reading ability in class VI inIndonesian subjects in  MI Sultan Fatah Demak. Meanwhile, in the research article Adifatoni, Y.(2014). ‘’ Upaya Meningkatkan Kemampuan Membaca Teks Cepat Melalui Teknik Skimming DanScanning Pada Siswa Kelas Ix Smp Negeri Loa Janan’’ namely that skimming and scanningtechniques are effective in helping students to increase the speed of reading texts in studentswho are actively involved and motivated in terms of the learning process. Skimming andscanning reading techniques can stimulate students' interest in reading to increasecontinuously even though it is still slow. Based on the results of observations from the results of



59 JEE/7.1; 55-61; June 2022the studies of the two aticles above, researchers can conclude that by applying skimmingreading techniques to students can improve their ability to read fast and can increase interest inreading even with a slow process.Based on the research article Sultan, M. A. (2019) ‘’Peningkatan Kemampuan MembacaPemahaman Menggunakan Teknik Skimming. In Seminar Nasional LP2M UNM’’ namely that byapplying skimming techniques can improve English reading comprehension skills in students ofcampus V UNM Parepare. This is obtained from data in the form of a multiple-choice writtentest. Meanwhile, in the research article Pasaribu, F. M. (2021). ‘’Penggunaan Teknik MembacaSkimming dan Scanning dalam Pembelajaran Membaca Pemahaman pada Siswa Kelas VB SDNPakis V Surabaya ‘’ namely that the use of skimming and scanning reading techniques has arelatively positive impact to help students in shortening the time needed in readingcomprehension. This can be seen from the percentage of average student activity after Based onthe data from the two articles above, it can be seen that the results of comparison based onanalysis and discussion in the two research articles researchers can conclude that readingtechniques.Based on the research article Fitriani, L. (2020) ‘’Pengaruh penerapan teknik skimmingterhadap keterampilan membaca efektif siswa pada mata pelajaran Bahasa Indonesia kelas VSDN 2 Pengadang Kecamatan Praya Tengah Tahun Ajaran 2020 ‘’ namely that the application ofskimming techniques can make fast reading learning much more effective than general learning,especially in finding a main idea. This can be seen from the significant difference in students'reading speed between before and after learning in applying skimming reading techniques. Thiscan be known based on the results of the t-test of pretest and postes data which found thatbetween the percentage of reading speed before and after learning by applying skimmingreading techniques, there was a significant difference. Meanwhile, in the research articleMunawaroh, B. (2022) ''Peningkatan kemampuan memahami teks narasi melalui teknikmembaca sekilas (skimming) kelas V SDN Ngreco Kabupaten Blitar’’ namely that skimmingtechniques that can make an increase in student comprehension and skills results. This can beseen from the results of the research using the method The approach used is a qualitativedescriptive approach with the type of research is class action. It can be found in research usingthe application of skimming reading techniques in an Indonesian language learning that can runwell and get a significant increase in the percentage of teacher and student activities in learning.Based on the data, analysis and comparison of the two articles above, researchers can draw aconclusion, namely by applying skimming reading techniques to elementary school students canincrease the literacy of students and teachers in the teaching process and researchers assessthat the use of skimming reading techniques is more effective in learning to read fast comparedto conventional learning.
E. ConclusionBased on the analysis of data and discussions in this study that have been described in thediscussion chapter, the researcher can imagine that by applying the use of skimming readingtechniques to students starting from elementary school, junior high school to students, it hasbeen proven to be effective in improving reading ability and analyzing reading content such asreading papers quickly. Where with the increase in reading ability a learner can be a driver ofincreasing motivation in reading. The researchers suggested that the skimming technique couldbe recommended to be one of the easy and good reading techniques to increase a person'smotivation in reading in students.
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